Monster 


By Walter Dean Myers 


First Quarter Unit, Eighth Grade 


Rationale for the Changes 


Prior to the revision of this unit, many teachers voiced a concern that all the 
units taught in the 2007-2008 school year lacked a common structure that would 
add fluidity, a rhythm to the daily instruction and regular benchmark testing. 
Because of this, teachers of the Eighth Grade Literacy Cadre adopted four 
common practices that they hope will unite your instruction and will increase the 
academic success of all of our students. These new practices are described 
below. 


Literacy First Lesson Plan Template 
Every lesson plan will follow this common template. The lesson plan first starts 


with telling you what benchmarks will be practiced or assessed for that day, as 
well as the language objectives for each day. Some days you will find that there 
are numerous benchmarks being “practiced”; however, one must understand 
that in any given day a teacher may cover plot, setting, character, theme and 
vocabulary by simply engaging the students in a discussion of the reading. 


Fach day will begin with either activating or assessing the students’ prior 
knowledge of a particular topic or benchmark term. This is simply the Bellwork 
for the day. 


Next, the lesson plan has a section titled, “Student Active Participation and/or 
Teacher Input”. This is the main portion of the lesson that lists the tasks to be 
completed each day. 


Lastly, the Identifying Student Success portion will allow you to quickly collect a 
mini-formative assessment from the student each day. This tiny assessment will 
allow you to find out what the students are still confused about, what made 
learning difficult or easy, or if they have grasped the basic concept of a new 
benchmark. 


Other parts of the Literacy First Lesson Plan Template are explained below. 


Walls that Teach 

Any time a new benchmark concept or other pertinent information is introduced, 
you will see a direction in your lesson plan to add this new concept to your Walls 
that Teach. Many will see that the practice of having “Walls that Teach” is a lot 
like having a word wall. However, the difference is that Walls that Teach not 
only help students reflect on their learning, but they help reinforce the learning 
being done in the classroom. They do this because they are meant to be 
interactive and USED, via interactive review activities you will see throughout 
this unit. 


Great Walls that Teach contain the benchmark terms written at least 3 inches 
tall, and either grouped by concepts, processes, categories, or vocabulary. 


Exit Slips 

As mentioned above, a Literacy First lesson plan calls for teachers to “Identify 
Student Success” at the end of each class period. They will do this via an Exit 
Slip activity. Everyday students will complete an Exit Slip of some kind. Usually, 
this slip will have them reflect on the day’s learning or content. It is meant to 
never take longer than ten minutes, and it requires no copies to make on your 
part. Simply have the students take out a piece of paper, tear it in half, and give 
half to their neighbor. They will then write on a given prompt. You can quickly 
read through these to note what may need to be re-taught, practiced some more, 
or what can be taken to a higher level of thinking. 


Teacher Tip: Do not get bogged down in grading Exit Slips, because they are 
meant to show you if the students are “getting it”. Simply sort them in three 
quick piles-Got It, Almost There, and Totally Lost. If almost everyone “Got It”, 
then you know that the students are ready to move on. If most fell into the other 
two categories, then it would be a good idea to attack the content using another 
tactic the next time you see the students. 


Cornell Notes 

Cornell Notes is nothing revolutionary or complex. It is simply a systematic way 
of taking notes that students can use to keep track of new terms and content in 
any academic setting. Lesson One, Day Two of Monster will teach how and why 
to take Cornell Notes. It requires nothing new on your part, except the initial 
teaching of how to do it. 


Word to the Wise: Cornell Notes are taken each time a new benchmark term is 
taught. Also, Cornell Notes are referred to OVER and OVER again, not only in 
instruction, Bellwork, and Exit Slips, but it is recommended that some Cornell 
Notes be used not only on Benchmark Tests but for the Kansas Reading 
Assessment review second semester. All the units work Cornell Notes into 
almost every lesson, and making the decision not to do them will be detrimental 
to your students. 


Cooperative Learning Strategies 

A small handful of cooperative learning strategies (i.e. group or partner work) 
have been chosen for this unit. Even if you have never heard of some of these, do 
not fret! Provided in each lesson plan are teacher and student-friendly visual 
aids which teach how to do that particular strategy. Simply project the 
directions on a screen using your LCD or overhead projector and you are good to 
go. No more flubbing up the directions or having to explain the various steps a 
hundred times! Step by step directions that can be edited to meet your needs 
make these strategies a snap. 


Benchmark Overview 


Lesson Benchmark Type of Assessment Prep Needed 

Lesson One, Day Copies of 

One Anticipation Guide 

Lesson One, Day 

Two 

Lesson Two Copies of Plot 
Elements Graphic 
Organizer 

Lesson Three Setting Multiple Choice Copies of Test and 


Novel and Character 
Graphic Organizer 


Lesson Four 


Setting #2 and 


Setting (Writing) 


Copies of Test and 


Conflict Conflict (Multiple the story, “The 
Choice) Triangle Shirtwaist 
Fire” 
Lesson Five 
Lesson Six Conflict #2 
Lesson Seven Flashback Multiple Choice Copies of Test 
Lesson Eight Irony 
Lesson Nine Idiom Multiple Choice Copies of Test 


Lesson Ten 


Flashback #2 


Short Answer 


Copies of Test and 
Novel 


Lesson Eleven 


Idiom #2 


Multiple Choice 


Copies of Test 


Lesson Twelve 


Context Clues 


Multiple Choice 


Copies of Test 


Lesson Thirteen 


Major and Minor 
Characters 


Short Answer 


Copies of Test and 
Novel 


Lesson Fourteen 


Context Clues #2 
and 
Irony #2 


Context Clues 
(Multiple Choice) and 
Irony 


Copies of Test 


Lesson Fifteen 


Theme 


Multiple Choice 


Copies of Test and 
the story, “The Tell- 
Tale Heart” 


Lesson Sixteen 


Major and Minor 
Characters #2 


Short Answer 


Copies of Test and 
the story, “Justa 
Pigeon” 


Lesson Seventeen 


Plot Elements 


Short Answer 


Copies of Test and 
the story, “For 
Pete’s Snake” and 
blank Plot Elements 
Graphic Organizers 


Lesson Eighteen 


Lesson Nineteen 


Theme (first time 
again) 
Plot Elements #2 


Writing 


Short Answer 


Copies of Test 


Copies of Test and 
“The New Kid” and 
Clean Plot Elements 
Graphic Organizers 


Lesson Twenty 


Theme #2 


Narrative Essay 


Copies of Writing 
Packet and 
Anticipation Guide 


Lesson Twenty One 


Copies of “A Mighty 


Mouse” and Post 
Reading Quick 
Questions (PRQQ) 


Lesson Twenty Two 


Copies of “A 
Mammoth 
Discovery” and 


PRQQ 


Lesson Twenty 
Three 


Descriptive Text 
Structure 


Multiple Choice 


Copies of Test and 
“High Tech Bullies” 
and PRQQ 


Lesson Twenty Four 


Descriptive Text 
Structure #2 


Multiple Choice 


Copies of Test and 
“Race to the Top of 
the World” and 
PRQQ 


Lesson Twenty Five 


Lesson Twenty Six 


Copies of “School is 
Out, and Nutrition 
Takes a Hike” and 
PROQ 

Copies of “Overseas 
Buzz Differs for 
Obama, McCain” 
and PRQQ 


Lesson Twenty 
Seven 


Compare/Contrast 
Text Structure 


Multiple Choice 


Copies of Test and 
“City of Brotherly 
Love Welcomes 
Presidential 
Hopefuls” and 
PRQQ 


Lesson Twenty 
Eight 


Compare/Contrast 
Text Structure #2 


Multiple Choice 


Copies of Test and 
“McCain, Obama 
Campaigns Talk 
Education” and 


PRQQ 


Lesson Twenty Nine 


Copies of “Homeless 
Pets Crowd Shelters 
as Families Hit Hard 
Times” and PRQQ 


Lesson Thirty 


Copies of “Fuel 
Prices Shift Math 
for Life in Far 
Suburbs” and PRQQ 


Lesson Thirty One 


Cause and Effect 
Text Structure 


Multiple Choice 


Copies of Test and 
“Handling Violence” 
and PRQQ 


Lesson Thirty Two 


Cause and Effect 
Text Structure 
#2 


Multiple Choice 


Copies of Test and 
“Why Children are 
Killing Children” 
and PRQQ 


Lesson Thirty Three 


Main Idea and 
Supporting Details 


Multiple Choice 


Copies of Test and 
“The Games Turn 
Serious” and PRQQ 


Lesson Thirty Four 


Main Idea and 


Multiple Choice 


Copies of Test and 


Supporting Details 
#2 


“A Fresh Start” and 
PRQQ 


Lesson Thirty Five 


Text Features 


Multiple Choice 


Copies of Test and 
Novel 


Lesson Thirty Six 


Text Features #2 


Multiple Choice 


Copies of Test and 
Novel 


Lesson Thirty Seven 


Final Draft of 
Expository Essay 


Rubric 


Monster 
1st Quarter - 8" Grade 


Lesson One, Day One 
Frontloading for Monster 


Time Frame: 


Content Objective Practiced: 


55 minutes Students will prepare for the content that they will learn about 
in the novel Monster by Walter Dean Myers. 
Language Objective: 
Students will write the Anticipation Guide for Monster and talk 
about it in groups. 
Teacher Activating and Assessing Prior Knowledge (20%): 
Notes/ e Give students copies of the anticipation guide for the 
Accommodati novel Monster. Students will first complete these guides 
ons: silently. Explain to them that they will be getting into 
groups next to discuss these questions in more detail. 
*Having a Also, explain to them that these statements are directly 


Kagan spinner 
will make the 
Numbered 
Heads 
Together 
activity easier. 
If not, prep 
before hand by 
having 
numbers to 
draw readly 
available or 
some other 
system that 
works for you. 


linked to the content of the novel that you will begin 
tomorrow. Collect these after the whole class discussion. 
They will be revisited after the novel is finished. 


Student Active Participation (SAP) /Teacher Input: 

e Numbered Heads Together: Project the directions onto a 
screen from your computer, use an overhead projector, or 
simply have the directions available. Explain the 
directions for this activity to the class. 

e You will be asking a question from the anticipatory guide 
to the class. In their groups, the students are to discuss 
the answer. Allow no more than two minutes for 
discussion. It is important to tell the students that you are 
not looking for the “right” answer, but simply an 
explanation of the answer and the reason why the group 
has that opinion. If the group is divided in their opinion, 
the spokesperson must state both opinions of the group 
and WHY they have that opinion. 

e Call out the number of the group member that may be 
called upon to answer for the group. Instruct the groups 
to make sure that that particular group member can 
summarize the information that the group talked about. 
Allow 15-20 seconds for them to prepare. 

e Now, call out the group number. That person will stand 
and explain the reason for their answer. This continues 
until all or most of the statements are discussed in detail. 

e Students actively discuss the reasons why they hold these 
particular beliefs. Encourage them to give examples, tell 
stories, etc. 


Identifying Student Success (15%): 
e The last ten minutes of class, students will complete an 


exit slip on the day’s learning. They will complete the 
Outcome Sentences and will hand these to you as they 
walk out the door. 


Monster Anticipation Guide 


Directions: Before reading Monster, respond to each statement by putting a 
plus sign (+) if you agree with it, a minus sign (-) if you disagree, and a question 
mark (?) if you are unsure of your belief. Only mark your answers in the BEFORE 
column. When we finish the book, we will go back and see if any of our beliefs 
have changed. 


Before 
After 


1. Life is ten percent of how you MAKE it, and ninety percent 


of how you take it. 


2. The vast majority of people charged with a crime really are 
guilty. 


3. In order to be a healthy individual, we must openly confront 
our fears instead of hiding from theme. 


4. The friends we choose and the people we hang out with are 
an accurate reflection of us. 


5. There is a difference between being acquitted of a crime and 
being innocent of a crime. 


6. Lying to save yourself from being convicted of a crime is 
the right thing to do. 


7. If a teenager is charged with a serious crime, she or he 
should be tried as an adult. 


8. No matter what happens, you should take responsibility 


for your actions. 


9. The notion of right and wrong are always clearly defined. 


10. Peer pressure has a greater influence on us than our 
parents do. 


Numbered Heads Together Review 


STEP ONE: Divide into groups of 
___. Number off to within each 
group. Remember your group number 
and your individual number. 


STEP TWO: The teacher asks a 
question, and the group members put 
their heads together to decide on an 
answer. Remember, it is the table 
members’ responsibility to make sure 
that all at their table know the answer. 


STEP THREE: The teacher will then 
draw a number, and the group member 
who is that number will stand. Then, the 
teacher will draw a group number, and 
that person will be the person to answer 
the question. 


Exit Slip: Your ticket out the door. Complete the following 
sentences on a piece of paper. You will give these to me on 
your way out the door. 


Outcome Sentences 
Today I learned... 
Today I discovered... 
Today I was surprised... 
I’m beginning to wonder... 
| now realize... 


| want to find out more about... 


Pa 


Monster 
1* Quarter - 8" Grade 


Lesson One, Day Two 
es 1-5, Journal Entry: Introduction to Novel 


Time Frame: 
55 minutes 


WALLS THAT 


Content Objectives Practiced: 
I can describe the setting and explain how it affects the story. 


I can describe and analyze the conflict in a piece of text. 


I can determine the meaning of an unfamiliar word by using 


TEACH: context clues in a sentence. 

SETTING (All 

three types) Language Objective: 

CONTEXT Students will write Cornell Notes over different benchmark 
CLUES (All five | terms and begin reading the novel Monster. 

types) 

Teacher Notes/ | Activating and Assessing Prior Knowledge (20%): 
Accommodatio e Students are to complete the Bellwork. 

ns: Student Active Participation (SAP) /Teacher Input: 


*You may want 
to tell your 
students that 
while it may 
seem that they 
have a lot of 
notes to take for 
English, these 
notes will be the 
same ones that 
they will use all 
year long in this 
class. 


*Teaching the 
Cornell Style of 
notetaking will 
be an invaluable 
skill that the 
students can 
Carry on into 
high school and 
college. 


e Prior to reading, the teacher will give the students the 
definitions of the first three benchmarks that they will 
be studying. Teach students how to use the Cornell 
Note-Taking System. 

e As you give the notes, encourage the students to write 
examples of the terms. Model how to do Cornell Notes 
the first few weeks of class. 

e Now you are ready to dive into the novel. Remind 
students of the anticipatory set that they did yesterday. 
For those teachers that have access, play the iMovie for 
Monster, then read pages 1-5 of the novel. Discuss the 
various aspects of setting and conflict as you go along. 
It is important to note the various genres that will be 
used throughout the novel, starting with the journal 
entry today. 

Possible Discussion Ideas: 

e Explain the order of a trial and the court proceedings. 

e Teach students what connotation means and why it is 
important in an author’s writing. Connotations are the 
emotional feelings behind words. For example, on page 
1, Myers uses “beaten up” instead of “picked on” or 
“bullied, and he also uses “screaming” instead of 
“yelling”. 

e Ask students to use context clues to figure out the 
meaning of the word “dispensary on page 2. 

e Make sure the students understand what Steve Harmon 
is going to do at the end of the journal entry. (Write a 
screenplay.) 


Identifying Student Success (15%): 
Student will complete the exit slip and turn in to you before 
leaving. 


Bellwork: 


Read the following quote from the novel Monster and 
answer the questions that follow on a piece of paper. 


“Most people in our communities are decent, 
hardworking 

citizens who pursue their own interests legally and 
without infringing on the rights of others. But there 
are 

also monsters in our communities—people who are 
willing to steal and to kill, people who disregard the 
rights 

of others” (Petrocelli,p.21). 


1. Context Clues: Reread the first sentence. What do 
you think the word infringing might mean? Use the 
clues in the sentence to help you. 


2. Conflict: According to the quote, write three 
examples of specific types of “monsters” in our 
communities. For each example, write the problem 
that they bring to society. 


3. Setting: The setting in this quote could be our own 
communities. What do you see to be the biggest 
problem in your own neighborhood? ‘Two Sentence 
Minimum 


The Cornell Note-Taking System 


Date: Day of the Week, Month, Day, Year 


Vitae od 6” 


a 


In this column you On this side of your paper, you will 
write any terms tf write the definitions of these terms. 
your teacher giv4s yoy will want to space between the 
you. different terms. 


You write notes this way so that 
you can go back and quiz yourself 
over the terms that you just 
learned. You do this by simply 
folding the paper at the line you 
drew vertically, and then by either 
trying to recall the definition or the 
term from memory. 


Example: 


Setting 


The physical and psychological 


Summary: After each class or when you get home at night, 
you will use this space to summarize the notes on this 
page. Avoid writing summaries such as, “Today I learned 
about plot, setting, and theme. The definitions of these 
words are _.” Instead, you want to write something 
meaningful that will help you remember the terms. For 
example, “Today I learned that plot isn’t so hard to 
understand. Every movie that I watch follows all of the 


steps for plot. In the movie Finding Nemo, the climax came 
wath An NTAWMA rirnan AAAs farran d Wer hia AnA Y CGaawnmaniann 


Definition of Setting 


Setting: 

The physical and psychological background against 
which the action in a story takes place. It is the time 
and place that the narrative occurs. 


There are three types of settings: 


1. Historical: 
e Place and Location 
e Time Period 
e Recorded Dates 


2. Cultural: 
e Ways of living and/or celebrating their traditions 
e Types of art, music, dance, sport, entertainment 
e Fashion, dress, jewelry, accessories 


3. Social: 
e Social Status [How much money do they have?] 
e Racial Status 
e House/Neighborhood 
e Age group, peers, generations 


Definition of Conflict 


Conflict: 
The clash or problem between opposing forces 


There are four types of conflict: 


1. Character vs. Self: Problem with deciding 
what to do, think, or feel 


2. Character vs. Character: Problem with 
another character 


3. Character vs. Nature: Problem with a force of 
nature or some aspect of the environment 


4. Character vs. Society: Problem with the laws 
or beliefs of a group of people 


Definition of Contextual Clues 


Contextual Clues: 
The words around an unfamiliar word that gives you 
clues about the unknown word’s meaning. 


There are five different types of context clues: 


. Definition/Explanation Clues 

. Restatement/Synonym Clues 

. Contrast/Antonym Clues 

. Inference/General Context Clues 
. Punctuation 


UAWN 


See below for examples. 


The Five Types of Context Clues Are: 


1. Definition/Explanation Clues 
Sometimes a word’s or phrase’s meaning is explained immediately after its use. 


Example: “Haberdashery, which is a store that sells men’s clothing, is becoming 
more common today.” 


2. Restatement/Synonym Clues 
Sometime a hard word or phrase is said in a simple way. 


Example: “Lou was sent to the haberdashery to find a new suit. He needed to 
wear one for his uncle’s wedding.” 


Because the sentence says that Lou would find a suit at the haberdashery, then it 
must be a place where clothes for men are sold. 


3. Contrast/Antonym Clues 

Sometimes a word or phrase is clarified by the presentation of the opposite 
meaning somewhere close to its use. Look for signal words when applying context 
clues. 


Example: “Lou wanted to go the haberdashery, but Ann wanted to shop at the 
boutique.” 


The signal word but tells the reader that an opposite thought is going to be 
stated. 


4. Inference/General Context Clues 

Sometimes a word or phrase is not immediately clarified within the same 
sentence. Relationships, which are not directly apparent, are inferred or implied. 
The reader must look for clues within, before, and after the sentence in which the 
word is used. 


Example: “The haberdashery was Lou’s favorite place. He loved shopping for nice 
suits. The people who worked there were so kind and helpful.” 


5. Punctuation 

Readers can also use clues of punctuation and type to infer meaning, such as 
quotation marks (showing the word has special meaning), dashes, parentheses, 
or brackets (enclosing a definition), and italics (Showing the word will be defined). 


Example: Tom’s father was a haberdasher, or men’s shop keeper, in the story. 
Tom’s father was a haberdasher (men’s shop keeper) in the story. 
In the story, Tom’s father was a haberdasher-or men’s shop keeper. 
Tom’s father was a “haberdasher”. He had a clothing store for men. 


Exit Slip: Your ticket out the door. Complete the following 
sentences on a piece of paper. You will give these to me on 
your way out the door. 


Choose and complete ONE of the 
questions below. Be sure to tell me 
what question you are answering. 


1. What made learning easy for you 
today? 


2. What made learning difficult for you 
today? 


3. What do you still need to know 
before we move on? 


4. What did you learn today? 


5. What should our next step be? 


Monster 
1* Quarter - 8" Grade 


Lesson Two 


Pages 7-16, July 6": Life at the Detention Center and Trial Day One 


Time Frame: 
55 minutes 


WALLS THAT 
TEACH: 

Add a LARGE, 
visual 
representation 
of the PLOT 
ELEMENTS 
story map with 
all of the major 
aspects of plot 
labeled. 


MAJOR and 
MINOR 
CHARACTERS 


Screenplay 
abbreviations 


List of 
characters 


Content Objectives Practiced: 

I can define the meaning of the introduction/exposition, rising 
action, climax, falling action, and conclusion/resolution of a 
story. 


I can describe the setting and explain how it affects the story. 


I can describe the different aspects of major and minor 
characters in a piece of text. 


I can describe and analyze the conflict in a piece of text. 


I can determine the meaning of an unfamiliar word by using 
context clues in a sentence. 


Language Objectives: 
Students will write Cornell Notes on Plot Elements and Major 
and Minor Characters. 


Students will read the novel and speak about it with a 
partner. 


Teacher Notes/ 
Accommodatio 
ns: 


*Today you will 
begin the Plot 
Elements and 
the Character 
Graphic 
Organizer. The 
intention is for 
these to be 
completed 
everyday. 


Activating and Assessing Prior Knowledge (20%): 
Students will complete Bellwork. 


Student Active Participation (SAP) /Teacher Input: 

e Teacher will quickly review the terms learned last class 
using the walls that teach. Inform students that their 
first benchmark test will be tomorrow over setting. 

e Teacher will give notes over both plot elements and 
major and minor characters. Students should write 
them using the Cornell system. 

e Teacher will pass out the Plot Elements graphic 
organizer. Inform the students that they will be working 
on this graphic organizer almost every day until they 
finish the novel. These organizers need to stay in the 
classroom and passed out each day. Also tell them 
that this will help them keep track of the novel and will 
help them on future benchmark tests. 

e Begin reading the novel on page 7. Stop periodically to 


explain the various aspects of a screenplay. It may be 
helpful to display an abbreviation key on the wall of the 
classroom. 

It will also be helpful to keep a chart of the characters 
on display in the classroom. Using page 10 as a guide 
may be helpful. 

Three Minute Pause Activity: Read until O’Brien starts 
speaking on page 12. Do the Three Minute Pause 
Activity as described in detail below, with the subject 
that Partner A is to speak on being: “Tell your partner 
as many details about the setting (remember the three 
types of setting) that you can remember.” 

Three Minute Pause Activity: Continue reading until 
page 16. Stop after the voice over says, “All rise.” Then, 
do this activity again, reminding Partner B that it is 
his/her turn to go first. This time, the subject is: “Tell 
your partner everything you can remember about Steve 
Harmon’s character. What does he look like, think, feel, 
do and what are his motives for doing the screenplay?” 
Complete the activity as directed. 

Stop reading on page 16. 


Possible discussion questions: 


Characterization: Note Steve’s body language on page 
7. What does this say about him? 

Characterization: Look at the way Kathy O’Brien, 
Steve’s lawyer, is described on page 12. Why would 
Steve focus on these characteristics? 

Characterization: Contrast how Steve is dressed to how 
James is dressed. What does this say about both of their 
characters? 

Why does Steve include the dialogue between the 
stenographer and Guard 1 on page 14? 


Identifying Student Success (15%): 

Exit Slip: Students are to complete both the exposition and 
the conflict portion of the plot elements graphic organizer. 
Encourage them to write small and to consult their notes to 
help them. Tell them to write in complete sentences. They will 
turn this in on their way out the door. 


Bellwork: 


Read the following quote from the novel Monster and 
answer the questions that follow on a piece of paper. 
Hint: Read the quotes like a play. 


Prisoner One says: Yo, Harmon, you gonna eat 
something? Come on and get your breakfast, man. I'll 
take your eggs if you don’t want them. You want 
them? 


Steve Harmon Says in a subdued way: I’m not 
hungry. 


Prisoner Two says: His trial starts today. He’s up for 
the big one. I know how that feels. 


1. Context Clues: Look at the word in italics. Using 
the notes you took over context clues, use the 
Inference/General Clues to figure out what this 
unfamiliar word means. What do you think the word 
subdued might mean? 


2. Context Clues: Explain what hint(s) in the 
sentences helped you to figure out the meaning of the 
word. 


3. Setting: Using your notes from yesterday, describe 
the setting using the clues you learn from the 
passage. 


4. Characterization: How do you think you would feel 
if you were awaiting trial, knowing that your fate was 
in the hands of random people (the jury) from your 
community? Two Sentence Minimum 


Definition of Plot Elements 


Introduction/Exposition: 


Background information establishes setting and introduces 
the main character or characters 


Rising Action: 
A series of crises or turning points building tension toward 
the climax* 


Climax: 
The most intense or crucial moment or event when the 
tension reaches a peak* 


Falling Action: 
The story examines the consequences of the climax and 


the tension fades* 


Conclusion/Resolution: 
How the story’s central problem is resolved; bringing the 
conflict to an end* 


*Definitions found in the adapted glossary developed by the Kansas State and 
Department of Education & Reading Specialists from the Private Sector in Kansas 
(2005) 


Definition of Major and Minor Characters 


Character: 
A person, animal, or imaginary creature that plays a role in 
the story. 


How can | tell if the character is major or minor? 

To figure this out, ask yourself this question: Would we even 
have the book/story if this character did not exist? If the 
answer is yes, then the character is probably a minor 
character. If the answer is no, then the character is a major 
character. 


Example: 
Would we have the story Finding Nemo if Nemo did not exist? 


No! Thus, he is a major character. 


Would we have the story Finding Nemo if the character of the 
sea turtle did not exist? 


Yes. Thus, he is a minor character. 


How do I analyze a character? 
Look for the following details about the character and then 
ask what those detail tell us about the individual: 
e Physical Appearance 
Feelings 
Personality 
Actions 
Motives 


Plot Elements Graphic Organizer Title - 


10. Climax 


9. 11. 
8. 1 
7; 13. 


Resolution 


Ae o1 


Theme 
1. EXPOSITION 


Important Note: 

The climax is directly related to the 
conflict. It is the event where the 
conflict reaches it’s most exciting, 
pivotal point. Remember, it must 


involve the major character in some 
varatz ANIN tarhat halchalit ic in annflict 


Three Minute Pause Review 


STEP ONE: Choose a partner. Each pair 
decides who is Partner A and who is 
Partner B. 


STEP TWO: When a Three-Minute Pause 
is called, either A or B is selected to 
Summarize, question, and identify 
interesting information from the 
reading, video, etc. They have one 
minute. 


STEP THREE: At the end of one minute, 
the listening partner responds to the 
response of his or her partner, and can 
also comment on confusing material. 


STEP FOUR: At the next Three-Minute 
Pause, the partners switch roles. 


Exit Slip: Your ticket out the door. Complete the following 
sentences on a piece of paper. You will give these to me on 
your way out the door. 


Complete BOTH the EXPOSITION and 
the CONFLICT portion of the Plot 
Elements Graphic Organizer. Write 
Small and consult your notes about 
these two terms if are confused or 
need some more help. 


Please write in complete sentences. 


You will turn this in to me on the way 
out the door. 


Monster 
1* Quarter - 8" Grade 


Lesson Three 


Pages 16-28, July 6": Trial Day One Continued, Opening Remarks 


Time Frame: 
55 minutes 


Content Objectives Practiced: 
I can analyze the introduction/exposition, rising action, climax, 
falling action, and conclusion/resolution of a story. 


I can describe the different aspects of major and minor 
characters in a piece of text. 


I can describe and analyze the conflict in a piece of text. 

I can determine the meaning of an unfamiliar word by using 
context clues in a sentence. 

Content Objective Assessed: 


I can describe the setting and explain how it affects the story. 


Language Objectives: 
Students will read the novel and speak about it as a whole class. 


Student will write both the Character and Plot Elements 
Graphic Organizer. 


Teacher 
Notes/ 
Accommodati 
ons: 


*WORK IN 
PROGRESS: 
Please 
complete the 
Plot 
Elements and 
Character 
Graphic 
Organizers 
when 
appropriate. 


Activating and Assessing Prior Knowledge (20%): 
Students will complete the Bellwork. 


Student Active Participation (SAP) /Teacher Input: 

e After Bellwork, students will take no more than 12 
minutes to complete the benchmark test. As students 
complete the test, pass out the Plot Elements Graphic 
Organizer from the day before. 

e Pass out a front and back copy of the Character Graphic 
Organizer to each student. 

e Review the terms with the students from the day before. 

e Clarify what students should have written for the 
exposition from the day before, as well as the various 
answers that they wrote for the conflict. Tell them that 
they will take a Conflict Benchmark Test tomorrow, as 
well as the second Setting Benchmark Test. The exit slips 
will be a great way to see what the students are still 
confused about. 

e First, have students begin a Character Graphic Organizer 
chart for Steve Harmon and Kathy O’Brien. Explain to 
them that they will add to this chart every day. Also, 
point out that simply recording descriptions of the 
character is only half of analyzing a character. The other 


half is then asking oneself what that particular detail says 
about the character. For example: On page 12, there is a 
reason why Steve’s lawyer is described as petite, red- 
haired, and freckled. Challenge the students to answer 
why. 

Begin reading on page 16. Briefly discuss the flashback on 
pages 18-19. Do not go into detail, because this will be 
discussed in-depth tomorrow. 

IMPORTANT: Make sure the students understand what 
goes into a trial, and the purpose of the lawyers’ opening 
remarks in relation to the trial. 

Today, as the students continue reading, students will use 
the character graphic organizers to record information to 
analyze the characters of Steve Harmon, Kathy O’Brien, 
and Sandra Petrocelli. 

Stop reading on page 28. 


Possible Discussion Questions: 


Characterization: Pay careful attention to the dialogue 
that O’Brien uses. On page 16, the word “whatever” says 
a lot about O’Brien. What does that word choice say about 
her? 

Context Clues: Using context clues, what does the word 
“admissible” mean on page 18? (Judge says it) 

Inference: What influence do you think Mr. Sawicki made 
on Steve’s life? (p. 18-19) 

Note the Conflict: It is introduced on page 21-22. 

Possibly discuss the importance of premeditation in terms 
of convicting someone of a more severe sentence. This 
comes into play on page 22. 


Identifying Student Success (15%): 


SETTING BENCHMARK TEST #1 


Exit Slip: Complete the exit slip activity. 


Bellwork: 


Answer the following discussion question. 


Steve Harmon’s defense attorney, Kathy O’Brien, 
says she wants to make her client look like “a human 
being in the eyes of the jury” (p. 16) in contrast to the 
“monsters” who the assistant district attorney claims 
are “willing to steal and to kill, people who disregard 
the rights of others” (p. 21). Why do you think Walter 
Dean Myers named his book Monster? Four Sentence 
Minimum 


*When you finish, turn it in and use your Cornell 
notes to study for your Setting Benchmark test. 


Name 

Hour Date 

Benchmark 1 Describe the Setting 
FORM C 

I can describe the setting ina 
piece of text. 


Directions: Read page 7 in Monster 
and answer the following questions. 
Circle the correct answer. 


1. What kind of feeling does the 
setting portray? 

A. Happy 

B. Sad 

C. Excited 

D. Lonely 


2. The setting takes place ina 
A. Prison 
B. Cell 
C. Court 
D. Corridor 


3. The book starts out with this 
setting because the author wants to 
show 

A. How Steve ended up in jail. 

B. How Steve feels about his trial. 

C. How Steve is getting ready for 

the trial. 
D. How Steve has to live each day. 


4. How does the setting affect Steve? 

A. He is more outgoing than other 
prisoners. 

B. He is more conservative than 
the other prisoners. 

C. He thinks he doesn’t belong 
there. 

D. He wants to forget he is in 
prison. 


Name 
Hour Date 


Benchmark 1 Describe the Setting 


FORM C 
I can describe the setting ina 
piece of text. 


Directions: Read page 7 in Monster 
and answer the following questions. 
Circle the correct answer. 


1. What kind of feeling does the 
setting portray? 

A. Happy 

B. Sad 

C. Excited 

D. Lonely 


2. The setting takes place ina 
A. Prison 
B. Cell 
C. Court 
D. Corridor 


3. The book starts out with this 
setting because the author wants to 
show 

A. How Steve ended up in jail. 

B. How Steve feels about his trial. 

C. How Steve is getting ready for 

the trial. 
D. How Steve has to live each day. 


4. How does the setting affect Steve? 

A. He is more outgoing than other 
prisoners. 

B. He is more conservative than 
the other prisoners. 

C. He thinks he doesn’t belong 
there. 

D. He wants to forget he is in 
prison. 


Character Name: 


Character Graphic Organizer 


Physical Feelings Personality Actions Motives 

Appearance 

Example/Quote: Example/Quote: Example/Quote: Example/Quote: Example/ 
Quote: 


What does this say 
about him/her? 


Example/Quote: 


What does this say 
about him/her? 


Example/Quote: 


What does this say 
about him/her? 


What does this 
say about 
him/her? 


Example/Quote: 


What does this 
say about 
him/her? 


Example/Quote: 


What does this 
say about 
him/her? 


What does this say 
about him/her? 


Example/Quote: 


What does this say 
about him/her? 


Example/Quote: 


What does this say 
about him/her? 


What does this 
say about 
him/her? 


Example/Quote: 


What does this 
say about 
him/her? 


Example/Quote: 


What does this 
say about 
him/her? 


What does this 
say about 
him/her? 


Example/ 
Quote: 


What does this 
say about 
him/her? 


Example/ 
Quote: 


What does this 
say about 
him/her? 


Exit Slip: Your ticket out the door. 


Make any necessary changes to the 
conflict section on your plot elements 
graphic organizer. 


Ask yourself this: Did I write down a 
minor conflict or did I write the most 
important conflict happening in the 
novel? 


*If you wrote a minor conflict, simply 
rewrite what we now know is the most 
important conflict in the book. 


Monster 
1* Quarter - 8" Grade 


Lesson Four 


Pages 28-41, July 6": Trial Day One Continued, First Witnesses (Jose and 


Sal Zinzi) 


Time Frame: 


55 minutes 


WALLS THAT 
TEACH: 
FLASHBACK 


Content Objectives Practiced: 
I can analyze the introduction/exposition, rising action, 
climax, falling action, and conclusion/resolution of a story. 


I can describe the different aspects of major and minor 
characters in a piece of text. 


I can determine the meaning of an unfamiliar word by using 
context clues in a sentence. 


I can identify and explain the author’s use of flashback in a 
text. 

Content Objective Assessed: 

I can describe the setting and explain how it affects the story. 


I can describe and analyze the conflict in a piece of text. 


Language Objectives: 
Students will write Cornell Notes on Flashback. 


Students will read and talk about the novel. 


Teacher Notes/ 
Accommodatio 
ns: 


*WORK IN 
PROGRESS: 
Please 
complete the 
Plot Elements 
and Character 
Graphic 
Organizers 
when 
appropriate. 


Activating and Assessing Prior Knowledge (20%): 
Students will complete the Bellwork. 


Student Active Participation (SAP) /Teacher Input: 

e Discuss Bellwork with students. 

e Pass out both benchmark tests and allow no more than 
20 minutes to complete both tests. While they are 
taking the tests, pass out the plot elements and 
character graphic organizers. 

e The students will take Cornell Notes over Flashback. 
Have the students give examples of flashback from 
movies they have seen or other stories they are familiar 
with to help them understand the concept better. 
Remind them of the flashback involving Mr. Sawicki and 
Steve from yesterday. 

e Have the students turn to page 28. Begin reading. 

e Stop reading on page 41. 

Possible Discussion Questions: 
e Plot Elements: Why did Briggs ask Jose what medical 


school he attended? P. 31 

e Characterization: What action does Sal Zinzi do on the 
stand that shows how nervous he is? 

e Characterization (Motives): What does it say about the 
character of Zinzi when he admits to buying stolen 
baseball cards from someone? 


Identifying Student Success (15%): 


CONFLICT BENCHMARK TEST #1 
SETTING BENCHMARK TEST #2 


Exit Slips: Complete the exit slip. 


Bellwork: 


Today you will have your second test over setting and 
your first test over conflict. Complete the following 
activity to get your brain ready! Remember to use 
your Cornell Notes to help you. 


Directions: Draw a line down the middle of a piece of 
paper to create two columns. Label one column 
“Clues for Setting”. Label the other one “Clues about 
the Conflict”. Write the quotes below under the 
appropriate column. Place a star next to the quotes 
that may be placed in both columns. 


1.) “This morning at breakfast a guy got hit in the 
face with a tray.” p. 2 

2.) “Early morning in CELL BLOCK D, 
MANHATTAN DETENTION CENTER.”p. 7 

3.) Steve: “You think we’re going to win?” p. 13 

4.) “The Judge enters and sits behind the bench.” 
p. 16 

5.) “On the 22" of December of last year, at 
approximately 4 o’clock...” p. 22 


Name 


Benchmark 1 Describe the Setting 
I can describe the setting in a piece of text. 


Hour 


Date 
FORM A 


Directions: Read the short story, “The Triangle Shirtwaist Fire” by Harrison 
Powers. You are to describe the setting of the story by writing two paragraphs. 
Remember to read the rubric to see what is expected in your writing. 


CATEGORY 


Grammar & 
Spelling 
(Conventions 


) 


Support for 
Topic 
(Content) 


Word Choice 


Capitalizatio 
n & 
Punctuation 
(Conventions 


) 


4 


Writer makes no 
errors in grammar 
or spelling that 
distract the reader 
from the content. 


Relevant, telling, 
quality details give 
the reader 
important 
information that 
goes beyond the 
obvious or 
predictable. 


Writer uses vivid 
words and phrases 
that linger or draw 
pictures in the 
reader's mind, and 
the choice and 
placement of the 
words seems 
accurate, natural 
and not forced. 


Writer makes no 
errors in 
capitalization or 
punctuation, so 
the paper is 
exceptionally easy 
to read. 


3 


Writer makes 1-2 


errors in grammar 


or spelling that 


distract the reader 


from the content. 


Supporting details 


and information 
are relevant, but 
one key issue or 
portion of the 
storyline is 
unsupported. 


Writer uses vivid 


words and phrases 
that linger or draw 


pictures in the 


reader's mind, but 


occasionally the 
words are used 
inaccurately or 
seem overdone. 


Writer makes 1 or 
2 errors in 
capitalization or 
punctuation, but 
the paper is still 
easy to read. 


2 


Writer makes 3-4 
errors in grammar 
or spelling that 
distract the reader 
from the content. 


Supporting details 
and information 
are relevant, but 
several key issues 
or portions of the 
storyline are 
unsupported. 


Writer uses words 
that communicate 
clearly, but the 
writing lacks 
variety, punch or 
flair. 


Writer makes a 
few errors in 
capitalization 
and/or 
punctuation that 
catch the reader's 
attention and 
interrupt the flow. 


1 


Writer makes 
more than 4 errors 
in grammar or 
spelling that 
distract the reader 
from the content. 


Supporting details 
and information 
are typically 
unclear or not 
related to the 
topic. 


Writer uses a 
limited vocabulary 
that does not 
communicate 
strongly or capture 
the reader's 
interest. Jargon or 
cliches may be 
present and 
detract from the 
meaning. 


Writer makes 
several errors in 
capitalization 
and/or punctuation 
that catch the 
reader's attention 
and greatly 
interrupt the flow. 


Benchmark 1 Setting FORM A 
I can describe the setting in a piece of text. 
Directions: Read the story and follow the directions on the test. 


The Triangle Shirtwaist Fire by Harrison Powers 
From Read-Aloud Anthology by Janet Allen and Patrick Daley 


If you were to work in an office building today, it wouldn't be unusual to 
have frequent fire drills—just like you do in school. And it wouldn't be unusual for 
a fire marshal to walk through the office floors making sure that there was not too 
much trash cluttering the halls. The marshal would also check to see that fire and 
emergency exits were kept clear. 

Sadly, fire safety has not always been so carefully practiced and observed. 
In fact, many years ago in a factory in the middle of New York City, fire safety was 
not practiced at all. 


It was 4:30 on a sunny 
Saturday afternoon. At the Triangle 
Shirtwaist Company, the work week 
was almost over. Five hundred 
workers finished up their chores. 
Most of them were women and young 
girls. They made the blouses, called 
"shirtwaists," that the company sold. 

The Triangle Company had the 
top three floors of a ten-story 
building. The building was one of New 
York's early "high-rises." Built of brick 
and stone, it was said to be fireproof. 
But inside, it was framed with wood. 
Bolts of cloth lined the walls. Piles of 
rags and tissue paper littered the 
work area. The sewing machines and 
the floors were soaked with oil. 

Two narrow stairways led down 
to the street. The door to one was 
kept locked. A passageway only 
twenty inches wide led to the other. 
There was only one fire escape. And 
it stopped at the second floor. 

The year before, the owners 
had been warned. The building was 
a firetrap. But no changes were ever 
made. No fire doors were installed. 
No sprinklers were installed. The 
workers never even had a fire drill. 
On March 25, 1911, fate finally 
caught up with them. 

A guard stood at the door to 
the stairway. His job was to check 
each woman's purse as She left. The 
owners were afraid the women might 
steal scraps of fabric. They were lined 
up, ready to file out. Then, a young 
woman ran to her boss. "There's a 
fire, Mr. Bernstein!" 

It wasn't the first fire in the 
shop. There had been other small 
fires. The last one had been two 
weeks ago. 

Now, the men sprang into 
action. But this time, the fire got 
away from them. They threw pails of 


water on it. But the water only 
seemed to spread the flames. 

The manager called off his men. 
"You can't do anything here. Try to 
get the women out!" 

Screams of "Fire!" filled the 
eighth floor. Workers jammed the 
narrow exit. Later, firemen found their 
bodies piled up at the door. 

One woman tried to warn the 
others above. A teletype machine 
connected with the tenth floor. The fire 
raged around her. But she sat down 
and started typing. A clerk on the 
tenth floor took the message. "The 
place is on fire," it read. "Run for your 
lives." 

They thought it was a joke. But 
within minutes, the fire came in 
through the windows. 

On the ninth floor, they had no 
warning at all. 

There were two freight elevators. 
The frantic workers crowded in. The 
elevator cars started down. One never 
made it. The people left behind 
jumped down the shaft. They landed 
on top of the car. More followed. They 
jammed the elevator so it wouldn't 
move. Afterwards, nineteen bodies 
were found wedged into the shaft. 

On the street below, a crowd 
was gathering. At 4:45 P.M., the fire 
trucks had arrived. But there was 
little the firemen could do. Their 
ladders only reached as high as the 
fifth floor. 

The women started jumping. 
They smashed the windows with their 
fists. The first woman climbed out on 
the ledge. Her hair, streaming down 
her back, was ablaze. She held out 
her arms, as if sleepwalking, and 
stepped off. From different windows, 
three more followed. In all, forty-six 
women jumped to their deaths. Some 
of them held hands in a group-jump. 


Firemen held out their nets. But 
the force of the falling bodies was too 
great for them. Every net ripped to 
shreds. 

Some workers on the tenth 
floor made it to the roof. Hundreds of 
others escaped as well. They were 
the lucky ones. 

That evening, the charred 
remains of many bodies were taken 
out. The victims were placed in 
coffins. The coffins were lined up— 
one hundred and forty-six. 

The news spread. Thousands 
came looking for loved ones. They filed 
past the coffins. Mothers found 
daughters. Sisters found sisters. 
Husbands found wives. Their screams 
filled the night. 

Seven bodies were never 
identified. They were too badly 
burned. 

The next day, firemen picked 
through the rubble. They found 
fourteen engagement rings. Fourteen 
weddings never took place that 
spring. 

All over New York City and all 
around the country, too, sorrow at the 
tragedy was followed by anger and 
outrage that it had been allowed to 
happen. The new garment workers’ 
union now found public opinion 
behind its fight to improve working 
conditions. 

Fire laws, too, were 
strengthened. Buildings were to have 
enough fire exits. Regular inspections 
made sure that exits were kept free 
and the fire extinguishers were 
working. Materials that might catch 
fire were no longer allowed to pile up 
in aisles. Fire drills became part of 
the routine. Not all fires can be 
prevented, but everything has been 
done to make sure there will never be 
another disaster like the Triangle 
Shirtwaist Fire. 


Name 


Hour Date 
Benchmark 2 Conflict 
FORM A 


I can describe and analyze conflict in 
a piece of text. 


Directions: Read pages 20-24 in 
Monster and answer the questions. 
Circle the correct answer. 


1. What type of conflict does the jury 
face? 


Name 

Hour Date 

Benchmark 2 Conflict 
FORM A 


I can describe and analyze conflict in 
a piece of text. 


Directions: Read pages 20-24 in 


Monster and answer the questions. 


Circle the correct answer. 


1. What type of conflict does the jury 


A. Person vs. 
B. Person vs. 
C. Person vs. 
D. Person vs. 
E. Person vs. 


person 
society 
nature 
self 
fate. 


2. What type of conflict does Steve 


face? 


MOOD 


Person vs. 
Person vs. 
Person vs. 
. Person vs. 
Person vs. 


person 
society 
nature 
self 
fate. 


3. What type of conflict does Richard 
“Bobo” Evans face? 


A. Person vs. 
B. Person vs. 
C. Person vs. 
D. Person vs. 
E. Person vs. 


person 
society 
nature 
self 
fate. 


4, What type of conflict do the two 
conspirators face? 


moop 


Person vs. 
Person vs. 
Person vs. 
. Person vs. 
Person vs. 


person 
society 
nature 
self 
fate. 


face? 


A. Person vs. 
B. Person vs. 
C. Person vs. 
D. Person vs. 
E. Person vs. 


person 
society 
nature 
self 
fate. 


2. What type of conflict does Steve 


face? 


P: 


. Person vs. 
. Person vs. 


Person vs. 
B. Person vs. 
C. Person vs. 
D 
E 


person 
society 
nature 
self 
fate. 


3. What type of conflict does Richard 
“Bobo” Evans face? 


A. Person vs. 
B. Person vs. 
C. Person vs. 
D. Person vs. 
E. Person vs. 


person 
society 
nature 
self 
fate. 


4. What type of conflict do the two 
conspirators face? 


> 


. Person vs. 
. Person vs. 


Person vs. 
B. Person vs. 
C. Person vs. 
D 
E 


person 
society 
nature 
self 
fate. 


Definition of Flashback 


Flashback: 
The technique of disrupting the chronology of a narrative by 
shifting to an earlier time to introduce information. 


What is the author’s purpose for using flashback? 


An author takes us back in time usually to reference 
something important that will help us understand the main 
character, plot, or conflict a little more. 


Exit Slip: Your ticket out the door. 


Do you think that Zinzi’s testimony 
helped or hurt Steve’s case? Explain. 


Four Sentence Minimum 


Monster 
1* Quarter - 8" Grade 


Lesson Five 


Pages 41-51, July 7": Flashbacks, Journal Entry, and Trial Day Two 


(Bolden’s Testimony) 


Time Frame: 


55 minutes 


WALLS THAT 
TEACH: 
IRONY 


Content Objectives Practiced: 
I can analyze the introduction/exposition, rising action, 
climax, falling action, and conclusion/resolution of a story. 


I can describe the different aspects of major and minor 
characters in a piece of text. 


I can determine the meaning of an unfamiliar word by using 
context clues in a sentence. 


I can identify and explain the author’s use of flashback in a 
text. 


I can identify and explain the author’s use of irony in a text. 
(p. 50) 


Language Objectives: 
Students will write Cornell Notes on Irony. 


Students will read and talk about the novel. 


Teacher Notes/ 
Accommodatio 
ns: 


If you have 
chosen not to 
make the 
recommended 
Walls That 
Teach, the fly 
swatter review 
will need to be 
modified. You 
can call students 
up and have 
them write the 
term on the 
board while 
racing against 
another student. 


Activating and Assessing Prior Knowledge (20%): 
Students will complete the Bellwork. 
Student Active Participation (SAP) /Teacher Input: 

e Discuss the Bellwork with the class. After hearing some 
answers from the students, explain to them that the two 
scenarios were examples of irony. Explain to them that 
this is a difficult term, because it calls for the reader to 
really pay attention to the text. 

e Students will take Cornell Notes over Irony. 

e THINK PAIR SHARE: Students will complete this 
activity to voice in their own words what irony means 
and how they will remember it. 

e FLYSWATTER REVIEW: Since the students have 
learned such a large number of terms up to this point, 
try this interactive review game to get their brains 
revved up! Be sure to explain to them the consequences 
of hitting each other with a fly swatter. Usually telling 
them that the game will end will do the trick! Have this 
take no more than ten minutes. 

e Begin reading the text on page 41. 

e STOP: Explain the author’s use of flashback on p. 41-43. 


If no fly swatters Ask the students what they think the author’s purpose 


are present, for using the flashback is, according to the notes they 
simply have the took yesterday. 

students use e Stop reading on page 51. 

their hand, a Possible Discussion Questions: 

ruler, or a rolled e At the end of Steve’s journal entry on page 46, do you 
up piece of feel sympathy for him? Why or why not? 

paper. e IRONY: What is ironic about the statement that Peaches 


makes on page 50? Answer: He states that welfare is in 
place to “make life a little easier,” when in fact, its 


*WORK IN purpose is to aid people to get back on their feet, and 
PROGRESS: nothing is “easy” about the life that people on welfare 
Please live. 


complete the 


Plot Elements _ | Identifying Student Success (15%): 
and Character 
Graphic Exit Slip: Student will complete the exit slip. 
Organizers 
when 
appropriate. 


Bellwork: 


Challenge: Below you will find two different examples 
of a new benchmark term that we will learn today. On 
a piece of paper your job is to try and put into 
words what all three examples have in common. 
Write at least three sentences. Hint: It has something 
to do with what makes the examples strange. 


Example One: There is a man who is the world’s best 
doctor in the area of lung cancer. He is an advocate 
of living a healthy lifestyle and he donates a large 
sum of his money to fund anti-smoking campaigns. 
However, at the age of 43 after smoking all of his life, 
he dies of lung cancer. 


Example Two: Someone in your class gets a bad 
haircut over the weekend. There are some bald spots 
in the back of his/her head, one side of the hair is 
longer than the other, and it appears to change colors 
when sunlight shines on the hair. When this person 
walks in the room, someone says, “Nice haircut!” 


Definition of Irony 


Irony: 

A figure of speech in which the literal meaning of the 
words/phrases is the opposite of the intended 
meaning or expected outcome. 


Another Definition: 

A literary device that uses contradictory statements 
or situations to reveal a reality different from what 
appears to be true. 


What is the author’s purpose for using irony? 
e It produces an element of surprise. 
e It allows the reader to know more than the character in 
the story does. 
e It shows a twist of fate the character cannot control. 


THINK PAIR SHARE 


STEP ONE: Listen to the question or 
issue to consider and ponder a response 
to the question or issue. 


STEP TWO: Turn to a partner and share 
your answer or response. 


STEP THREE: All students share out 
their answer or response, eventually 
reaching a consensus on the issue or 
arguing an opposing position. 


Fly Swatter Review 
STEP ONE: Divide class into two teams. 


STEP TWO: One person from each team 
come up and stand by the Walls that 
Teach. 


STEP THREE: These two people will 
turn and face me, with a fly swatter in 
their hand. 


STEP FOUR: I will read a definition of 
one of our terms. When you know the 
answer, turn around and “swat that fly” 
(Place your fly swatter on the matching 
term.) Each correct answer gets one 
point for the team. 


STEP FIVE: Repeat. 


Questions for Fly Swatter Review 


1. What word means “How the story’s central problem is resolved; 
bringing the conflict to an end”? Conclusion or Resolution 


2. What word means “The words around an unfamiliar word that 
gives you clues about the unknown word’s meaning”? Context Clues 


3. What word means “The technique of disrupting the chronology of 
a narrative by shifting to an earlier time to introduce information”? 
Flashback 


4. One example of this term is “Character vs. Nature: Problem with a 
force of nature or some aspect of the environment”. Conflict 


5. What word means “Background information establishes setting 
and introduces the main character or characters”? Introduction 
or Exposition 


6. What word means “A figure of speech in which the literal meaning 
of the words/phrases is the opposite of the intended meaning or 
expected outcome.”? Irony 


7. What word means “The most intense or crucial moment or event 
when the tension reaches a peak”? Climax 


8. What word means “The clash or problem between opposing 
forces”? Conflict 


9. What word means “The physical and psychological background 
against which the action in a story takes place. It is the time and 
place that the narrative occurs”? Setting 


10. What word means “The story examines the consequences of the 
climax and the tension fades”? Falling Action 


11. What word means “A literary device that uses contradictory 
statements or situations to reveal a reality different from what 
appears to be true”? Jrony 


12. What word means “A series of crises or turning points building 
tension toward the climax”? Rising Action 


13. The following is an example of this term: Historical-Which has to 
do with the place and location, time period, and recorded dates of a 


text. Setting 


Exit Slip: Your ticket out the door. 


What ts the purpose of the flashback on 
pages 49-51? Hint: Think about what 
we specifically learn about Steve’s 
character. 


Four sentence minimum. 


Monster 
1* Quarter - 8" Grade 


Lesson Six 


Pages 52-64, July 7th-8th: Bolden Testimony Continues, Life at the DC, 


Flashback and Journal Entry 


Time Frame: 


55 minutes 


Content Objectives Practiced: 
I can analyze the introduction/exposition, rising action, 
climax, falling action, and conclusion/resolution of a story. 


I can describe the different aspects of major and minor 
characters in a piece of text. 


I can determine the meaning of an unfamiliar word by using 
context clues in a sentence. 


I can identify and explain the author’s use of flashback in a 
text. 


I can identify and determine the meaning of an idiom ina 
piece of text. 


I can identify and explain the author’s use of irony in a text. 
(p. 55 and 59) 


Content Objective Assessed: 
I can describe and analyze the conflict in a piece of text. 


Language Objectives: 
Students will read and talk about the novel. 


Student will write in the Character Graphic Organizer. 


Teacher Notes/ 
Accommodatio 
ns: 


*WORK IN 
PROGRESS: 
Please 
complete the 
Plot Elements 
and Character 
Graphic 
Organizers 
when 
appropriate. 


Activating and Assessing Prior Knowledge (20%): 
Students will complete the Bellwork. 


Student Active Participation (SAP) /Teacher Input: 

e Discuss the Bellwork with the students. You may want 
to remind the students just how much time has passed 
in the novel (Two Days). Help them get past the minor 
details and focus their attention on the larger picture. 

e Students will take the benchmark test over Conflict. 
Allow no longer than 12 minutes for this test. While they 
are completing the test, pass out their character 
graphic organizers. 

e Continue reading the novel on p. 52. 

e STOP: What is IRONIC about Bolden’s statement on p. 
55? 

e STOP: What is IRONIC about the phrase from Steve’s 
journal entry that says, “I guess making you live is part 


of the punishment”? p. 59 

e Using the Character Graphic Organizer of Steve, have 
students fill in the details that they have learned about 
him in the chart. Page 57 has some great description 
that says a lot about him. 

e Read to page 64. 


Possible Discussion Questions: 

e Conflict: Why is it important that Steve includes details 
such as “CUT TO: CU of JUROR looking bored” in his 
screenplay? p. 54 

e Flashback: What is the purpose of the flashback o page 
58 in regards to what it teaches us about Steve’s 
character or the conflict of the novel? 


Identifying Student Success (15%): 
CONFLICT BENCHMARK TEST #2 


Bellwork: 


Using your Plot Elements Graphic Organizer and 
remembering the key events that have happened 
since reading the book, complete #2 and #3 on the 
Plot Elements Map. Remember to use complete 
sentences and write small. 


Hints: 
e Focus only on KEY EVENTS 
e Pay attention to the passage of time in the novel. 
How many days have passed? Possibly sum up the 
key events that have happened each day. 
e How many people have testified? 


*When you finish, study your notes on “Conflict”. 
Your second benchmark test will be today. 


Insert Conflict Benchmark Test #2 


Monster 
1* Quarter - 8" Grade 


Lesson Seven 


Pages 65-75, July 8: Trial Day Three (Karyl’s Testimony) and Flashbacks 


Time Frame: 


55 minutes 


WALLS THAT 


Content Objectives Practiced: 
I can analyze the introduction/exposition, rising action, climax, 
falling action, and conclusion/resolution of a story. 


I can describe the different aspects of major and minor 
characters in a piece of text. 


I can determine the meaning of an unfamiliar word by using 
context clues in a sentence. 


I can identify and determine the meaning of an idiom in a piece 


TEACH: 
I can identify and explain the author’s use of irony in a text. 
Content Objective Assessed: 
I can identify and explain the author’s use of flashback in a text. 
Language Objectives: 
Students will write Cornell Notes on Idiom. 
Students will read and talk about the novel. 
Teacher Activating and Assessing Prior Knowledge (20%): 
Notes/ Students will complete the Bellwork. 
Accommodati e Begin reading the novel on p. 65. 
ons: e Stop reading on page 75. 
Possible Discussion Questions: 
*WORK IN e What is Steve’s purpose for including the random, casual 
PROGRESS: dialogue on p. 65-67? 
Please e Flashback: What is the purpose of the flashback on p. 67? 


complete the 
Plot 
Elements and 


Then, p. 71-73, then the gruesome one on page 73? 

e What are your opinions about the death penalty? Are you 
pro or against? 

e How did Briggs try to discount Karyl’s testimony? 


Character 
Graphic 
Organizers 
when 
appropriate. 


Identifying Student Success (15%): 
FLASHBACK BENCHMARK TEST #1 
Exit Slip: Students will complete the exit slip. 


Bellwork: 
Answer the following questions. 
1. Write what the intended meaning of the phrase in italics 
is supposed to be. 


“The planners of this robbery...were going back into the 
store prior to the robbery to check it out, to make sure 
that there were no police in the store. To make sure that 
the coast was clear...” p. 23 


2. Using the context clues, what is the meaning of the 
word in italics? 


“.,.But in the end you will have the opportunity to judge 
the State’s key witnesses and to deliver a just verdict.” p. 
28 


3. Write what the intended meaning of the phrase in italics 
is supposed to be. 


“If I had a crew, I could get paid. All you need is a crew 
with some heart and a nose for the cash.” p. 50 


4. Using the context clues, what is the meaning of the 
word in italics? 


“This is a good time for a break. I have some 
administrative tasks to get done this afternoon. Let’s 
adjourn until tomorrow.” p. 57 


5. Using the context clues, what is the meaning of the 
word in italics? 


“This is a good time for a break. I have some 
administrative tasks to get done this afternoon. Let’s 
adjourn until tomorrow. I want to remind the jury not to 


discuss the case with anyone. We’ll reconvene 9 AM 
tomorrow.” p. 57 


*When you finish, study your notes over Flashback. 
Your first benchmark test will be today. 


Name 
Hour 


Benchmark 3 


I can 


Date 


Flashback 
FORM C 
identify and explain the 


author's use of flashback in text. 


Directions: Circle the example of the 
flashback in each group. 


Groups 1 


A. 


The score is 14-7. It is the 4% 
down, and we are 12 yards 
from the goal line. Coach calls a 
time-out. He motions to me to 
get out on the field. The offense 
is already moving to their 
position for the last chance to 
play. I listen for the hike. | know 
the ball is coming to me. 


. I’m catching the ball on the 


sideline. | watch it spiraling 
through the air. | remember the 
first time | caught a football— 
when Dad bought me one for 
my 8" birthday. “Keep it tucked 
tight with both arms, son!” he 
had said. | won’t forget those 
words. 


Benchmark 3 


everything was safe and 
secure. 


DON’T FORGET THE BACK! 


Name 


Hour Date 


Flashback 
FORM C 
I can identify and explain the 


author's use of flashback in text. 


Directions: Circle the example of the 


flashback in each group. 


Groups 1 
A. The score is 14-7. It is the 4% 
down, and we are 12 yards 


from the goal line. Coach calls a 
time-out. He motions to me to 
get out on the field. The offense 


is already moving to their 


position for the last chance to 
play. I listen for the hike. | know 


the ball is coming to me. 
B. I’m catching the ball on the 
sideline. | watch it spiraling 


through the air. | remember the 


C. | watch the ball spiral high 


through the air—like a missile 
searching for its target. The 
noise from the crowd explodes 
the night air. My legs are iron, 


and I’m ready to run. 


Group 2 
A. The waving palm trees 
beckoned to the ship with 


first time | caught a football— 
when Dad bought me one for 
my 8" birthday. “Keep it tucked 
tight with both arms, son!” he 
had said. | won’t forget those 
words. 


. | watch the ball spiral high 


through the air—like a missile 
searching for its target. The 
noise from the crowd explodes 
the night air. My legs are iron, 


B. 


comforting arms. 

The ship docked to the harbor 
and all the children ran to the 
arms of their waiting parents. 


. Before the ship left for the sea 


the crew checked to make sure 


and I’m ready to run. 


Group 2 
A. The waving palm trees 
beckoned to the ship with 
comforting arms. 


B. The ship docked to the harbor 
and all the children ran to the 
arms of their waiting parents. 

C. Before the ship left for the sea 
the crew checked to make sure 


everything was safe and 
secure. 


DON’T FORGET THE BACK! 


Group 3 
A. | told my boyfriend that | 


couldn’t go to the movies with 
him because | had to help my 
sister with her science project 
that was due in a week. 

. My mom and dad would not let 
me to go the movies last week 
because | didn’t clean my room. 
| remember how upset | was, 
but also remember that | didn’t 
keep my promise about 
keeping my room clean. 

. [hope that | can go to the 
movies next weekend. | need to 
make sure that | had done all 
my chores and | have all my 
home work done. 


Group 4 
A. Riding the yellow bus to camp 


was a blast. | was excited to 
learn some new crafts and 
meet some new friends this 
summer. 

. When we reached camp 
everyone was excited to get off 
the bus after a 3 hour bus ride. 
Once we were off the bus we all 
got our bags and our bunk 
assignments. | was excited to 
learn that many of my friends 
from last year were in the same 
cabin that | was assigned to this 
year. 

. As | walked to my cabin with 
my friends | remember all the 
good times we had last year. 
We took a lot of hikes, and boat 
rides. The best part was how 
we played friendly tricks on the 
other cabins. We always had a 
lot of fun and | was looking 
forward to even more fun this 
summer! 


Group 3 


A. | told my boyfriend that | 
couldn’t go to the movies with 
him because | had to help my 
sister with her science project 
that was due in a week. 

B. My mom and dad would not let 
me to go the movies last week 
because | didn’t clean my room. 
| remember how upset | was, 
but also remember that | didn’t 
keep my promise about 
keeping my room clean. 

C. | hope that | can go to the 
movies next weekend. | need to 
make sure that | had done all 
my chores and | have all my 
home work done. 


Group 4 


A. Riding the yellow bus to camp 
was a blast. | was excited to 
learn some new crafts and 
meet some new friends this 
summer. 

B. When we reached camp 
everyone was excited to get off 
the bus after a 3 hour bus ride. 
Once we were off the bus we all 
got our bags and our bunk 
assignments. | was excited to 
learn that many of my friends 
from last year were in the same 
cabin that | was assigned to this 
year. 

C. As | walked to my cabin with 
my friends | remember all the 
good times we had last year. 
We took a lot of hikes, and boat 
rides. The best part was how 
we played friendly tricks on the 
other cabins. We always had a 
lot of fun and | was looking 
forward to even more fun this 
summer! 


Definition of Idiom 


Idiom: 
An expression that does not mean exactly what it 


literally says. 


Why does an author use idioms in their writing? 


An author uses various types of figurative language in 
their writing to make it more exciting or interesting. 


Exit Slip: Your ticket out the door. Complete one of the 
following sentences on a piece of paper. You will give it to 
me on your way out the door. 


Outcome Sentences 
Today I learned... 
Today I discovered... 
Today I was surprised... 
I’m beginning to wonder... 
| now realize... 


| want to find out more about... 


Monster 
1* Quarter - 8" Grade 


Lesson Eight 


Pages 76-88, July 9": Back at DC, Flashback, and Trial Day Four 


(Osvaldo’s Testimony) 


Time Frame: 
55 minutes 


Teacher Notes/ 
Accommodatio 
ns: 


CAUTION: 
Today’s reading 
contains 
graphic, hate- 
filled language 
(faggot). You 
may want have 
students read 
this silently, or 
turn down the 
volume as it is 
being read on 
tape. 


*WORK IN 
PROGRESS: 


Content Objectives Practiced: 
I can analyze the introduction/exposition, rising action, 
climax, falling action, and conclusion/resolution of a story. 


I can describe the different aspects of major and minor 
characters in a piece of text. 


I can identify and determine the meaning of an idiom ina 
piece of text. 


I can determine the meaning of an unfamiliar word by using 
context clues in a sentence. 


Content Objective Assessed: 
I can identify and explain the author’s use of irony in a text. 


Language Objectives: 
Students will read and talk about the novel. 


Students will write both the Character and Plot Elements 
Graphic Organizers when appropriate. 

Activating and Assessing Prior Knowledge (20%): 
Students will complete the Bellwork activity. 


Student Active Participation (SAP) /Teacher Input: 

e Discuss the Bellwork with the students. Note the 
various examples of conflict in the novel. If possible, add 
these to the Walls That Teach. 

e Students will take the Irony Benchmark test today. 
Allow no more than 15 minutes to complete the test. As 
the students take the test, pass out both the plot and 
the character graphic organizers. 

e Begin reading the novel on page 76. Ask students if they 
agree with the statement that the Older Prisoner says, 
“You act like garbage, they treat you like garbage.” Why 
or why not? p. 76 

e Ask students if they think that O’Brien was being racist 
when she makes the statement, “You’re young, you’re 
black, and you’re on trial. What else do they need to 
know?” Have them note Steve’s reaction. Have them 
explain their answers using the text to help them. 

e Have students add to the character graphic organizer 


Please 
complete the 
Plot Elements 
and Character 
Graphic 
Organizers 
when 
appropriate. 


about both Steve and O’Brien. They can use the entire 
novel to locate clues, not just today’s reading. 

e Stop reading on page 88. 

Possible Discussion Questions: 

e Flashback: What do we learn from the flashback on 
pages 80-82? What does this reveal about Steve and 
Osvaldo’s character? 

e Characterization: How does Osvaldo’s character change 
when he is in the courtroom? 


Identifying Student Success (15%): 
IRONY BENCHMARK TEST #1 


Exit Slip: Students will complete the exit slip. 


Bellwork: 
Answer the following questions. 


1. Write what the intended meaning of the idiom in italics 
is supposed to be. 


“If he wants to run his mouth, that’s his business.” p. 53 


2. Write what the intended meaning of the idiom in italics 
is supposed to be. 


“...1f they come clean, he might even go 25 to life.” p. 72 


3. Write an example from the novel of each of the 
following conflicts: 


A. Character vs. Character 

B. Character vs. Self: Choose a character other than 
Steve and tell what specifically they are mentally 
battling with on the inside. 

C. Character vs. Society: Choose a character other 
than Steve and tell what specifically they are 
battling with the world or community. 

D. Character vs. Nature: Think hard. This is a 
Challenge! 


*When you finish, study your Cornell Notes on 
Irony. You will have a benchmark test today. 


Insert Irony Benchmark #1 


Exit Slip: Your ticket out the door. 


Plot Elements Graphic Organizer 


Complete the 4" and 5“ lines of the 
Plot Elements Graphic Organizer. Focus 
on each day’s key events. Use 
complete sentences. 


Monster 
1* Quarter - 8" Grade 


Lesson Nine 


Pages 89-109, July 10%: Journal Entry and Trial Day Five (Osvaldo’s 


Testimony Continues) 


Time Frame: 
55 minutes 


Content Objectives Practiced: 
I can analyze the introduction/exposition, rising action, 
climax, falling action, and conclusion/resolution of a story. 


I can describe the different aspects of major and minor 
characters in a piece of text. 


I can determine the meaning of an unfamiliar word by using 
context clues in a sentence. 


Content Objective Assessed: 

I can identify and determine the meaning of an idiom ina 
piece of text. 

Language Objectives: 

Students will read and talk about the novel. 


Students will write the Character Graphic Organizer when 
appropriate. 


Teacher Notes/ 
Accommodatio 
ns: 


*WORK IN 
PROGRESS: 
Please 
complete the 
Plot Elements 
and Character 
Graphic 
Organizers 
when 
appropriate. 


Activating and Assessing Prior Knowledge (20%): 
Students will complete the Bellwork activity. Today Bellwork 
will only take five minutes, because twenty pages of text need 
to be read today. 


e THINK PAIR SHARE: After the test is completed, ask 
the students the following question: “At this point, do 
you think that Steve will be proven innocent according 
to the witnesses’ testimony? 

e Begin reading the novel on page 89. Compare the 
THINK PAIR SHARE discussion with what Steve says in 
his journal entry on page 89-98. 

e Now is a good time to have students use many of the 
details we learn about Steve in his journal entry to fill in 
some of the missing parts on the character graphic 
organizer. Have them pay attention to what Steve is 
thinking on page 96. How has Steve changed? Is it for 
the better? 

e Continue reading on page 99. 

e Stop reading on page 109. 

Possible Discussion Questions: 

e Idiom: Where is the idiom on page 101? Answer: “... 
Going to get a taste” Top of the page. 

e Idiom: Where is the idiom on page 103? Answer: “So for 


all practical purposes you were up to your neck in a 
crime...” Top of the page. 
e Plot Elements: List all of the details from Osvaldo’s 

testimony that may help Steve’s case. 

Identifying Student Success (15%): 

IDIOM BENCHMARK TEST #1 

Exit Slip: No “official exit slip today”. Just make sure that 

students have adequately made progress on their character 

graphic organizers. 


Remind students that tomorrow they will have a benchmark 
test on Flashback. 


Bellwork: 


Study your Cornell Notes over Idiom. Your test will be 
in five minutes. 


Name 


Hour Date 
Benchmark 5 Idiom 
FORM C 


I can identify and determine the 
meaning of an idiom in a piece of 
text. 


Directions: Read each sentence. 
Then write down the meaning of the 
idioms in each sentence. 


Eleanor had 26 children. She loved 
them all. However, she had a 
special place in her heart for her 
first grandchild, Ellen, who came 
to visit her each day. "She is the 
apple of my eye," Eleanor always 
said. 


1. What does the idiom apple of 
my eye mean? 


Tim and Laura brought home their 
newborn triplets. The babies kept 
crying. They didn't know what to 
do. They decided to call Laura's 
parents to help. "Please," they 
said. "Come help. We are in over 
our heads." 


2. What does the idiom in over 
one's head mean? 


DON'T FORGET THE BACK! 


Name 
Hour Date 
Benchmark 5 Idiom 


FORM C 
I can identify and determine the 
meaning of an idiom in a piece of 
text. 


Directions: Read each sentence. 
Then write down the meaning of the 
idioms in each sentence. 


Eleanor had 26 children. She loved 
them all. However, she had a 
special place in her heart for her 
first grandchild, Ellen, who came 
to visit her each day. "She is the 
apple of my eye," Eleanor always 
said. 


1. What does the idiom apple of 
my eye mean? 


Tim and Laura brought home their 
newborn triplets. The babies kept 
crying. They didn't know what to 
do. They decided to call Laura's 
parents to help. "Please," they 
said. "Come help. We are in over 
our heads." 


2. What does the idiom in over 
one's head mean? 


DON’T FORGET THE BACK! 


Phyllis was trying to wallpaper the 
bathroom. She was feeling very 
frustrated by all the corners and 
edges in the room. "Don't get 
frustrated," her friend Chloe said. 
"It looks beautiful. Rome was not 
built in a day." 


3. What does the idiom Rome was 
not built in a day mean? 


Mary Beth's grandmother is 102. 
With her gray hair, no teeth, and 
lots of wrinkles, she certainly was 
showing her age. She's a /itt/e long 
in the tooth. 


4. What does the idiom long in the 
tooth mean? 


Phyllis was trying to wallpaper the 
bathroom. She was feeling very 
frustrated by all the corners and 
edges in the room. "Don't get 
frustrated," her friend Chloe said. 
"It looks beautiful. Rome was not 
built in a day." 


3. What does the idiom Rome was 
not built in a day mean? 


Mary Beth's grandmother is 102. 
With her gray hair, no teeth, and 
lots of wrinkles, she certainly was 
showing her age. She's a /itt/e long 
in the tooth. 


4. What does the idiom long in the 
tooth mean? 


THINK PAIR SHARE 


STEP ONE: Listen to the question or 
issue to consider and ponder a response 
to the question or issue. 


STEP TWO: Turn to a partner and share 
your answer or response. 


STEP THREE: All students share out 
their answer or response, eventually 
reaching a consensus on the issue or 
arguing an opposing position. 


Monster 
1* Quarter - 8" Grade 
Lesson Ten 
Pages 110-126, Visitation at DC, Journal 


Time Frame: | Entry, and Flashback 
55 minutes [odi daui ety hanks dei el ay oor, hora wal; Climax, 
falling action, and conclusion/resolution of a story. 
I can describe the different aspects of major and minor 
characters in a piece of text. 
I can determine the meaning of an unfamiliar word by using 
context clues in a sentence. 
Content Objective Assessed: 
I can identify and explain the author’s use of flashback in a text. 
Language Objectives: 
Students will read and talk about the novel. 
Students will write the Character Graphic Organizer when 
appropriate. 
Teacher Activating and Assessing Prior Knowledge (20%): 
Notes/ Students will complete the Bellwork activity. 
Accommodati | Student Active Participation (SAP) /Teacher Input: 
ons: e Discuss the Bellwork with the students. Think-Aloud the 
clues that they might have used to figure out the words. 
e Students will take the Flashback Benchmark test. Allow 
*WORK IN no more than 12 minutes for students to take the test. As 
PROGRESS: students read, pass out the graphic organizers for Plot 
Please and Character. 


complete the 
Plot 
Elements and 
Character 
Graphic 
Organizers 
when 
appropriate. 


e Prior to reading today, review with students the progress 
of the trial so far. Have them consult their Plot Elements 
Graphic Organizers to help them. Also, have them 
brainstorm and discuss key witnesses and what their 
testimony added to the trial. (Witnesses: Jose, Sal Zinzi, 
Bolden, Karyl, and Osvaldo) 

e Begin reading on page 110. Read until page 113. Then 
allow students to add some character details of Steve to 
their Character Graphic Organizer. At this point, it may 
be necessary to pass out more copies of the organizer to 
the students, if you have not done so already. 

e Stop reading on page 126. 

Possible Discussion Questions: 

e On page 115, Steve makes a statement, saying “I’ve 
never seen my father cry before. He wasn’t crying like I 
thought a man would cry.” What did Steve mean by this? 
How do men cry? 

e Characterization: Read until the CU of Steve at the end of 
page 121. What do you think is going through his mind 
after watching the news? 


Setting: Note the change in time at the end of page 121. 
IRONY: What is ironic about the statement that Mayor 
Guiliani makes: “The idea that we’re just trying to stop 
crime in white or middle-class areas is nonsense. 
Everyone living in the city deserves the same protection.” 
Characterization: Note how the scene ends on page 126. 
What are some words that can describe Steve’s mom 
after noting her actions in the scene and noting what she 
says? 


Identifying Student Success (15%): 
FLASHBACK BENCHMARK TEST #2 


Exit Slip: Students will complete the Scrabble Review in small 
groups today for the exit slip. 


Bellwork: 


Using context clues, write what you think the 
meaning of the word in italics may be. 


1.“We see Steve sitting among the prisoners. He is 
wearing his orange prison garb.” p. 110. 


2.“There are tears in his eyes. The pain in his face is 
very evident as he struggles with his emotions.” 
p.111 


3. “As the camera zooms in, we pick up a cacophony 
of sounds. Gradually one sound becomes clearer.” p. 
117 


*When you finish, study your Cornell Notes on 
flashback. You will have your final test on it 
today. 


Name Hour Date 
Benchmark 3 Flashback FORM D 
I can identify and explain the author's use of flashback in text. 


Directions: Read pages 49-52 in Monster. Answer the questions below about the 
pages that you have read. 


1. What is the flashback? 


2. What triggers the flashback? 


3. How do you think the flashback affects Steve? 


4. How do you think the flashback affects the outcome of the story? 


Scrabble Review 


STEP ONE: Divide into groups of 


STEP TWO: Write a content related 
word down the center of a piece of 


paper. 


STEP THREE: Build on that word as in 
Scrabble or a crossword puzzle with 
other content or novel related words. 
Groups earn 1 point for every correct 
word related to the content. 


STEP FOUR: You have minutes. Go! 
Example: 


SAL ZINZI 


m < m- 
KZOJ 


Monster 
1* Quarter - 8" Grade 


Lesson Eleven 


Pages 127-136, July 10“: Journal Entry and Trial Continues (Montage) 


Time Frame: 
55 minutes 


Content Objectives Practiced: 
I can analyze the introduction/exposition, rising action, 
climax, falling action, and conclusion/resolution of a story. 


I can describe the different aspects of major and minor 
characters in a piece of text. 


I can determine the meaning of an unfamiliar word by using 
context clues in a sentence. 


Content Objective Assessed: 
I can identify and determine the meaning of an idiom ina 
piece of text. 


Language Objectives: 
Students will read and talk about the novel. 


Students will write the Character Graphic Organizer when 
appropriate. 


Teacher Notes/ 
Accommodatio 
ns: 


*WORK IN 
PROGRESS: 
Please 
complete the 
Plot Elements 
and Character 
Graphic 
Organizers 
when 
appropriate. 


Activating and Assessing Prior Knowledge (20%): 
Students will complete the Bellwork activity. 


Student Active Participation (SAP) /Teacher Input: 

e Discuss the Bellwork with the students. 

e Students will take the Idiom Benchmark Test. Allow no 
more than 12 minutes to complete the test. 

e THREE MINUTE PAUSE: Begin reading on page 127. 
STOP at the end of page130. Complete the first part of 
the Three Minute Pause, asking the students the 
following question: Tell your partner if you sympathize 
with Steve at this point. Why or why not. Give every 
example from the book that supports your opinion. 

e Now, keep reading until page 136. Repeat the above 
activity with the partners switching roles, asking the 
same question. 


Identifying Student Success (15%): 
IDIOM BENCHMARK #2 


Exit Slip: Students will complete the exit slip activity. 


Bellwork: 
Answer the following question. 


Monster is a novel written in a screenplay 
format with Steve’s journal entries mixed in 
throughout. Do you think this is an effective 
format for the book? Why or why not? 


Six Sentence Minimum 


*When you finish, use your Cornell Notes to 
study for your Idiom benchmark test. 


Name 


Hour Date 
Benchmark 5 Idiom 
FORMA 


I can identify and determine the 
meaning of an idiom in a piece of 
text. 


Directions: Read each sentence and 
determine the meaning of each 
idiom. Circle the best answer. 


Patrick's uncle came to visit him. He 
gave Patrick a big hug. "Hi Patrick. 
Wow! You are growing like a weed! | 
think you've grown six inches since | 
Saw you last." 


1. Growing like a weed means 
A. growing quickly 
B. didn’t grow at all 
C. dying you hair green 


Tara wanted her best friend to try out 
for the softball team. "I'll always 
come watch the games, Tara," her 
friend said. "However, I'm not trying 
out for the team. | can hit but | can't 
pitch. You know me. | can't hit the 
side of a barn." 


2. Can't hit the side of a barn means 
A. You work on a farm 
B. You can’t drive a tractor 
C. You can’t throw a ball 


DON'T FORGET THE BACK! 


Name 
Hour Date 
Benchmark 5 Idiom 


FORM A 
I can identify and determine the 
meaning of an idiom in a piece of 
text. 


Directions: Read each sentence and 
determine the meaning of each 
idiom. Circle the best answer. 


Patrick's uncle came to visit him. He 
gave Patrick a big hug. "Hi Patrick. 
Wow! You are growing like a weed! | 
think you've grown six inches since | 
Saw you last." 


1. Growing like a weed means 
A. growing quickly 
B. didn’t grow at all 
C. dying you hair green 


Tara wanted her best friend to try out 
for the softball team. "I'll always 
come watch the games, Tara," her 
friend said. "However, I'm not trying 
out for the team. | can hit but | can't 
pitch. You know me. | can't hit the 
side of a barn." 


2. Can't hit the side of a barn means 
A. You work on a farm 
B. You can’t drive a tractor 
C. You can’t throw a ball 


DON'T FORGET THE BACK! 


Jose looked outside his classroom 
window. "Oh, no!" He thought. "Today 
is the fourth grade picnic. But, it's 
raining cats and dogs. We won't be 
able to go to the park and eat 
outside.” 


3. It's raining cats and dogs means: 
A. The rain is made of animals. 
B. It’s raining very hard. 
C. It’s drizzling. 


"Maria! Maria!" Darlene yelled. "I've 
got great news." 

"Anthony proposed to you!" Maria 
replied. 

"How do you know?" Darlene asked. 
"Let's just say | heard it through the 
grapevine." 


4. Through the grapevine means 
A. A official memo 
B. Spreading of rumors or gossip 
C. You grow grapes 


Jose looked outside his classroom 
window. "Oh, no!" He thought. "Today 
is the fourth grade picnic. But, it's 
raining cats and dogs. We won't be 
able to go to the park and eat 
outside.” 


3. It's raining cats and dogs means: 
A. The rain is made of animals. 
B. It’s raining very hard. 
C. It’s drizzling. 


"Maria! Maria!" Darlene yelled. "I've 
got great news." 

"Anthony proposed to you!" Maria 
replied. 

"How do you know?" Darlene asked. 
"Let's just say | heard it through the 
grapevine." 


4. Through the grapevine means 
A. A official memo 
B. Spreading of rumors or gossip 
C. You grow grapes 


Three Minute Pause Review 


STEP ONE: Choose a partner. Each pair 
decides who is Partner A and who is 
Partner B. 


STEP TWO: When a Three-Minute Pause 
is called, either A or B is selected to 
Summarize, question, and identify 
interesting information from the 
reading, video, etc. They have one 
minute. 


STEP THREE: At the end of one minute, 
the listening partner responds to the 
response of his or her partner, and can 
also comment on confusing material. 


STEP FOUR: At the next Three-Minute 
Pause, the partners switch roles. 


Exit Slip: Your ticket out the door. Complete the following 
sentences on a piece of paper. You will give these to me on 
your way out the door. 


Outcome Sentences 
Today I learned... 
Today I discovered... 
Today I was surprised... 
I’m beginning to wonder... 
| now realize... 


| want to find out more about... 


Monster 
1* Quarter - 8" Grade 


Lesson Twelve 


Pages 137-151, July 11": Journal Entry and Flashback 


Time Frame: 
55 minutes 


Content Objectives Practiced: 
I can analyze the introduction/exposition, rising action, climax, 
falling action, and conclusion/resolution of a story. 


I can describe the different aspects of major and minor 
characters in a piece of text. 


I can identify and explain the author’s use of irony in a text. (p. 
146) 


Content Objective Assessed: 
I can determine the meaning of an unfamiliar word by using 
context clues in a sentence. 


Language Objectives: 
Students will read and talk about the novel. 


Students will write the Character Graphic Organizer when 
appropriate. 


Teacher 


Activating and Assessing Prior Knowledge (20%): 
Students will complete the Bellwork activity. 


Notes/ 
Accommodati 
ons: 


*WORK IN 
PROGRESS: 
Please 
complete the 
Plot 
Elements and 
Character 
Graphic 
Organizers 
when 
appropriate. 


Student Active Participation (SAP) /Teacher Input: 

e Discuss the students’ answers to the Bellwork questions. 

e Students will take the Context Clues Benchmark test. 
Allow no more than 12 minutes for the test. While the 
students take the test, pass out the Character Graphic 
Organizer. 

e Begin reading on page 137. Stop on page 138. Have 
students use the information gathered on these pages to 
add to O’Brien’s Character Graphic Organizer. 

e Continue reading to page 144. Why do you think talking 
to Ernie had such an impact on Steve? What is Steve 
learning from Ernie? 

e Continue reading to page 148. What kind of mother is 
Mrs. Harmon? How do we know this? 

e Stop reading when you get to page 151. Redirect students 
to the Bellwork. Now what do they think about Steve and 
his alleged involvement in the robbery? Does Steve’s 
silence say anything? 


Possible Discussion Questions: 
e Inference: What do you think of O’Brien? How do you 
think she feels representing Steve? 


Identifying Student Success (15%): 
CONTEXT CLUES BENCHMARK TEST #1 


Exit Slip: Students will complete the exit slip activity. 


Bellwork: 
Answer the following questions. 


1. Do you think Steve served as lookout man for the 
robbery? 


2. If he did, do you think he should have been 
charged with, or convicted of felony murder? Why or 
why not? 


Six Sentence Minimum Total for Both Questions 


*When you finish, use your Cornell Notes to 
study for your Context Clues benchmark test. 


Name 


Hour Date 
Benchmark 6 Context Clues 

FORM C 
I can determine the meaning of 
an unfamiliar word by using 
context clues. 


Directions: Read each paragraph 
and write the meaning of the 
underlined words on the line. 


By almost any standards, the Civil War 
was the greatest catastrophe in U.S. 
history. Destruction pervaded the 
South and led to its economic ruin. 
More than 600,000 soldiers died in the 
conflict, and the war left a disputatious 
legacy of racial and sectional bitterness 
that would last for more than a century. 
Yet the Civil War also left another 
legacy. It opened the way for American 
women to serve with honor in war. For 
the first time in U.S. history, scores of 
women, from the North and the South, 
actively took part in the war effort. 


1. On the line, write what the word 
pervaded means. 


2. On the line, write what the word 
disputatious means. 


DON'T FORGET THE BACK! 


Name 


Hour Date 


Benchmark 6 Context Clues 


FORM C 
I can determine the meaning of 
an unfamiliar word by using 
context clues. 


Directions: Read each paragraph 
and write the meaning of the 
underlined words on the line. 


By almost any standards, the Civil War 
was the greatest catastrophe in U.S. 
history. Destruction pervaded the 
South and led to its economic ruin. 
More than 600,000 soldiers died in the 
conflict, and the war left a disputatious 
legacy of racial and sectional bitterness 
that would last for more than a century. 
Yet the Civil War also left another 
legacy. It opened the way for American 
women to serve with honor in war. For 
the first time in U.S. history, scores of 
women, from the North and the South, 
actively took part in the war effort. 


1. On the line, write what the word 
pervaded means. 


2. On the line, write what the word 
disputatious means. 


DON'T FORGET THE BACK! 


With the onslaught of battle, women 
came forward in droves to pitch in on 
the soldiers' behalf. Some, like Sally 
Tompkins, established small hospitals. 
Others, like Mary Livermore and Mary 
Ann Bickerdyke, organized or ran 
chapters of soldiers’ aid societies. Even 
the famous Dorothea Dix, known for 
being prudent in her care of the 
mentally ill, took charge of the 
nursing services for all the Federal 
armies. A great number of women also 
looked after their farms or took jobs 
formerly held by men. 


3. On the line, write what the word 
prudent means. 


Many women, particularly 
nurses, came dangerously close to 
the fighting. Clara Barton, who later 
founded the American Red Cross, 
regularly put her life on the line while 
tending a wounded soldier. Some 
Northern women disguised themselves 
as men so that they could fight with 
Union regiments. For some, the 
incentive was patriotism. For other 
women, it was to be with their 
husbands. Regardless of the role they 
played in the war, women demonstrated 
loyalty, bravery, and skill. They also 
showed that the Civil War was not just a 
man's war. It was also a war in which 
women could serve both on the 
battlefield and on the home front. 


4. On the line, write what the word 
incentive means. 


Sadlier-Oxford Vocabulary Workshop Level B 
By: Jerome Shostak 


With the onslaught of battle, women 
came forward in droves to pitch in on 
the soldiers' behalf. Some, like Sally 
Tompkins, established small hospitals. 
Others, like Mary Livermore and Mary 
Ann Bickerdyke, organized or ran 
chapters of soldiers’ aid societies. Even 
the famous Dorothea Dix, known for 
being prudent in her care of the 
mentally ill, took charge of the 
nursing services for all the Federal 
armies. A great number of women also 
looked after their farms or took jobs 
formerly held by men. 


3. On the line, write what the word 
prudent means. 


Many women, particularly 
nurses, came dangerously close to 
the fighting. Clara Barton, who later 
founded the American Red Cross, 
regularly put her life on the line while 
tending a wounded soldier. Some 
Northern women disguised themselves 
as men so that they could fight with 
Union regiments. For some, the 
incentive was patriotism. For other 
women, it was to be with their 
husbands. Regardless of the role they 
played in the war, women demonstrated 
loyalty, bravery, and skill. They also 
showed that the Civil War was not just a 
man's war. It was also a war in which 
women could serve both on the 
battlefield and on the home front. 


4. On the line, write what the word 
incentive means. 


Exit Slip: Your ticket out the door. You will give this to me 
on your way out the door. 


Complete ONE of the questions below. 


1. What made learning easy for you 
today? 


2. What made learning difficult for you 
today? 


3. What do you still need to know 
before we move on? 


4. What did you learn today? 


5. What should our next step be? 


Monster 
1* Quarter - 8" Grade 


Lesson Thirteen 
Pages 153-159, July 12": Journal Entry 


Time Frame: 
55 minutes 


Content Objectives Practiced: 
I can analyze the introduction/exposition, rising action, climax, 
falling action, and conclusion/resolution of a story. 


I can determine the meaning of an unfamiliar word by using 
context clues in a sentence. 


I can identify and explain the author’s use of irony in a text. (p. 
153) 


I can identify the theme of a text. 
Content Objective Assessed: 
I can describe the different aspects of major and minor 


characters in a piece of text. 


Language Objectives: 
Students will write Cornell Notes on Theme. 


Students will read and talk about the novel. 


Teacher 
Notes/ 
Accommodati 
ons: 


*WORK IN 
PROGRESS: 
Please 
complete the 
Plot 
Elements and 
Character 
Graphic 
Organizers 
when 
appropriate. 


Activating and Assessing Prior Knowledge (20%): 
Students will complete the Bellwork activity. 


Student Active Participation (SAP) /Teacher Input: 

e Discuss the Bellwork with students and tell them that 
what the author intends for us to learn about humanity is 
the theme of a text. 

e Students will take the Characterization Benchmark Test. 
Allow no more than 12 minutes to take the test. As they 
complete the test, pass out their Plot Elements Graphic 
Organizer. 

e Students will take Cornell Notes over theme. Take the 
time to discuss with them some common mistakes that 
people make when they are trying to figure out the theme 
of a work. (See the extensive notes on theme.) 

e Begin reading on page 153. Note how much time has 
passed and how Steve is growing as a character. 

e Tomorrow the students will have their second benchmark 
test on irony. Two example are listed below that will help 
review it with the students. 

e Stop reading on page 159. 

e Iftime permits, you can do a Fly Swatter Review. Simply 
reuse the questions from before. 

Possible Discussion Questions: 


e Irony: What is ironic about what happens on page 153 
during the church service? 

e Irony: What is ironic about the phrase “They didn’t allow 
kids in the visiting are, which was funny.” p. 156 


Identifying Student Success (15%): 
CHARACTERIZATION BENCHMARK TEST #1 


Exit Slip: Students will complete the exit slip activity. As they 
complete the exit slip, have students note how the conflict and 
the climax lead to the theme of the story. 


Bellwork: 


Even though it may seem that the only point of books 
is to take Benchmark tests, the REAL reason why we 
read books is to learn lessons about life that will help 
make us better people. 


Answer the questions below to help you figure out 
some lessons that you can learn from Monster. 


1.Like you have done before, write a character 
versus Character conflict that is happening in the 
novel. 

2.Now, what do you think the author is trying to 
teach you by telling you about that conflict? 

3.Write a character versus self conflict that is 
happening in the novel. 

4.What is the author trying to teach you by telling 
you about that conflict? 


*When you finish, study your Cornell Notes over 
characterization. You will have your first 
benchmark test today. 


Name Hour Date 

Benchmark 7 Characters FORM 
C 

I can describe the different aspects of major and minor characters and 
how they change in a piece of text. 


Directions: Read pages 11-14 in Monster and answer the following questions in 
complete sentences. 


1. Steve is the only one at his table not eating breakfast. Why is he doing this? 
Explain what this reveals about his character. 


2. Why did Steve carry a notebook into the courtroom? What does this reveal 
about his character? 


3. What can you conclude about Ms. O'Brien when she answers Steve, “It 
probably depends on what you mean by ‘win”? 


4. What does the way that James King looks at Steve reveal about his character? 


Definition of Theme 


Theme: 

A major idea broad enough to cover the entire length of a 
literary work (short story, novel, poem, or play) AND broad 
enough to apply to anyone’s life anywhere at anytime. It may 
be stated directly or implied throughout the story or poem. 
One can also think of it as the lesson or moral of literary 
work. 


Words of Advice: 


Too many people confuse the subject or main idea of a story 
as the theme. For example, in Monster, people may say that 
the theme is “hope”. One word cannot be the theme. 
However, ask yourself, “What is the work trying to teach me 
about ?” In this case, you would ask yourself, what is 
the novel teaching me about hope? 


Then you may say, well, Steve never gave up on his case. 
Even though jail was hard, many people were out to get him, 
and sometimes his own family doubted his plea of innocence, 
he almost always remained positive and had hope. So, the 
theme is Steve learns to never give up and to have hope to 
get him through the hard times. 


HOWEVER, this is not a theme either. Why? Because the 
definition stated that it needs to be able to apply to anyone, 
anywhere. If someone had not read Monster, how are they 
Supposed to know who Steve is? So, a better, more universal 
theme would be: Even when someone goes through hard 
times, they still need to remain hopeful and never give up. 


Tips to Figure Out the Theme: 


1. Figure out the subject or main idea of a work. 
2. Ask yourself, “What is the author trying to teach me 
about a 


3. Now, combine these two and make it into a lesson 
that anyone could apply to their lives anywhere and at 
anytime. 


Exit Slip: Your ticket out the door. You will give this to me 
on your way out the door. 


Plot Elements Graphic Organizer 


Complete lines #6 and #7 of the Plot 
Elements Graphic Organizer. Use 
complete sentences and focus only on 
key events! 


Notice how the conflict and the climax 
will lead you to the theme of this book. 


Monster 
1* Quarter - 8" Grade 


Lesson Fourteen 
Pages 161-199, July 13: Trial Day Six (Testimony of Lorelle Henry and 
Richard “Bobo” Evans) 


Time Frame: Content Objectives Practiced: 
55 minutes I can analyze the introduction/exposition, rising action, 
climax, falling action, and conclusion/resolution of a story. 


I can describe the different aspects of major and minor 
characters in a piece of text. 


I can identify the theme of a text. 


Content Objectives Assessed: 
I can determine the meaning of an unfamiliar word by using 
context clues in a sentence. 


I can identify and explain the author’s use of irony in a text. 


Language Objectives: 

Students will read and talk about the novel. 

Students will write the Plot Elements Graphic Organizer when 
appropriate. 

Teacher Notes/ | Activating and Assessing Prior Knowledge (20%): 
Students will complete the Bellwork activity. 


Accommodatio 
ns: 


Today isa 
reading 
intensive day. It 
is quite possible 
that the reading 
may need to be 
divided up 
between two 
days. 


*WORK IN 
PROGRESS: 
Please 
complete the 
Plot Elements 
and Character 
Graphic 
Organizers 
when 
appropriate. 


Student Active Participation (SAP) /Teacher Input: 

e Students will take both Benchmark Tests. Allow no 
more than 20 minutes for both. While they are taking 
the test, pass out the Plot Elements Graphic Organizer. 

e Begin reading on page 161. Stop on page 165 and ask 
what the importance of this particular testimony is for 
the trial. 

e Continue reading to page 169. Stop and ask the class 
what they think of Ms. Henry’s statements, “I think I’m 
doing the right thing. I think I’m identifying the right 
man. 

e Continue reading to the bottom of page 173. Ask the 
students what “prejudice” means. Then, why did Briggs 
object to how Bobo was dressed? 

e Continue reading to the bottom of page 176. Ask: What 
is your opinion of Bobo? 

e Continue reading to the middle of page 183. Ask the 
students what they find odd with Bobo’s testimony. 

e Continue reading to page 185. What did Bobo add to the 
trial with his testimony so far? 

e Continue reading to the bottom of page 195. Again, 
what did Bobo add to the trial? Did he just hurt or help 
Steve’s case? 

e Continue reading to page 199. 


Identifying Student Success (15%): 

CONTEXT CLUES BENCHMARK TEST #2 

IRONY BENCHMARK #2 

Exit Slip: Students are to complete the exit slip activity. 


Bellwork: 


Use the first five minutes of class to study your 
Cornell Notes on Context Clues and Irony. We will 
take both tests today. 


Name 


Hour Date 
Benchmark 6 Context Clues 

FORM A 
I can determine the meaning of 
an unfamiliar word by using 
context clues. 


Directions: Read each paragraph 
and circle the meaning of the 
underlined word. 


In the period between the 
American Revolution and the Civil War, 
Americans— /iterate and unschooled 
alike—were fascinated with public 
Speaking. People from all walks of life 
eagerly attended debates and 
lectures on the political and social 
issues of the day. Great speakers like 
Daniel Webster and Edward Everett 
engaged the passions of enthusiastic 
audiences, captivating listeners with 
their rhythmic and repetitive speech 
patterns. 


1. In the sentences above, the word 
literate probably means: 
A. ignorant 
B. unlettered 


C. educated 
D. messy 


The style of oration during that 
era was both personal and interactive. 
Prominent minister Henry Ward 
Beecher ignored his notes and spoke 
from the heart, as did the suffragist 
Lucretia Mott. Henry Clay stood close 
to his audience, while the abolitionist 
William Lloyd Garrison encouraged 
audience involvement. 


2. In the sentences above, the word 
oration probably means: 
A. eating 
B. listening 


C. celebration 
D. speech 


DON’T FORGET THE BACK! 
Name 


Hour Date 
Benchmark 6 Context Clues 

FORM A 
I can determine the meaning of 
an unfamiliar word by using 
context clues. 


Directions: Read each paragraph 
and circle the meaning of the 
underlined word. 


In the period between the 
American Revolution and the Civil War, 
Americans— /iterate and unschooled 
alike—were fascinated with public 
speaking. People from all walks of life 
eagerly attended debates and 
lectures on the political and social 
issues of the day. Great speakers like 
Daniel Webster and Edward Everett 
engaged the passions of enthusiastic 
audiences, captivating listeners with 
their rhythmic and repetitive speech 
patterns. 


1. In the sentences above, the word 
literate probably means: 
A. ignorant 
B. unlettered 


C. educated 
D. messy 


The style of oration during that 
era was both personal and interactive. 
Prominent minister Henry Ward 
Beecher ignored his notes and spoke 
from the heart, as did the suffragist 
Lucretia Mott. Henry Clay stood close 
to his audience, while the abolitionist 
William Lloyd Garrison encouraged 
audience involvement. 


2. In the sentences above, the word 
oration probably means: 

A. eating C. celebration 
The best-known debates of the period 
were probably the seven animated 
encounters between Abraham Lincoln 
and Stephen A. Douglas. At the time, 
Lincoln was not known outside of 
Illinois, while Douglas was a national 
political figure. Their debates drew 
thousands of listeners, who regularly 
interrupted the speakers with cheers, 
groans, and questions. Such audience 
participation proved to be a key 
ingredient of the debates, as reporters 
recorded everything said, including 
audience reactions and remarks. 


3. In the sentences above, the word 
animated means: 
A. lively C. zoological 
B. dull D. lifeless 


In the fashion of the time, the 
Lincoln-Douglas debates followed a 
preset format. One man spoke first, for 
an hour, attacking his opponent, who 
often seethed with anger while 
awaiting his turn. The second 
responded for an hour and a half, both 
defending himself and returning the 
fire. Then the first spoke again for 
another hour. The audience hung on 
every word as the two speakers 
applied their best arguments, for the 
stakes were enormous—no less than 
the future of slavery in the United 
States and the preservation of the 
Union. 


4. In the sentences above, the word 

seethed means: 
A. warmed 
B. boiled 


C. twitched 
D. worried 


Sadlier-Oxford Vocabulary Workshop Level B 


B. listening D. speech 


DON'T FORGET THE BACK! 


By: Jerome Shostak 


The best-known debates of the 
period were probably the seven 
animated encounters between 
Abraham Lincoln and Stephen A. 
Douglas. At the time, Lincoln was not 
known outside of Illinois, while Douglas 
was a national political figure. Their 
debates drew thousands of listeners, 
who regularly interrupted the 
speakers with cheers, groans, and 
questions. Such audience participation 
proved to be a key ingredient of the 
debates, as reporters recorded 
everything said, including audience 
reactions and remarks. 


3. In the sentences above, the word 
animated means: 
A. lively C. zoological 
B. dull D. lifeless 


In the fashion of the time, the 
Lincoln-Douglas debates followed a 
preset format. One man spoke first, for 
an hour, attacking his opponent, who 
often seethed with anger while 
awaiting his turn. The second 
responded for an hour and a half, both 
defending himself and returning the 
fire. Then the first spoke again for 
another hour. The audience hung on 
every word as the two speakers 
applied their best arguments, for the 
stakes were enormous—no less than 
the future of slavery in the United 
States and the preservation of the 
Union. 


4. In the sentences above, the word 

seethed means: 
A. warmed 
B. boiled 


C. twitched 
D. worried 


Insert Irony Benchmark #2 


Exit Slip: Your ticket out the door. You will give this to 
me on your way out the door. 


Plot Elements Graphic Organizer 


Complete line #8 of the Plot 
Elements Graphic Organizer. Use 
complete sentences and focus only 
on key events! 


Monster 
1st Quarter - 8" Grade 


Lesson Fifteen 


Pages 199-214, July 14": Random Cartoon Scene, Journal Entry, and 
Trial Day Seven (Testimony of Dorothy Moore and George Nipping) 


Time Frame: 
55 minutes 


Content Objectives Practiced: 

I can analyze the introduction/exposition, rising action, 
climax, falling action, and conclusion/resolution of a 
story. 


I can describe the different aspects of major and minor 
characters in a piece of text. 


I can determine the meaning of an unfamiliar word by 
using context clues in a sentence. 


Content Objective Assessed: 
I can identify the theme of a text. 


Language Objectives: 

Students will read and talk about the novel. 

Students will write the Plot Elements Graphic Organizer 
when appropriate. 


Teacher Notes/ 
Accommodatio 
ns: 


You will notice 
that as the end 
of the book 
draws near, the 
lesson plans 
simplify and the 
teacher is given 
much more 
liberty with how 
the class period 
goes. This is 
because as we 
draw to the end 
of the novel, 
students begin 
to get so hooked 
into it, that they 
want to read 


Activating and Assessing Prior Knowledge (20%): 
Students will complete the Bellwork activity. Students 
may need their Character Graphic Organizer over Steve 
for this. 


Student Active Participation (SAP) /Teacher Input: 

e Students will share out their various journal entries 
written for the Bellwork. 

e Students will take a Theme Benchmark Test. Allow 
no more than 12 minutes to complete this test. 

e Begin reading on page 199. 

e Stop on page 214. 

Possible Discussion Questions: 

e Characterization: On page 203, Steve makes the 
statement, “We lie to ourselves here. Maybe we are 
here because we lie to ourselves.” What could 
Steve have lied to himself that would lead to jail? 

e Characterization: Why did Miss O’Brien make Steve 
write down the names of the people who he loved 
and who loved him? What does this say about her? 
Hint: Students can add this to the Character 
Graphic Organizer on O’Brien. 

e Plot Elements: What was the point of Dorothy 


more and more 
each day. 
*WORK IN 
PROGRESS: 
Please 
complete the 
Plot Elements 
and Character 
Graphic 
Organizers 
when 
appropriate. 


Moore’s testimony? Was it helpful to the trial? Why 
or why not? 
e Flashback: Where is the flashback in this section? 


Identifying Student Success (15%): 
THEME BENCHMARK TEST #1 


Exit Slip: Students will complete the exit slip activity. 


Bellwork: 


Answer the following questions. You may use the 
Character Graphic Organizer that you have 
created for Steve to help you. 


We are halfway through the book. You have 
learned a lot about Steve’s character. A lot of 
what you learned has come through his 
journal entries. Today you are going to create 
a journal entry from the point of view of 
Steve, just like he does when he returns to 
the detention center each night. You may 
include what he is thinking of, feeling, 
witnessing, etc. Do not include things that 
Steve has already written about, but create 
what you believe he could write in his journal 
according to what you know about him. 


Six sentence minimum. 


*When you finish, study your Cornell Notes on 
theme. We will take a benchmark test today. 


Benchmark 8 Theme 
FORM B 
I can identify the theme in a piece of text. 
Directions: Read the story and answer the questions on the test. 


“The Tell-Tale Heart: A Retelling of the Short Story” 
By Edgar Allan Poe 
From Read-Aloud Anthology by Janet Allen and Patrick Daley 


Mention the name Edgar Allan Poe and some people will shudder. Why? 
Because Edgar Allan Poe's stories have been thrilling—and chilling—readers and 
listeners for years. See how this one, which is based on the original, makes you 
feel. 


| can't say how the idea first entered my brain, but once it was there, it 
haunted me day and night. There wasn't any reason for it. | liked the old 
man. He never did anything to hurt me, and | wasn't after his money. 

I think it was his eyes! Yes, that was it! One of his eyes looked like the 
eye of a vulture —pale gray with a film over it. Whenever it looked at me, my 
blood ran cold. | made up my mind to kill the old man and get rid of that eye 
forever. 

I made my move slowly. Every night at midnight, | opened his door very 
gently, poked my head in, and shined a lantern on his vulture eye. 

| did this for seven nights—every night just at midnight. But his eye was 
always closed, so | could not bring myself to do what | had to do. It was not 
the old man who bothered me. It was his evil eye. 

On the eighth night, | was even more careful than usual. | thought 
about the fact that | was opening the door and that he wasn't even 
dreaming of my secret thought. | had to laugh. 

Perhaps he heard me. He moved suddenly. His room was dark, so | 
knew he couldn't see the door opening. 

I had my head in and was about to turn the lantern on, but my thumb 
slipped on the tin switch. The old man sat up in bed, crying, "Who's there?" 

| kept still, not moving an inch. Finally, | heard a slight groan, and | knew 
it was a groan of terror—terror in the face of death. 

| knew the terror the old man felt and | felt sorry for him, although | 
laughed inside. | knew he had been lying awake ever since the first slight 
noise. His fears had grown ever since. He tried to tell himself, "It is nothing 
but the wind in the chimney ... It is only a mouse crossing the floor... It is 
just a cricket. 

| waited a long time, and | turned the lantern up a little bit. | was 
careful. Only a single ray shot out and fell on his vulture eye. 

The eye was wide open! | grew angry as | looked at it. | could see it 
perfectly—that dull gray eye with an ugly film over it chilled my bones. 

Then I heard it, a low, dull, quick sound. It was like the sound a watch 
makes when it's wrapped in cotton. It was the beating of the old man's heart. It 
made my anger grow, but even then | kept still. | hardly breathed at all. | kept the 
ray of light shining on his eye. The beating of his heart grew quicker and quicker, 
and louder and louder. 

In the dead hour of the night, in the awful silence of that old house, that 
noise terrified me. Yet for a few minutes longer, | stood still. 

The beating grew louder, louder! Then a new fear grabbed me. The sound 
was so loud that a neighbor might hear it! 

With a loud yell, | turned the lantern up and leaped into the room. He 
screamed once, only once, before | dragged him to the floor and lay the heavy 
mattress over him. 

| smiled. The deed was almost done. For many minutes his heart beat on 
with a muffled sound. 

This didn't bother me. The sound would not be heard through the wall. 

Finally it stopped, and the old man was dead. | removed the bed and looked 
at the body. | put my hand on his heart and held it there many minutes—no 
heartbeat. His eye would not trouble me ever again. 


| worked quickly but silently as | pulled up three boards from the floor. Then | 
slipped the old man's body into the space below and replaced the boards so well 
that no human eye could have found anything wrong. Ha! Ha! 

Soon after I'd finished, someone knocked at the door. It was three 
policemen who said that a neighbor had heard a scream. | smiled and invited 
them in. The scream, | said, was my own. I'd had a nightmare. | told them the old 
man was away in the country. | told them to search the house—search it well. 

Finally, | took them into his room and asked them to sit down. | placed my 
chair on the floorboards above his body. 

The policemen were satisfied since | seemed very much at ease. But then | 
felt myself getting pale. My head hurt and | imagined a pounding in my ears, but 
the policemen just sat there, talking and talking. The pounding in my ears grew 
louder. Finally, | decided that the terrible noise was not just in my head. 

| tried talking more quickly and in a louder voice, but the sound got louder 
too. What could | do? It was a low, dull, quick sound. It was like the sound a watch 
makes when it is wrapped in cotton. 

The police didn't seem to hear it, so | kept talking, even more quickly. The 
noise got louder. 

The men kept talking. Was it possible that they did not hear it? No, they 
heard, and they knew! They were making fun of my terror. 

Anything was better than this. | couldn't stand their smiles any longer. | had 
to scream—or I'd die. The noise got louder, louder, louder! 

"Enough!" | screamed. "I admit it! Tear up the floor! Here, here! It is the 
beating of his hideous heart." 


Name 

Hour Date 

Benchmark No.8 
FORM B 

I can identify the theme ina 

piece of text. 


Theme 


Directions: Read “The Tell-Tale Heart: 
A Retelling of the Story” by Edgar 
Allan Poe. Then answer the questions 
about the story. 


1. What is the theme of the story? 
A. Aman died in his sleep. 
B. One man killed another man. 
C. One man admits to killing 
anther man. 
D. Aman is buried alive under the 
floor. 


2. How does the main character feel 
when the police arrive? 

A. Calm 

B. Relaxed 

C. Nervous 

D. Excited 


3. What causes the man to admit his 
crime? 

A. His guilt 

B. His compassion 

C. His mind 

D. His heart 


4. What caused the young man to kill 
the older man? 
. His eyes 
. His heart 
. His head 
. His laugh 


0UOWDL> 


Name 

Hour Date 

Benchmark No.8 Theme 
FORM B 

I can identify the theme in a 

piece of text. 


Directions: Read “The Tell-Tale Heart: 
A Retelling of the Story” by Edgar 
Allan Poe. Then answer the questions 
about the story. 


1. What is the theme of the story? 
A. Aman died in his sleep. 
B. One man killed another man. 
C. One man admits to killing 
someone. 
D. Aman is buried alive under the 
floor. 


2. How does the main character feel 
when the police arrive? 

A. Calm 

B. Relaxed 

C. Nervous 

D. Excited 


3. What causes the man to admit his 
crime? 

A. His guilt 

B. His compassion 

C. His mind 

D. His heart 


4. What caused the young man to kill 
the older man? 
. His eyes 
. His heart 
. His head 
. His laugh 


0UOWD> 


Exit Slip: Your ticket out the door. You will give this to 
me on your way out the door. 


Steve gives us some advice today. 
He says, “Think about all the 
tomorrows of your life.” What does 
he mean by this and how can you 
apply this to your own life today? 


Four Sentence Minimum 


Monster 
1st Quarter - 8" Grade 


Lesson Sixteen 


Pages 214-238, July 14-15": Flashback, Trial Day Seven Continues 
(Steve with O’Brien), Back at DC, and Trial Day Eight Begins (Steve 
On Stand and George Sawicki’s Testimony) 


Time Frame: 
55 minutes 


Content Objectives Practiced: 

I can analyze the introduction/exposition, rising action, 
climax, falling action, and conclusion/resolution of a 
story. 


I can determine the meaning of an unfamiliar word by 
using context clues in a sentence. 


Content Objective Assessed: 
I can describe the different aspects of major and minor 
characters in a piece of text. 


Language Objectives: 

Students will read and talk about the novel. 
Students will write in the Plot Elements Graphic 
Organizer. 


Teacher Notes/ 
Accommodatio 
ns: 


*WORK IN 
PROGRESS: 
Please 
complete the 
Plot Elements 
and Character 
Graphic 
Organizers 
when 
appropriate. 


Activating and Assessing Prior Knowledge (20%): 
Students will complete the Bellwork activity. 


Student Active Participation (SAP) /Teacher Input: 

e Discuss the Bellwork with the students. 

e Students will take the Characterization Benchmark 
Test. Allow no more than 12 minutes for the test. 

e Begin reading the novel on page 214. 

e Stop reading on page 238. 

Possible Discussion Questions 

e Characterization: What is the purpose of the paper- 
cup game? 

e Author’s Purpose: Why does Steve choose to 
include the voice overs on pages 220-222? 

e Characterization: What is Petrocelli doing to Steve 
on page 225-227? 

e Conflict: On page 224, O’Brien asks Steve if he was 
in the drugstore on December 22, the day of the 
robbery. He says no. But on page 140, Steve writes 
in his journal that he “walked into a drugstore to 
look for some mints, and then I walked out.” Does 
that mean he lied under oath? Does this make you 
question Steve’s innocence? 

e Characterization: What does Sawicki’s testimony 


say about Steve? p. 236 
e Predict: Do you think that Steve is guilty or not 
guilty according to the evidence presented? 


Identifying Student Success (15%): 
CHARACTERIZATION BENCHMARK TEST #2 


Exit Slip: Students will complete the exit slip activity. 


Bellwork: 


Use context clues to write the meaning of the 
word in italics. 


1. “I don’t know why you’ve chosen this man as an 
acquaintance, but it’s going to hurt you big-time if 
you don’t manage to get some distance between 
you and him in the eyes of the jury. You’re going 
to have to break the link. He’s sitting there 
looking surly. Maybe he thinks he’s tough; I don’t 
know...” p. 215-216 


2. “So you were in the drugstore, committing a 

felony-the felony in this case being murder-and 

during the commission of that felony a man was 
killed?” p. 186 


Answer the following question. 


3. Characterization: Name at least two scenes with 
Steve’s friends and family that work to show him 
as more human than monster. 


*When you finish, study your Cornell 
Notes on characterization to get ready 
for your benchmark test. 


Name Hour Date 
Benchmark 7 Characters 

FORM B 

I can describe the different aspects of major and minor characters 
and how they change in a piece of text. 


Directions: Read the short story, “Just a Pigeon” by Dennis Brindell Brandin 
and fill out the information below. 


Terrence: The Piegon: 
1. Thinks: 1. Thinks: 
2. Feels: 2. Feels: 
3. Says: 3. Says: 


4. Changes: 4. Changes: 


Benchmark 7 Character FORM B 

I can describe the different aspects of major and minor characters 
and how they change in a piece of text. 

Directions: Read the story and write down the information on the test. 


“Just A Pigeon” by Dennis Brindell Brandin 
From Read-Aloud Anthology by Janet Allen and Patrick Daley 


Everyone knows what a pigeon is—it’s a bird. But pigeon Is also a word used for someone who is 
easily fooled. You are about to hear a story where maybe—just maybe—both definitions of the 
word pigeon are used. You decide. 

For Terrence, life seemed a little rough at times—going to high school, 
pumping gas after school and Saturdays, and studying late into the night. He 
often had to tell himself, "You've got to keep at it to go to college." 

But now, a Friday, Terrence McCray felt good. He was walking home after 
work with a paycheck in his pocket. 

He was thinking about his date the next night with Deborah, when he saw 
the injured pigeon. It was in the gutter. Several people were hurrying by. 

It's just a pigeon. It's just a pigeon with a busted wing, he told himself. 
Some people walk by peop/e. So why should | do anything for a pigeon? But it 
looked so helpless and scared. 

He didn't want to pick it up, because he knew that pigeons sometimes 
carry diseases. So he went inside a grocery store and got a paper bag. When he 
came back outside, he hoped the pigeon would be gone. But it was still there. 

"Come on, pigeon," he said, bending over with the bag. He felt like a fool. 
Some people had stopped to stare. But he picked up a twig and gently pushed the 
bird into the bag and carried it to his house. 

Terrence's mother hadn't gotten angry when she saw the bird. She hardly 
ever got angry at him. She just said, "You're good-hearted, Terrence. But you 
can't take the burden of the world on your shoulders. You can try to help that 
bird. But... get it out of my kitchen." 

After dinner, his mother got ready for work. Terrence rushed out and 
bought some birdseed. 

When he got back, his mother was in her nurse's uniform. She said, "You 
brought the bird here. So you decide what to do with it." 

Terrence fed the pigeon. Then he put the bird in the shoebox out on the 
porch. 

Later, he could hear the bird cooing sadly. "Maybe | should have left it in 
the street," he said to himself. "It will probably die, anyway." 

On Monday, between classes, Terrence looked up "Veterinarians" in the 
phone book. He got out his cell phone, and dialed a number. 

"Pigeon?" the doctor said. "Broken wing? | could try to fix it." 

"How much will it cost?" Terrence asked. 

"| couldn't tell. It could be expensive. If | can fix the wing, the bird will have 
to stay here a while. But you would have to pay me all at once." 

After history class, Willie Barnes asked Terrence to shoot baskets in the 
gym. 

"I can't, Willie," he said. "See, | found this pigeon with a busted wing. I've got 
to take it to the vet before work." 

"What?" Willie said. "Spending money on a pigeon?" 

Thad Lanier had stopped to listen. He stared at Terrence and said, "So many 
people in this world need help. And you spend money on a pigeon?" 

"| saw it in a gutter," Terrence tried to explain. "I couldn't help it." 

But Thad had turned and walked off with Willie, shaking his head. 


Terrence took the pigeon to the vet. Dr. Landis said, "I've got to admit, this is 
my first pigeon. But I think | can fix its wing. Leave it here and give me a call 
tomorrow." 

The next day, Terrence called Dr. Landis. He learned that the bird's wing had 
been set, and it was doing well. 

Terrence was glad about the bird. But he was worried about the money. 
Besides that, Thad kept making remarks. One afternoon, just before history class 
started, Thad went too far. 

“Talk about your future leaders!" Thad said. "How about Terrence here? He's 
spending his money on a pigeon." 

"A what?" Deborah asked. "Is that why we couldn't go to the movies, 
Terrence?" 

"Yeah," Thad said. "He found a sick pigeon, and he's paying for it to get well. 
Meanwhile, poor people don't have enough to eat." Excited by his own voice, Thad 
added, "Hey, who's the rea/ pigeon?" 

Terrence got out of his seat and rushed at Thad. Just then, the teacher 
walked in. Terrence didn't care. He raised his fist. But as he saw Thad's frightened 
face-, he all of a sudden felt sorry for him. He also knew why he had saved the 
pigeon. 

"It was in trouble," he said. "It was alive, like us. If you walk past an animal 
one day, who knows—the next thing you might walk past is a person." 

"What's all this?" the teacher asked as she came back into the room. 
"Nothing," Terence said. 

When Terrence went back to the vet he had plenty of money with him. But 
he kept hoping that somehow Dr. Landis would say, "Since you're so kind, you 
don't have to pay." 

Dr. Landis took him back to where the animals were kept in cages. There was 
the pigeon, looking as healthy as any pigeon. 

Dr. Landis took it out of the cage. Then they went out through the back 
door, and Dr. Landis set the pigeon down gently on the ground. 

Terrence half expected the pigeon to thank them somehow. But it just 
fluttered its wings and flew up to a window ledge. 

Terrence reached for his wallet. 

"That will be forty dollars," Dr. Landis said. 

Terrence counted out the money. Then he looked for the pigeon. But it had 
flown out of sight. 


Exit Slip: Your ticket out the door. You will give this to me 
on your way out the door. 


Plot Elements Graphic Organizer 


Complete line #9 of the Plot Elements 
Graphic Organizer. Use complete 
sentences and focus only on key 
events! 


Important Note: According to your 
graphic organizer, the next event will 
be the climax. This is not correct. 
Sometimes there will be three key 
events leading up to the climax, and 
sometimes there will be twenty. So, 
after today you will use the back of 
your graphic organizer to record the 
key events. 


Monster 
1* Quarter - 8 Grade 


Lesson Seventeen 


Pages 238-253, July 15-16": Back at DC and Trial Day Nine (Closing 


Arguments of Briggs and O’Brien) 


Time Frame: 
55 minutes 


Content Objectives Practiced: 
I can determine the meaning of an unfamiliar word by using 
context clues in a sentence. 


Content Objective Assessed: 
I can analyze the introduction/exposition, rising action, 
climax, falling action, and conclusion/resolution of a story. 


Language Objectives: 
Students will read and talk about the novel. 
Students will write in the Plot Elements Graphic Organizer. 


Teacher Notes/ 
Accommodatio 
ns: 


*WORK IN 
PROGRESS: 
Please 
complete the 
Plot Elements 
and Character 
Graphic 
Organizers 
when 
appropriate. 


Activating and Assessing Prior Knowledge (20%): 
Students will complete the Bellwork activity. 


Student Active Participation (SAP) /Teacher Input: 
e Have students discuss their answers to the Bellwork. 
e Students will take the Plot Elements Benchmark Test. 
Allow no more than 12 minutes for the test. As they take 
the test, pass out the Plot Elements graphic organizer. 
e Review with the students the events that have lead up 
to the last day of the trial. 
e Begin reading on page 238. 
e Stop reading on page 253. 
Possible Discussion Questions: 
e Note: You may have to explain to students what the 
purposes of closing arguments are in a trial. 
e After hearing Briggs’s closing remarks, do you think 
that Mr. King will be acquitted of all charges? 
e What were the best points that O’Brien made that may 
help acquit Steve? 
e Who do you feel to be the better lawyer, Briggs or 
O’Brien? Compare and Contrast their closing remarks. 


Identifying Student Success (15%): 
PLOT ELEMENTS BENCHMARK TEST #1 


Exit Slip: Students will complete the exit slip activity. 


Bellwork: 


Use the context clues to figure out the meaning of the 
words in italics. 


1.“...And we have two men who have admitted 
participation [in the robbery]. I submit to you that 
there’s no need to go beyond these two when you 
look for the perpetrators of their crime.” p. 242 

2.“A man is dead. But nowhere in the Medical 
Examiner’s testimony does he indicate who was 
responsible for that murder. That is for you to 
determine. It is an awesome responsibility.” p. 
244 


Answer the following questions. 


3.From what you already know, have heard, and 
have learned from the novel, what happens to 
truth in the legal system? 
Two sentence minimum. 
4.Do you think that the lawyers on both sides of this 
case are seeking the truth? Why or why not? 
Three sentence minimum 


*When you finish, use your Cornell Notes on 
Plot Elements to study for the benchmark test. 


Name 
Hour Date 
Benchmark No.9 Plot Elements 


FORM A 
I can analyze the 
introduction/exposition, rising 
action, climax, falling action, and 
resolution/conclusion in a piece 
of text. 


Directions: Read “For Pete’s Snake” 
on pages 6-14 in the READ XL book. 
Then you are to write down the plot 
elements of the story in complete 
sentences. 


Introduction/Exposition: 


Rising Action: 


DON'T FORGET THE BACK! © 


Name 

Hour Date 

Benchmark No.9 Plot Elements 
FORM A 

I can analyze the 

introduction/exposition, rising 

action, climax, falling action, and 

resolution/conclusion in a piece 

of text. 


Directions: Read “For Pete’s Snake” 
on pages 6-14 in the READ XL book. 
Then you are to write down the plot 
elements of the story in complete 
sentences. 


Introduction/Exposition: 


Rising Action: 


DON'T FORGET THE BACK! © 


Climax: Climax: 


Falling action: Falling action: 


Resolution/Conclusion: Resolution/Conclusion: 


Exit Slip: Your ticket out the door. You will give this to 
me on your way out the door. 


Plot Elements Graphic Organizer 


Turn to the back of your graphic 
organizer remember, according to 
your graphic organizer, the next 
event will be the climax. This is not 
correct. Thus, write the “real” tenth 
event on the back. 


Monster 
1* Quarter - 8" Grade 


Lesson Eighteen 


Pages 254-267, July 16": Trial Day Nine Continued (Petrocelli’s 


Closing Arguments) and Back at DC 


Time Frame: 
55 minutes 


Content Objectives Practiced: 
I can determine the meaning of an unfamiliar word by 
using context clues in a sentence. 


I can analyze the introduction/exposition, rising action, 
climax, falling action, and conclusion/resolution of a 
story. 


Content Objective Assessed: 
I can identify the theme of a text. 


Language Objectives: 

Students will read and talk about the novel. 
Students will write in the Plot Elements Graphic 
Organizer. 


Teacher Notes/ 
Accommodatio 
ns: 


Prior to this 
class period, 
make sure that 
you know who 
need to still pass 
theme for the 
FIRST time. 
Only those 
people will test 
today. 


*WORK IN 
PROGRESS: 
Please 
complete the 
Plot Elements 
and Character 
Graphic 
Organizers 
when 


Activating and Assessing Prior Knowledge (20%): 
Students will complete the Bellwork activity. 


Student Active Participation (SAP) /Teacher Input: 


Discuss the Bellwork with the students. 

Only those students who have not passed theme for 
the first time will take the Theme Benchmark 
today. 

Begin reading on page 254. 

Stop Reading on page 267. 

NUMBERED HEADS TOGETHER: After the reading 
today, students will discuss the closing arguments 
of the trial. The four guiding questions are listed 
below. 


. What type of person do you feel Steve to be? If your 


group is divided, both answers must be presented. 


. What is the evidence that could hurt Steve the 


most? You must list at least two things and explain 
how it will hurt the case. 


. What is the evidence that could hurt James the 


most? You must list at least two things and explain 
how it will hurt the case. 


. What kind of person is O’Brien and WHY? You must 


give evidence that supports your opinion. 


Identifying Student Success (15%): 


appropriate. 


Note: The second time the students will pass theme 
will be a writing portion. So, this is the second time 
that students will get the opportunity to pass theme 
for the first time, if they failed it previously. THEME 
BENCHMARK TEST #1 AGAIN, USING A 
DIFFERENT VERSION. 


No exit slip activity. 


Bellwork: 
Answer the following questions. 


1. On page 260, prosecutor Sandra Petrocelli says, 
“They are all equally guilty. The one who grabbed 
the cigarettes, the one who wrestled for the gun, 
the one who checked the place to see if the coast 
was Clear.” Do you agree with that? 

Three sentence minimum 


2. In your opinion, is it as bad to be a conspirator 
in a crime as it is to commit the actual crime? Why 
or why not? 

Five sentence minimum 


Name Hour Date 
Benchmark No.8 Theme FORMA 
I can identify the theme in a piece of text. 


Directions: Create a short story or a poem using one of the themes below. 


--family 

--friends 

--court 

--knowing someone is guilty 
--prove your innocence 


CATEGORY 4 3 2 1 
Creativity The story contains |The story contains |The story contains There is little 
many creative a few creative a few creative evidence of 
details and/or details and/or details and/or creativity in the 


descriptions that descriptions that descriptions, but story. The author 
contribute to the (contribute to the they distract from (does not seem to 
reader's reader's the story. The have used much 
enjoyment. The enjoyment. The author has tried to imagination. 
author has really (author has used use his 


used his his imagination. imagination. 
imagination. 
Focus on The entire story is Most of the story Some of the story No attempt has 
Assigned related to the is related to the is related to the been made to 
; assigned topic and assigned topic. assigned topic, but relate the story to 

Topic allows the reader The story wanders a reader does not the assigned topic. 
to understand off at one point, learn much about 
much more about but the reader can the topic. 
the topic. still learn 

something about 
the topic. 

Theme The story is The story is The story isnot [The story does not 
related to one of related to more related to any of have a theme. 
the themes than one theme. the themes. 
assigned. 

Neatness The final draft of |The final draft of |The final draft of The final draft is 
the story is the story is the story is not neat or 
readable, clean, readable, neat and readable and attractive. It looks 
neat and attractive. It may (some of the pages like the student 
attractive. It is have one ortwo are attractive. It just wanted to get 


free of erasures erasures, but they looks like parts of it done and didn't 
and crossed-out are not distracting. it might have been care what it looked 
words. It looks like It looks like the done in a hurry. like. 

the author took author took some 

great pride in it. pride in it. 


Numbered Heads Together 
Review 


STEP ONE: Divide into groups of 
___. Number off to within each 
group. Remember your group number 
and your individual number. 


STEP TWO: The teacher asks a 
question, and the group members put 
their heads together to decide on an 
answer. Remember, it is the table 
members’ responsibility to make sure 
that all at their table know the 
answer. 


STEP THREE: The teacher will then 
draw a number, and the group 
member who is that number will 
stand. Then, the teacher will draw a 
group number, and that person will 
be the person to answer the question. 


Monster 
1* Quarter - 8" Grade 


Lesson Nineteen 


Pages 269-281, July 17": Journal Entry and Trial Day Ten (The 
Verdict) and Last Journal Entry 


Time Frame: 
55 minutes 


Content Objective Practiced: 
I can identify the theme of a text. 


Content Objective Assessed: 
I can analyze the introduction/exposition, rising action, 
climax, falling action, and conclusion/resolution of a 


story. 


Language Objectives: 

Students will read and talk about the novel. 
Students will write in the Plot Elements Graphic 
Organizer. 


Teacher Notes/ 
Accommodatio 
ns: 


For the 
benchmark test 
today, you will 
need fresh 
copies of the 
Story Map 
Graphic 
Organizer. 


Activating and Assessing Prior Knowledge (20%): 
Students will complete the Bellwork activity. 


Student Active Participation (SAP) /Teacher Input: 


Discuss the Bellwork with the students. Really note 
the reasons to acquit and the reasons to convict. 
Note how many are actually based on evidence 
presented in the trial or on personal opinion of 
Steve. Remind students of the role of the jury. 
Students will take the Plot Elements test. 

Begin reading on page 269. 

Stop reading on page 281. 


Possible Discussion Questions: 


Bonus, Imagery: What does Steve choose to use the 
imagery of the tightropes when he says, “I know 
what right is, what truth is. I don’t do tightropes, 
moral or otherwise.” p.271 

Steve’s only hope in the trial is that the jury will see 
him differently than his peers. Does his attorney 
see him differently from James King, Bobo, and 
Osvaldo? Why does she refuse to hug him after he 
is acquitted? How is he different? Is he at all the 
same? 

You can direct students to the questions directed to 
the author, Walter Dean Myers at the end of the 
book. 

If students want to read more books by Myers, 
provide them with a list and possibly do some book 
talks on them. 


Identifying Student Success (15%): 
PLOT ELEMENTS #2 


Exit Slip: Students will complete the exit slip activity. 


Bellwork: 
Answer the following question. 


When you read O’Brien’s final argument-and then 
Petrocelli’s final argument-both sides of Steve’s 
case become clear. Would you have acquitted 
Steve if you were a juror in this trial? Why or why 
not. 


Six sentence minimum. 


*When you finish, study your Cornell Notes on 
Plot Elements. Your second test will be today. 


Name Hour Date 
Benchmark 9 Plot Elements FORM B 
I can analyze the introduction/exposition, rising action, climax, 
falling action, and resolution/conclusion in a piece of text. 


Directions: Read the story, “New Kid” by Patricia Hermes. Then fill out the 
Story Map. 


10. Climax: 


Conflict: 


Resolution: 


Benchmark 9 Plot Elements 

FORM B 
I can analyze the introduction/exposition, rising action, climax, 
falling action, and resolution/conclusion in a piece of text. 
Directions: Read the story and fill out the plot chart on the test. 


New Kid by Patricia Hermes 
From Read-Aloud Anthology by Janet Allen and Patrick Daley 


Imagine that it's the beginning of the school year and you are a new kid 
in school. What do you think are going to be some of the hardest things about 
being the new kid? 

Now imagine that you are a new kid in school—but it's the middle of the 
year. What's probably going to be difficult about that? 

Listen to how Emma deals with being the new kid. 


My sister, Meggie, wasn't scared. Sam, her twin, wasn't scared. | wasn't 
scared. 

Well, | was only a little scared. 

It was the first day going to our new school, and in the car next to me, 
Meggie was jumping up and down on the seat, even with her seat belt on. 

"I can see the school!" she yelled. "Look! We're almost there!" 

"Hey, yeah!" Sam yelled. "School. We're almost there. | can see it." 

Mom laughed. "Yes, Meggie and Sam," she said. "I can see it too." 

"Don't yell in my ear!" | said to the twins. 

Mom pulled the car up and parked at the sign that said Parents Drop Off. 
She turned and looked at me over the seat. 

"Are you all right, Emma?" she said. 

"I'm fine!" | said. 

"A little scared?" Mom said. 

| shrugged. "No." 

Actually, yes. 

"I'm not scared," Sam said. 

| just rolled my eyes at him. It was easy for him and Meggie. They’re 
just in kindergarten. I'm in fifth. And going to a new school is different when 
you're older, especially like now, starting in the middle of the school year. Still, | 
had rehearsed just how to act. | would do what | did in my old school, what | did 
in my ballet classes, what | did when | first started horseback riding lessons. | 
would act really, really friendly. | would smile and talk to people. And even if | 
felt a little shy, | wouldn't let it show. 

I'm pretty good at it. Actually, I'm very good at it. Mom is a clothing 
designer and is very good at meeting new people. She taught me to always act 
friendly, even if | feel shy inside. This morning, though, | was even more 
nervous than I'd thought I'd be. Because all | could think of was my old school. 
And Dorothy. 

But | told myself | wasn't Dorothy. | wasn't at all like Dorothy. 

"Want me to walk you to your class before | take Meggie and Sam?" Mom 
said. 

"NO!" | said. | glared at her. We had been here last Friday to meet the 
teacher, Mrs. Kaye. There was no need to have Mom walk me like a baby. 
Besides, if kids see your mom bringing you in, they stare. 

"OK, Emma," Mom said. She leaned over the seat and gave me a kiss 
on the forehead. "Remember. Heads up! You'll have a new best friend 
before the day is over!" 

| nodded, jumped out of the car, ran into school, and then went 
down the fifth-grade hall. | found my room, and in the hall outside, my 
coat hook with my name over it. And I did just what | had been 
practicing. When someone looked at me, | smiled—not a big fake goofy 
smile, just a plain friendly smile. And | waited for people to smile back. 

In the hall, lots of people were crowding around, hanging up coats 
on coat hooks, putting books and boots and stuff underneath. A couple of 
girls did smile back. One, a girl who was wearing black velvet tights with 
her hair in a ponytail, she looked like she wanted to speak to me, but 
then she didn't. And another girl, with long blond hair, and little gold 


hoop earrings, she started to say something, but the ponytail girl pulled 
her into the classroom. Another girl, who was shorter than everyone else, 
with big dark eyes, she actually spoke to me. 

"Hi," she said. But then she ducked her head like she was shy, and 
hurried into the classroom. 

After they were gone, | looked at their names over their coat 
hooks. Amanda was the ponytail one. Maybe she'd be my friend, just 
like the other Amanda in my old school. The one with the earrings was 
Gisella. And the one 
who said hi, and then ducked her head, that was Rebecca. 

I hung up my coat, then picked up my books. | thought of what Mom 
had said: You'll make a best friend before the day is over. 

But what if | didn't? What if | never made a new friend in this school? 
What if | ended up like Dorothy? 

I went into the classroom. Mrs. Kaye was sitting at her desk, and 
when she saw me, she got up and came to me. "Emma!" she said, 
putting an arm around my shoulder. "Welcome!" 

Right away, everyone in the class looked at me. 

| looked back at them, trying to look friendly, even though my heart 
was thumping kind of hard. | thought of Dorothy, how shy and scared 
she'd seemed, how she wouldn't even look at people that first day she'd 
come to my old school. | wondered if she had felt like | did now. 

Mrs. Kaye looked around the classroom. "Amanda!" she said, "You 
remember meeting Emma last week? Will you be Emma's helper today?" 

Amanda shook her head. "I can't," she said. "I have orchestra this 
morning." 

"Oh, that's right," Mrs. Kaye said. "Gisella? Why don't you show 
Emma around today." 

Gisella looked at Amanda. Amanda shrugged and rolled her eyes. 

Gisella turned back to Mrs. Kaye. "I have early dismissal for an 
orthodontist appointment." 

"Well, that's not until later this afternoon," Mrs. Kaye said. She turned to 
me. We'll put your desk next to Gisella's. She can show you the routine." 
She looked up. "All right, Gisella?" 

Gisella nodded, but she didn't look too happy, | also noticed that she and 
Amanda were giving each other looks. Then they both looked at me, and the two of 
them giggled. 

| tried to think why they would laugh. They don't even know me! Was | 
dressed funny? | looked around the room. | was wearing overalls. But other girls 
were wearing overalls too, including Rebecca, who had said hello to me. 

Did | have food on my mouth? A juice mustache from breakfast? Toast 
crumbs glued to my chin? | tried to wipe my mouth without being too obvious 
about it. 

| sat down next to Gisella. 

"What do we have first?" | asked. 

"You'll just have to watch," Gisella said. "We have projects due today." 

“What kind of projects?" | said. 


But she didn't answer. She and Amanda put their heads together and began 
whispering. 

The whole day went on like that. Nobody was actually mean to me. But 
nobody tried to be friendly, either. 

| kept thinking of Dorothy. She had come in new in the middle of last year, 
just like me. But she was kind of strange. She dressed in funny looking clothes— 
everybody called her "rag coat," and she wore black rubber boots every day, 
even when it wasn't raining. When we went on class trips, the only person would 
be her partner was the teacher. People said she didn't care about making 
friends. But one day | found her in the gym locker room, all by herself, crying. 
And | felt so bad. | wanted to say something to make her feel better. But | told 
myself she wouldn't want me to. So | just pretended | didn't see her and walked 
away. 

What if this whole year was like that? What if they all treated me like we 
treated Dorothy? 

When Mom picked me up that day, | just told her everything went fine. But 
as soon as | got home, | went right to my room. | wrote a letter to my best friend 
Amanda. 

"| hate it here," | wrote. "I miss you, | miss you, | miss you. Meggie and Sam 
think it's great. The girls in my class are mean. | felt like | was INVISIBLE. It's going 
to be a horrible year. It must be lonely for you there without me. 

"Remember Dorothy last year?" 

"Love from Emma." 

At school next day, things weren't much better. At lunch recess, | tried 
hard to be friendly, but nobody was friendly back. It was like everybody already 
had a best friend. | even went to where the girls were bunched up around the 
swing set, but they all stopped talking when I got there. Once, one of the boys, 
Carl, pushed me. | wanted to run away. But then | decided to push him back. 

He didn't do it again. 

After a while, | got permission from the recess monitor to go inside to the 
bathroom, just to get away. Rebecca was just coming out as | went in. "Hi," she 
said. This time, she didn't duck her head. 

"Hi," | said back. 

"You've got something on your coat," she said. 'Turn around." 

| turned my back to her. "What is it?" | said. 

"Just a dumb sticker," she said. 
| could feel her pulling at my jacket. But then she said, "It won't come off. Your 
mom will have to wash it." 

| took off my jeans jacket, turned it around and looked at it. It was one 
of those gross stickers you get in the gumball machine. It had a picture of an 
alien creature on it, with a green face with worms gushing out of its mouth. It 
had writing on the bottom: Go Back To Your Planet. 

| felt tears come up to my eyes, and I blinked hard, blinking them back. 

"| bet it was one of the boys," Rebecca said, "Carl, probably. Don't let 
him bother you. Sometimes he's weird." 

That was nice of her to say. But | felt like the weird one. 

"Where do you live?" she asked. 

"On Peppertree," | said. 


"| live right behind Peppertree," Rebecca said. "Do you take the bus?" 

| shook my head. "I'll be walking soon. But my mom is driving for now." 

"| walk too," Rebecca said. 

The bell rang, and we started off to our room. As we went, | was able to 
peel off the sticker, but it left some gummy stuff on my jacket. 

"Don't worry about the sticker," Rebecca said as we went into the 
classroom. 

But | did worry. A lot. And suddenly, in my head, | had this picture of 
Dorothy and her raggy coat, and all of us laughing. | had another picture 
of Dorothy standing near me with her lunch tray, hoping I'd make room 
for her at my table—and I'd pretended not to notice. 

I worried even more when I came into the classroom, and saw Gisella 
and Amanda whispering, looking at me and giggling. 

Suddenly, | couldn't help it. | walked right up to them. 

"Did you want to tell me something?" | said, sweetly. 

Gisella blushed. 

"Uh, no, uh, we were just talking about soccer," Amanda said. 

"Really?" | said. | knew it was a big lie. 

I went to my seat, but I kept looking at them. Why would they act that 
way? Why would they whisper about me and stick gross stickers on me just 
because... 

Because | was new. Because they didn't know who | really was. Because 
they didn't know any better. 

They didn't know better. And | hadn't known better, either. 

With Dorothy. 

When I got home that day, | went right into my room again. | told Mom 
I had a lot of homework, which | did. But | had some other work to do, too— 
some leftover work. 

I sat on the floor, and leaned back against my bed, using my knees for 
a desk, and | started to write a letter. | wrote the whole thing without really 
even thinking about it. | wrote about how lonely it felt being new. | wrote 
about a whole lot of stuff. And then, before | could change my mind, | put it 
in an envelope, put a name on it, and sealed it tight. | knew Mom still had a 
phone book from our old town. 

| was just finishing when I heard Mom calling me. "Emma! Telephone. 
For you." 

I ran down the stairs. For me? Who could it be calling me? Was it long 
distance? Was it Amanda? 

No. It was Rebecca. Rebecca from school! "Want to walk to school 
together tomorrow?" she asked. 

"OK, Rebecca," | said. And we agreed to meet at the corner in the morning. 

After | hung up, Mom said, "I told you you'd make a friend in no time." 

| smiled, but I didn't answer. 

"Know why?" Mom said. "Because you're friendly and kind. You know how to 
be a friend." 

| didn't answer. Mom was only half right. | was friendly. But | hadn't always 
been so kind. Not to everyone. | knew a little more about that now. And | 
couldn't wait to mail that letter to Dorothy. 


Exit Slip: Your ticket out the door. You will give this to me 
on your way out the door. 


Plot Elements Graphic Organizer 


Today we reached the climax of the 
book. Record this key event in the 
appropriate place and complete the 
graphic organizer, including the falling 
action, resolution, and possible theme. 
Remember to use complete sentences. 


Monster 
1* Quarter - 8" Grade 


Lesson Twenty 


In-Class Theme Essay and Closing of the Novel 


Time Frame: 
2 55 minute 
class periods. 


Content Objective Assessed: 
I can identify the theme of a text. 


Language Objectives: 
Students will write an in-class essay on Theme. 


Teacher 
Notes/ 
Accommodati 
ons: 


For this class, 
you will need 
to pass back 
the 
anticipation 
guides that the 
students filled 
out prior to 
beginning this 
unit. 


Activating and Assessing Prior Knowledge (20%): 
Students will complete the second part of the Anticipation 
Guide that they filled out prior to the novel for Bellwork today. 
If for some reason a student did not complete the anticipation 
guide, have him/her complete one today. 


Student Active Participation (SAP) /Teacher Input: 

e Discuss the anticipation guide with the students. Did 
many of their answers change? If so, which ones and why? 

e Today students will be led through an in-class theme 
essay using this guide, to close the novel. It is to be 
completed in two days; however, time can always be 
adjusted to accommodate. 

e Tell students to notice how some of the statements in the 
guide can be seen as theme statements, or lessons that 
someone could have learned. Discuss ways in the novel 
could have taught Steve those lessons. 

e Tell students that today they will be writing on a lesson 
that they have learned in their life, because of something 
that has happened to them, something they have 
witnessed or something they have heard about. 

e Begin the worksheets below. Follow the directions on the 
sheets. Students will need to be closely guided through 
this activity. 

Identifying Student Success (15%): 
Anticipatory Set for the Second Time 
Plus, theme in-class essay to pass theme a second time. 


Monster Anticipation Guide (Another Copy) 


Directions: Before reading Monster, respond to each statement by putting a 
plus sign (+) if you agree with it, a minus sign (-) if you disagree, and a question 
mark (?) if you are unsure of your belief. Only mark your answers in the BEFORE 
column. When we finish the book, we will go back and see if any of our beliefs 
have changed. 


Before 
After 


1. Life is ten percent of how you MAKE it, and ninety percent 
of how you take it. 


2. The vast majority of people charged with a crime really are 
guilty. 


3. In order to be a healthy individual, we must openly confront 
our fears instead of hiding from theme. 


4. The friends we choose and the people we hang out with are 
an accurate reflection of us. 


5. There is a difference between being acquitted of a crime and 
being innocent of a crime. 


6. Lying to save yourself from being convicted of a crime is 
the right thing to do. 


7. If a teenager is charged with a serious crime, she or he 
should be tried as an adult. 


8. No matter what happens, you should take responsibility 
for your actions. 


9. The notion of right and wrong are always clearly defined. 


10. Peer pressure has a greater influence on us than our 
parents do. 


Step One: 
Prewritina a 


Directions: The writing process is made up of five steps that a good writer 
follows to write a strong, focused essay on a give topic. During this step, you will 


brainstorm three possible topics that your essay may be about. 


1. Simply complete the tables below and you will be well on your way of writing 


a solid theme essay. 


What is a lesson that you have learned about life, love, or family? 


Who helped When did you | Where did you | How did you 
you learn it? learn it? learn it? learn this 
lesson? 


What is a lesson that you have learned about life, love, or family? 


Who helped When did you | Where did you | How did you 
you learn it? learn it? learn it? learn this 
lesson? 


What has 
changed since 
learning this 
lesson? 


What has 
changed since 
learning this 
lesson? 


Continued on next page 


What is a lesson that you have learned about life, love, or family? 


Who helped When did you | Where did you f How did you What has 
you learn it? learn it? learn it? learn this changed since 
lesson? learning this 
lesson? 


2. Now, read what you have written. Choose one of these lessons that you feel 
you could write the most about, and that you feel the most passionate about. 
CIRCLE this table. 


3. We need to add some detail to this lesson to help us make our essay longer 
and better. A sample is done below for you. The original brainstorming draft is in 
italics, and the added details are in bold. Go back and rewrite the lesson you 
chose in the new table below. 


What is a lesson that you have learned about life, love, or family? 

At the beginning of this past summer, I got a new boyfriend. I spent all summer 
with him and never got to see my friends. When school started this past year, he 
broke up with me and I was all alone! I learned that boys will come and go, but a 
girl needs her friends! 


Who helped When did you | Where did you f How did you What has 
you learn it? learn it? learn it? learn this changed since 
Ex-boyfriend, August At my house? Į lesson? learning this 
my mom, my |I missed my | Seeing my He dumped me | lesson? 
best friends friends over | friends at the | and I was IfI do geta 
Ex-boyfriend | the summer, | mall that day | alone. boyfriend I will 
was cute and | but I felt like | made me feel | Well, I gave put my friends 
made me it was too bad. up my two first. 
happy. We late to call best friends I have 
always hung | them When he left | that I had apologized to 
out and then {| because of I was so mad | since my girls. 
he just left. how I left and sad, but I| elementary 

school fora I don’t wanta 


My mom 
always told 
me that I am 
too young to 
be so in love 
with a boy 
and that I 
would regret 
it if he 
dumped me. 
She also said 
that Iam not 
going to have 
any friends 
left because I 
am always 
with him. 


them. 


Hanging out 
with my ex 
was so great, 
but I have to 
admit that 
being with all 
of his friends 
got old. 
Playing Halo 
all day is 
dumb. 


had no one to 
talk to about 
it. I wanted 
to call my 
best friends, 
but I felt 
weird about 
it. I had been 
so mean. 


I see him at 
school and 
want to 
throw up. 


boy who 
plays video 
games and 
says dumb 
things in 
class. 


I remember 
seeing my 
friends while 
I was 
shopping for 
school 
clothes and I 
knew that 
they had 
heard that we 
broke up. I 
didn’t know 
what to say 
to them and I 
felt dumb. 


Re-write your table here with some descriptive details. 


What is a lesson that you have learned about life, love, or family? 


Who helped 
you learn it? 


When did you 


learn it? 


Where did you 


learn it? 


How did you 
learn this 
lesson? 


boyfriend 
until high 
school. 


I have 
learned that 
without my 
best friends I 
have no one 
to laugh with, 
so no more 
boys .I will be 
there for 
them all the 
time. 


What has 
changed since 
learning this 
lesson? 


Step Two: Drafting 


Directions: In each box below, you will see the information that you MUST 
include in each of the four paragraphs of your essay. On a separate piece of 
paper, begin drafting your essay using the table above. You will be referencing 
the theme from Monster in this draft. 


Paragraph One: Introduction 
You must reference the title of the novel, the author’s full name, 
the name of the main character and the theme of the novel. 
Briefly explain how he learned this particular lesson or theme. 
Briefly mention how his life will be different now that he has 
learned this lesson. 
Write a thesis statement. You may use the sentence below. Simply 
fill in the blanks with the appropriate information. 

“In my life, I have learned a lesson, too. I learned that 


Paragraph Two: Body 


o In this paragraph, you will include the information that you wrote 
in the Who, When, and Where columns above. 

o Cut out any irrelevant or unnecessary information. 

o When you finish, go back and reread what you have written. 


If you simply write what was in the tables above, your essay will 
seem choppy and robotic. Find a way to make it flow. 


Paragraph Three: Body 


o In this paragraph, you will include the information that you wrote 
in the How and What Has Changed columns. 

o Cut out any irrelevant or unnecessary information. 

o When you finish, go back and reread what you have written. 

o Ifyou simply write what was in the tables above, your essay will 
seem choppy and robotic. Find a way to make it flow. 
This is the most important paragraph, because it is where you 
really tell us one “theme” from your life. 


Paragraph Four: Conclusion 
Begin this final paragraph with a transition. You can simply say, “In 
conclusion...” and then RESTATE the last sentence in your 
introduction. 
Summarize only the BIG IDEAS or DETAILS from your second 
paragraph in one or two sentences. 
Summarize only the BIG IDEAS or DETAILS from your third paragraph 
in one or two sentences. 
End your essay with a sentence that tells the reader to reflect or look 
back on his or her own life on the lessons learned. 
Be careful not to mention any new information. You are bringing the 
essay to a close, not going on and on forever. 


Step Three: Revision 


Directions: This step of the writing process focuses on the content of your 
writing. This means that you are going to have a partner read through your 
FINISHED rough draft for the purpose of seeing if you actually told about a 
lesson that you learned, in a way that makes sense and in a way that sounds 
honest and real. 


After your partner reads your rough draft and you read his or hers, they are 
going to WRITE on your paper a rating. A rating of 3 means that your partner 
needs to make some corrections, but overall the writing is acceptable. It is 
acceptable, because at the end of it you clearly know what lesson they learned 
and how they learned it. A rating of 1 means that your partner needs to rewrite 
the essay because you are left confused or missing information. Your partner 
will SIGN his/her signature below. 


Signature of Partner Rating you gave the paper 


Step Four: Editing 


Directions: This step of the writing focuses on making your writing GREAT. This 
means that you are going to have a DIFFERENT partner read through your 
paper. This partner will read your paper a total of THREE TIMES. 


First Reading: Your partner only looks for mistakes in SPELLING. 
Second Reading: Your partner looks for mistakes in PUNCTUATION (fragments 


and run-ons) 
Third Reading: Your partner looks for mistakes in GRAMMAR. 


IMPORTANT NOTE: A rating of 3 in the category means that there are 
less than 10 errors in the category. A rating of 1 means that there are 
more than 10 errors in the category. 


Your partner will WRITE ON YOUR PAPER YOUR SCORES IN ALL THREE 
CATEGORIES, as well as the CIRCLED corrections that you need to make! 


Signature of Partner 


Rating you gave the paper in SPELLING How many mistakes were made? 


Rating you gave the paper in PUNCTUATION How many mistakes were made? 


Rating you gave the paper in GRAMMAR How many mistakes were made? 


Step Five: Publishing 


Directions: All corrections and revisions need to be made to your first draft. This 
new draft will become your final draft. Your teacher will decide if a third draft is 
necessary. To pass this benchmark, you need to score no less than 3 in every 
category of the rubric. 


Rubric Made Using: 


RubiStar ( http://rubistar.4teachers.org ) 


6+1 Trait Writing Model : Theme Essay for Monster 


Teacher Name: 


Student Name: 


CATEGORY 5 3 1 
Introduction The introduction is The introduction There is no clear 
(Organization) inviting, mentions the | states the main topic, introduction of the 


Support for Topic 
(Content) 


book title and author, 
and states the main 
topic and previews the 
structure of the paper. 


Relevant, telling, 
quality details give the 
reader important 
information that goes 
beyond the obvious or 
predictable. 


but does not 
adequately preview 
the structure of the 
paper nor is it 
particularly inviting to 
the reader. 


Supporting details and 
information are 
relevant, but several 
key issues or portions 
of the storyline are 
unsupported. 


main topic or 
structure of the paper. 


Supporting details and 
information are 
typically unclear or 
not related to the 
topic. 


Support for Topic 


Relevant, telling, 


Supporting details and 


Supporting details and 


(Content) quality details give the | information are information are 
reader important relevant, but several typically unclear or 
information that goes key issues or portions | not related to the 
beyond the obvious or | of the storyline are topic. 
predictable. unsupported. 

Conclusion The conclusion is The conclusion is There is no clear 

(Organization) strong and leaves the recognizable, but does | conclusion, the paper 


reader with a feeling 
that they understand 
what the writer is 
"getting at." 


not tie up several 
loose ends. 


just ends. 


Sentence Length 
(Sentence Fluency) 


Every paragraph has 
sentences that vary in 
length and are free of 
fragments and run- 
ons. 


Some sentences vary 
in length, but 
fragments and run-ons 
are present. 


Sentences rarely vary 
in length and 
punctuation is non- 
existent. 


Grammar & Spelling 
(Conventions) 


Writer makes no 
errors in grammar or 
spelling that distract 
the reader from the 
content. 


Writer makes 3-4 
errors in grammar or 
spelling that distract 
the reader from the 
content. 


Writer makes more 
than 4 errors in 
grammar or spelling 
that distract the 
reader from the 
content. 


Capitalization & 
Punctuation 
(Conventions) 


Writer makes no 
errors in capitalization 
or punctuation, so the 
paper is exceptionally 
easy to read. 


Writer makes a few 
errors in capitalization 
and/or punctuation 
that catch the reader's 
attention and interrupt 
the flow. 


Writer makes several 
errors in capitalization 
and/or punctuation 
that catch the reader's 
attention and greatly 
interrupt the flow. 


Commitment (Voice) 


The writer successfully 
uses several 
reasons/appeals to try 
to show why the 
reader should care or 
want to know more 
about the topic. 


The writer attempts to 
make the reader care 
about the topic, but is 
not really successful. 


The writer made no 
attempt to make the 
reader care about the 
topic. 


Non-Fiction Pieces for Text Structure 
1* Quarter - 8" Grade 


Lesson Twenty One 
Description Day One 


Time Frame: 
55 minutes 


WALLS THAT 
TEACH: 
Descriptive 
Text Structure 
Definitions and 


Content Objectives Practiced: 

I can explain the author’s purpose for using description as the 
structure for this passage. 

I can identify the main idea or topic of this essay. 


I can identify the supporting details of a text. 


I can understand the purpose of text features and the use of 
these features to locate information in a text. 


Language Objectives: 
Students will write Cornell Notes over expository, descriptive 


Cue Words writing. 
Students will read and talk about a descriptive essay using the 
Post-Reading Quick Questions worksheet. 

Teacher Activating and Assessing Prior Knowledge (20%): 

Notes/ Students will complete the Bellwork. Since students have not 

Accommodati | had much grammar practice, it is important to go over the 

ons: Bellwork with them, but always remember that no longer than 5 
minutes should be used to go over it. The students will receive 

For those fifteen days of grammar practice. What they are confused with 


teachers who 
do not have 
LCD 
projectors, I 
would 
recommend 
making one 
overhead 
transparency 
of the Post- 
Reading Quick 
Questions for 
each class. 
That way, if 
one class gets 
ahead of or 
behind the 
other, you 
have that 
particular 


on day one will surely be clarified by day two. 


Student Active Participation (SAP) /Teacher Input: 

e Students will take Cornell Notes on the descriptive text 
structure. Discuss with students the difference between 
narrative and expository text. Drill to them that expository 
text is non-fiction and that its main purpose is to inform. 

e Show the Post-Reading Quick Questions to the students. 
Tell them that before, during, and after the reading of the 
expository text for the next couple of weeks, they will be 
completing one of these papers for each story. They can 
be completed orally as a whole class, in small groups, 
with a partner, or individually. Simply make one overhead 
for each class and use the same one day after day. 
However, today, I would recommend reading the story 
aloud and discussing how you got /found the answers with 
the students. 

e You may read the expository text any way that you like. 
Also, you may choose to discuss it any way that you like as 
well. You may want to preview how the questions will be 
framed on the benchmark test and formulate your 


class’s work questions according to that pattern. 
saved and Identifying Student Success (15%): 
ready to go. Students will complete the exit slip. 


Bellwork: 


You are to take Cornell Notes on the following 
grammar notes and practice examples. 


Notes: 

A sentence is a group of words that expresses a 
complete thought. A complete thought has two 
basic parts: a subject and a predicate. 


The subject is the person, place, thing, or idea 
about which something is said. 


The predicate tells something or asks something 
about the subject. 


Subject Predicate 
Ice melts. 
The ice on the pond melts fast under 


the spring sun. 


Practice Examples: 

Read the sentences below. Re-write the subject of the 
sentence in the left column of your Cornell Notes. 
Then, write the predicate of the sentence in the right 
column. 


1. Photographs show evidence of tornado activity on 
Mars. 

2. Both plant and animal life are being affected by 
pollution. 


3. The Sioux Indians won the battle of Little Bighorn. 


Definition of Expository Terms 


Expository Text Type: Text that is used to INFORM the 
reader. 


Descriptive Text Structure: 
A text in which the writer explains various qualities 


and/or processes by listing examples and unique 
characteristics of a particular topic or thing. 
Cue Words: 

For example 

Some characteristics are 

Appears to be... 

Looks like... 


Such as... 


Post-Reading Quick Questions 
Fill in: 


The title of this passage is 


The main idea of the passage talks about: 
Who? 
What? 
When? 
Where? 
Why did the author write this? 


So...the main idea is (combine the information above): 


What are some details from the text that support this main idea? 


Which text type best describes this passage? Persuasive 
Expository 
Technical 
Narrative 


Which text structure(s) does this passage use? Cause/Effect 
Compare/Contrast 
Problem/Solution 
Description 


The passage contains what text feature(s)? Bold Lettering 
Italics 
Larger Font 
Subtitles 
Footnotes 
Headings 
Subheadings 


What information is learned from the 
text feature(s)? - 


A Mighty Mouse: Scientists in South America 
Announce the Discovery of the World's Biggest Rodent 


By Claudia Atticot 
January 16, 2008 


There's a new giant on the block--a giant rat! This week, researchers in 
South America reported the discovery of the greatest rodent that ever 
lived. Some characteristics of the rodent is that its skull was found in 1987, 
and scientists' research on the creature was just published last week. It 
appears to have been the size of a bull and weighed as much as car. The 
beast was named Josephoartigasia monesi (also called J. monesi) after 
Uruguayan scientist Alvaro Mones, who was an expert in South American 
rodents. The fossil was found on Kiyu Beach on the coast of Uruguay. 


Most rodents weigh no more than two pounds. The largest living rodent, 
the capybara, weighs about 130 pounds, but would be a lightweight 
compared to J. monesi, whose weight could have ranged from 1,000 to 
more than 2,000 pounds. The team of scientists estimated the animal's size 
by measuring its skull and comparing it to other South American rodents. 


Before it was identified as a new species, the fossil sat in Uruguay's Natural 
History Museum for 20 years. It was rediscovered by museum curator 
Andres Rinderknecht, who with, the help of researcher Ernesto Blanco, 
examined the specimen and wrote the study about the massive beast. "It's 
a beautiful piece of nature," says Blanco. "You feel the power of a very big 
animal behind this." Until now, the largest-known rodent was Phoberomys 
pattersoni, a 1,500-pound rodent found in Venezuela in 2003. 


Researchers say the new rodent species is more closely related to guinea 
pigs than mice. "These are totally different from the rats and mice that 
we're accustomed to," said Bruce Patterson of the Field Museum in 
Chicago. "These were things with trunks on their noses, huge claws on the 
hands. They look like somebody just made them up." 


Ancient History 


About 65 million years ago, South America had a population explosion of 
different species of rodents, but most died out when changes in the climate 
destroyed their habitat. 


The megarodent lived between two and four million years ago in the rain 
forests of South America alongside saber-toothed tigers, flesh-eating birds 
and armadillos. Its 21-inch-long skull sported enormous 4-inch incisors, but 
scientists say the prehistoric creature had weak jaw muscles, which 
suggests that it dined on soft vegetation, fruit and marine plants. 


Not much is left of the giant rodent, but scientists believe that this 
discovery will help them find out more about the plants and animals that 
were in South America during the time this animal was alive. 


Exit Slip: Your ticket out the door. You will give this to me 
on your way out the door. 


Descriptive Text 


Using complete sentences, write five 
sentences describing the last school 
lunch that you ate. Use at least one of 
the descriptive cue words you learned 
today. Circle the cue words when you 
finish. 


Non-Fiction Pieces for Text Structure 
1* Quarter - 8" Grade 


Lesson Twenty Two 
Description Day Two 


Time Frame: 


Content Objectives Practiced: 
I can explain the author’s purpose for using description as the 
structure for this passage. 


I can identify the main idea or topic of this essay. 
I can identify the supporting details of a text. 


I can understand the purpose of text features and the use of 
these features to locate information in a text. 


Language Objectives: 
Students will read and talk about a descriptive essay using the 
Post-Reading Quick Questions worksheet. 


Teacher 
Notes/ 
Accommodati 
ons: 


Activating and Assessing Prior Knowledge (20%): 
Students will complete the Bellwork. 


Student Active Participation (SAP) /Teacher Input: 

e Read the text with the students, helping them with the 
vocabulary and the concepts that they may not be familiar 
with in the article. 

e Have the students complete the Post-Reading Quick 
Questions worksheet before, during, and after they read. 
They may read in a small group, individually, with a 
partner, or as a whole class. 

e You may use your favorite graphic organizer as you read, 
as well. 


Identifying Student Success (15%): 
Students will complete the exit slip. 


Bellwork: 


You are to take Cornell Notes on the following 
grammar notes and practice examples. 


Notes: 

The complete subject includes all the words that 
identify the person, place, thing, or idea the 
sentence is about. 


The complete predicate includes all the words 
that tell or ask something about the subject. 


In the following sentence, a vertical line separates 
the complete subject and complete predicate. 


The entrance to the ancient tomb was covered with 
sand. 


Practice Examples: 

Read the sentences below. Re-write the complete 
subject of the sentence in the left column of your 
Cornell Notes. Then, write the complete predicate of 
the sentence in the right column. 


1. The only woman on the Supreme Court is Justice 
Sandra Day O’Connor. 

2. High-school teams in Hawaii compete regularly in 
hula dance-offs. 

3. The governor of Nevada and the Secretary of the 
Interior dedicated Great Basin National Park in 1987. 


Post-Reading Quick Questions 
Fill in: 


The title of this passage is 


The main idea of the passage talks about: 
Who? 
What? 
When? 
Where? 
Why did the author write this? 


So...the main idea is (combine the information above): 


Which text type best describes this passage? Persuasive 
Expository 
Technical 
Narrative 


Which text structure(s) does this passage use? Cause/Effect 
Compare/Contrast 
Problem/Solution 
Description 


The passage contains what text feature(s)? Bold Lettering 
Italics 
Larger Font 
Subtitles 
Footnotes 
Headings 
Subheadings 


What information is learned from the 
text feature(s)? - 


A Mammoth Discovery: The frozen remains of a 
Siberian baby mammoth may unlock the answers to 
the species’ extinction 


SHIZUO KAMBAYASHI—AP 
January 7, 2008 


There's a mammoth-sized mystery to be solved, and an infant could hold 
some very important clues. The nearly intact frozen body of a baby woolly 
mammoth, currently undergoing tests in Japan, could finally explain why 
the giant creatures disappeared, scientists said on January 4. Researchers 
also believe that the discovery could help shed light on the history of 
climate change. 


Naoki Suzuki, a professor at Japan’s Jikei University, presents 3-D X-ray 
images of the remains of a frozen baby mammoth found in northern 
Siberia. 


The 6-month-old calf, nicknamed "Lyuba," was unearthed last May by a 
reindeer herder in the remote Yamal-Nenets region of northern Siberia. The 
animal had been preserved under the icy Siberian permafrost for some 
37,500 years. Permafrost is soil that remains frozen all year round. 


The 4-foot gray-and-brown carcass's trunk and eyes are almost entirely 
intact, and it even has some fur. But it appears that the tail and ears were 
bitten off. Other mammoth carcasses have been found, but none are as 
nearly complete as Lyuba. According to Sergey Grishin, director of the 
Shemanovsky Yamal-Nenets Museum, the baby mammoth is the best- 
preserved mammoth ever discovered. 


"Lyuba's discovery is an historic event," said Bernard Buigues, vice 
president of the International Mammoth Committee, based in Geneva, Italy. 
"It could tell us why this species didn't survive ... and shed light on the 
fate of human beings." 


An Inside Look 


Lyuba arrived in Tokyo, Japan, at the end of December, and underwent a 
computer x-ray scan that created 3-D images of the insides of its body. The 
scans give a detailed view into the animal's internal organs and structure. 
Analyzing the images will help scientists determine the baby's diet and why 
it died. They will also study tiny air samples left in Lyuba's lungs to get a 
better idea of what the earth's atmosphere was like during the last Ice Age. 


Naoki Suzuki, a professor at Japan's Jikei University School of Medicine, is 
leading the first part of the international study of the baby mammoth. 
Scientists from the United States, Canada, Russia and other European 
countries are also expected to participate in the research. Initial results are 
expected in October. 


"This is what we've all been waiting for - the chance to explain everything 
about the mammoth," Suzuki said. "Our findings will be a big step toward 
resolving the mystery of their extinction." 


The Great Debate 


The last of the ancient animals are believed to have roamed the earth from 
about 4.8 million years ago to 4,000 years ago. Researchers have long 
argued about whether the species' extinction was due to climate change or 
over-hunting by humans. They hope that Lyuba will give them more 
answers. 


Meanwhile, the baby mammoth is on public exhibit at the Science Museum 
in Tokyo until late February. Curious children peered into the animal's chilly 
freezer display. "It looked amazing, almost like it was alive," said 10-year- 
old Chikara Shimizu. 


Exit Slip: Your ticket out the door. You will give this to me 
on your way out the door. 


Descriptive Writing 


Using complete sentences, write five 

sentences describing what your room 

at home looks like. Use at least one of 

the descriptive cue words you learned 

yesterday. Circle the cue words when 
you finish. 


Non-Fiction Pieces for Text Structure 
1* Quarter - 8" Grade 


Lesson Twenty Three 
Description Day Three 


Time Frame: 


Content Objectives Practiced: 
I can identify the main idea or topic of this essay. 


I can identify the supporting details of a text. 


I can understand the purpose of text features and the use of 
these features to locate information in a text. 


Content Objectives Assessed: 
I can explain the author’s purpose for using description as the 
structure for this passage 


Language Objectives: 
Students will write a benchmark test over the descriptive text 
structure. 


Teacher 
Notes/ 
Accommodati 
ons: 


Activating and Assessing Prior Knowledge (20%): 
Students will complete the Bellwork 


Student Active Participation (SAP) /Teacher Input: 

e Students will take the benchmark test. 

e You may read the text for the benchmark with the 
students, helping them with the vocabulary and the 
concepts that they may not be familiar with in the article. 

e Have the students complete the Post-Reading Quick 
Questions worksheet before, during, and after they read, 
as this might help them be successful on the benchmark 
test. 


Identifying Student Success (15%): 
Descriptive Text Structure Benchmark Test 
Students will complete the exit slip. 


Bellwork: 


You are to take Cornell Notes on the following 
grammar notes and practice examples. You have 
learned that a sentence must have both a subject and 
a predicate and express a complete thought. 


Notes: 

A sentence fragment DOES NOT express a 
complete thought and may lack a subject ora 
predicate or both. 


A sentence fragment is only part of a sentence. 


In the some fragments either the subject or the 
predicate is missing. 


Fragment Found the tomb of King Tut. (Who or what 
found the tomb? The subject is missing.) 


Sentence A British archaeologist found the 
tomb of King Tut. 


Fragment The scientist, who was familiar with 
the legend of 

King Tut. (What did the scientist do? The 
predicate is 

missing.) 


Sentence The scientist, who was familiar with 
the legend of 


King Tut was amazed at all of the 
treasures found in 
the tomb. 


Benchmark 10 Description FORM A 

I can explain the author's purpose for using the text structure of 
description. 

Directions: Read the article “High-Tech Bullies” and answer the questions. Circle 
the correct answer. 


High-Tech Bullies By Elizabeth Winchester 
Time for Kids April 6, 2007 Vol. #12 Iss. #23 


Mariah Lopez, 12, didn't have much to cheer about after cheerleading tryouts last 
month. Girls started a mean rumor about her. The tale spread throughout her 
school, where other students made up more lies. Soon Mariah started to receive 
disturbing text messages and calls from numbers she didn't recognize. When the 
messages turned into threats, Mariah reached out to adults for help. She told her 
parents and contacted her school principal. 


There was a time when bullies used spoken words and fists to hurt others on 
playgrounds and around school. Today, the bully battles have moved to a new 
frontier--cyberspace. Using e-mail, instant messages, websites and cell phones, 
cyberbullies deliberately harm or threaten others. With their identities hidden 
behind computer screens, cyberbullies can be harder to catch, and sometimes 
even bolder, than their playground predecessors. 


Bullying By The Numbers 
As more and more kids use e-mail and text messages to communicate, experts 


agree that incidents of cyberbullying, also called e-bullying, are on the rise. Two 
years ago, criminal-justice professors Justin Patchin and Sameer Hinduja surveyed 
1,500 kids ages 10 to 17. They report that about one-third of the kids claimed to 
have been cyberbullied. 


Sue Limber and Robin Kowalski, researchers and teachers at Clemson University, 
in South Carolina, recently finished a study of 3,767 students in grades 6 through 
8. Their findings will be published in a book next fall. 


The researchers tracked popular methods of cyberbullying. The most common 
form is instant messaging. Mean messages in chat rooms and e-mail and on 
websites were close behind. Limber and Kowalski also found that girls were twice 
as likely as boys to be the victims of attacks. 


Casey Schimeck, 12, was one victim. Last month, she found her picture and 
negative comments about her and her family posted on her neighbor's MySpace 
page. "We were friends. | don't know what got her mad," the seventh grader from 
Sterling Heights, Michigan, told TFK. 


That's E-Nough! 


Several states are working on laws that would require school districts to ban 
cyberbullying and punish students who do it. South Carolina passed a law last 
year. Arkansas passed a law two months ago. Idaho and lowa also have enacted 
laws. Rhode Island hopes to have its policy approved by the end of 2007. In 
Washington, a cyberbullying bill approved by the state senate could take effect as 
soon as this summer. 


The Bully Challenge 

But cracking down on cyberbullying is challenging. "The majority is happening 
outside of schools," says Nancy Willard, the director of the Center for Safe and 
Responsible Internet Use. Some officials question whether schools can legally 
punish students for those actions. 


Finding out the identity of the bully and getting kids to report a problem pose 
additional problems. "It is difficult for someone who is being cyberbullied to know 
who is doing it, because identities can often be hidden or false," Limber says. If 
you are a victim, she advises, ask an adult to help you. 


Something to Cheer About 
Mariah was thankful that her parents and principal got involved. After the 


cyberbullies were identified, her principal confronted them. "Before the girls 
apologized, | really wanted to quit school," Mariah says. "Now I'm feeling better 
about everything." 


On March 13, Mariah's school district, which is in Highland, Utah, voted to add 
cyberbullying to its anti-bullying rules. Her school's efforts could give other kids 
something to cheer about. 


Name 

Hour Date 

Benchmark 10 Description FORM 
A 

I can explain the author's 
purpose for using the text 
structure of description. 
Directions: Read the article “High- 
Tech Bullies” and answer the 
questions. Circle the correct answer. 


1. This passage is mainly about 

A. how Mariah Lopez dealt with 
cyber bullying. 

B. how schools are dealing with 
cyber bullying. 

C. how bills are passed to deal 
with cyber bullying. 

D. how cyber bullying affects 
students in schools 


2. The writer explains cyber bullying 
by 
A. telling how kids deal with 
bullying. 
B. explaining how schools are 
dealing with bullying. 
C. explaining the laws that states 
are passing. 
D. explaining how many kids deal 
with bullying. 


3. It is unfortunate that all cyber 
bullying will not be stopped because 

A. the majority happens during 
the school day. 

B. the majority happens when 
students are working on their 
homework. 

C. the majority happens outside 
of school. 

D. the majority can’t be stopped 
for their actions. 


4. Cyber bullies are hard to catch 
because 
A. they hide their identity. 


B. they hide behind their 
computer. 
C. they hide on the play ground. 
D. they hide in school libraries. 
Name 
Hour Date 
Benchmark 10 Description 
FORM A 
I can explain the author's 
purpose for using the text 
structure of description. 
Directions: Read the article “High- 
Tech Bullies” and answer the 
questions. Circle the correct answer. 


1. This passage is mainly about 

A. how Mariah Lopez dealt with 
cyber bullying. 

B. how schools are dealing with 
cyber bullying. 

C. how bills are passed to deal 
with cyber bullying. 

D. how cyber bullying affects 
students in schools 


2. The writer explains cyber bullying 
by 
A. telling how kids deal with 
bullying. 
B. explaining how schools are 
dealing with bullying. 
C. explaining the laws that states 
are passing. 
D. explaining how many kids deal 
with bullying. 


3. It is unfortunate that all cyber 
bullying will not be stopped because 

A. the majority happens during 
the school day. 

B. the majority happens when 
students are working on their 
homework. 

C. the majority happens outside 
of school. 

D. the majority can’t be stopped 
for their actions. 


B. they hide behind their 
4. Cyber bullies are hard to catch computer. 
because C. they hide on the play ground. 
A. they hide their identity. D. they hide in school libraries. 


Exit Slip: Your ticket out the door. You will give this to me 
on your way out the door. 


Complete ONE of the questions below. 


1. What made learning easy for you 
today? 


2. What made learning difficult for you 
today? 


3. What do you still need to know 
before we move on? 


4. What did you learn today? 


5. What should our next step be? 


Non-Fiction Pieces for Text Structure 
1* Quarter - 8" Grade 


Lesson Twenty Four 
Description Day Four 


Time Frame: 


Content Objectives Practiced: 
I can identify the main idea or topic of this essay. 


I can identify the supporting details of a text. 


I can understand the purpose of text features and the use of 
these features to locate information in a text. 


Content Objectives Assessed: 
I can explain the author’s purpose for using description as the 
structure for this passage. 


Language Objectives: 
Students will write a benchmark test over the descriptive text 
structure. 


Teacher 
Notes/ 
Accommodati 
ons: 


Activating and Assessing Prior Knowledge (20%): 
Students will complete the Bellwork. 


Student Active Participation (SAP) /Teacher Input: 

e Students will take the benchmark test. 

e You may read the text for the benchmark with the 
students, helping them with the vocabulary and the 
concepts that they may not be familiar with in the article. 

e Have the students complete the Post-Reading Quick 
Questions worksheet before, during, and after they read, 
as this might help them be successful on the benchmark 
test. 


Identifying Student Success (15%): 
Descriptive Text Structure Benchmark Test #2 


Students will complete the exit slip. 


Bellwork: 


You are to take Cornell Notes on the following 
grammar notes and practice examples. You have 
learned that a sentence must have both a subject and 
a predicate AND express a complete thought, or 
otherwise it is a fragment. 


Practice Examples: 

Read the fragments below. Decide if it is missing the 
subject or the predicate. Then, rewrite the fragment 
making it a complete sentence. Write the complete 
subject in the left hand column of your Cornell Notes, 
and the complete predicate in the right column. 
Consult your Cornell Notes from this week to help 
you. 


1. Down the highway at 75 mph. 

2. After the wagon trains had crossed the mountains 
and had come into the valley. 

3. Cancer, one major medical dilemma of our time. 
4. Turned around suddenly in the middle of the 
highway. 

5. Came to the desert after a long dry year. 


Benchmark 10 Description FORM B 

I can explain the author's purpose for using the text structure of 
description. 

Directions: Read the article “Race To The Top of The World” and answer the 
questions. Circle the correct answer. 


“Race To The Top Of The World” by David Bjerklie 
Time for Kids September 28, 2007 Vol. 13 Iss. 5 


The great race to the Arctic is on! But the goal isn't to plant a flag on top of the 
frozen North Pole. American Robert Peary led a daring expedition that did that in 
1909. The rush is on to find ways to tap the valuable natural resources lying deep 
below the Arctic sea floor. 


For centuries, people have ventured into the icy northern territory. First, it was 
settled by native people who fished and hunted there. Later, European 
adventurers searched for a Northwest Passage, or northern sea route, to Asia. 
They encountered a harsh and unforgiving environment. But they also found 
riches: fish, fur seals and whales. 


Claiming Arctic Resources 
This summer, five nations staked their claims to Arctic wealth. Just last month, 


Norwegians celebrated the first production of natural gas from a well drilled 300 
miles north of the Arctic Circle in the Barents Sea. The well is expected to deliver 
$1.4*billion worth of natural gas each year for the next 25 years. 


Denmark governs Greenland, the world's largest island. The Danes sent scientists 
on an expedition to map the Arctic sea floor near Greenland. A precise map will 
help show who has rights to drill for Arctic oil and gas. Canada announced plans 
to build a naval base above the Arctic Circle, a sign that Canadians plan to keep 
an eye on the part of the Arctic that they claim. The U.S. Coast Guard sent a ship 
to cruise waters north of Alaska, too. But what really grabbed the world's 
attention was the expedition of two Russian minisubmarines. They planted a 
Russian flag on the sea floor at the North Pole, more than two miles below the 
spot where Peary stood on the ice nearly 100 years ago. 


"| don't know why some people got nervous about (us) placing the flag there," 
Anatoli Sagalevich, one of the Russian commanders, told TIME. "The Americans 
placed their flag on the moon, and it doesn't mean the moon became theirs." 


Melting Arctic Ice 
In many ways, the new race is like the old one. Arctic explorers still seek an easy 


shipping shortcut through polar waters, and nations still seek riches. Only now, 
instead of whales and fur, countries are after gold, diamonds, uranium and, most 
importantly, oil and natural gas. 


What has changed since Peary's time is the climate. Global warming is making 
the Arctic easier to explore. Burning fossil fuels, such as oil, natural gas and coal, 


releases carbon dioxide into the atmosphere. That creates a heat-trapping 
blanket around the Earth, which melts ice. 


Recent satellite images show that summer Sea ice in the Arctic has shrunk to a 
record low. That is bad news for polar bears. Biologists fear that polar bears may 
disappear entirely from some areas within a few decades. The complex food chain 
that links fish, seals and polar bears is being disrupted. And that, in turn, disrupts 
the lives of native people. 


Melting ice may make the dream of a northern sea route come true. If enough of 
the polar ice cap melts, a shipping lane may be practical, though only in summer. 
The long and dark Arctic winter is likely to remain forbidding to ships. 


The race for Arctic riches will go on for many years. It will be dangerous and 
expensive. Many people worry that this unspoiled wilderness could be harmed. 
"The Arctic is already under stress," climate scientist James Wang, of the 
conservation group Environmental Defense, told TFK. "Rather than having 
powerful nations rush to grab resources, there should be careful planning and 
international cooperation." 


Name 
Hour Date 
Benchmark 10 
FORM B 
I can explain the author's 
purpose for using the text 
structure of description. 
Directions: Read the article “Race 
To The Top of The World” and answer 
the questions. Circle the correct 
answer. 


Description 


1. It is likely that Robert Peary put an 
American flag on Antarctica because 
A. He is from Russia. 
B. He is from America. 
C. He is from Canada. 
D. He is from Denmark. 


2. The article is mainly about 

A. Countries claiming new parts of 
the world. 

B. Countries racing in boats to 
Antarctica. 

C. Countries wanting resources in 
Antarctica. 

D. Countries marking their place in 
the world. 


3. The writer explains how Antarctica 
is important to all the countries in the 
world by 

A. Explaining the resources from 
Antarctica. 

B. Explaining where Antarctica. 

C. Explaining how countries use 
their flags as claiming 
something. 

D. Explain the new things found in 
Antarctica. 


4. The resources that countries want 
to find are 

A. Under Antarctica. 

B. On top of Antarctica. 

C. Below the sea floor. 

D. In the middle of the ocean. 


Name 
Hour Date 
Benchmark 10 
FORM B 
I can explain the author's 
purpose for using the text 
structure of description. 
Directions: Read the article “Race 
To The Top of The World” and answer 
the questions. Circle the correct 
answer. 


Description 


1. It is likely that Robert Peary put an 
American flag on Antarctica because 
A. He is from Russia. 
B. He is from America. 
C. He is from Canada. 
D. He is from Denmark. 


2. The article is mainly about 

A. Countries claiming new parts of 
the world. 

B. Countries racing in boats to 
Antarctica. 

C. Countries wanting resourses in 
Antarctica. 

D. Countries marking their place in 
the world. 


3. The writer explains how Antarctica 
is important to all the countries in the 
world by 

A. Explaining the resources from 
Antarctica. 

B. Explaining where Antarctica. 

C. Explaining how countries use 
their flags as claiming 
something. 

D. Explain the new things found in 
Antarctica. 


4. The resources that countries want 
to find are 

A. Under Antarctica. 

B. On top of Antarctica. 

C. Below the sea floor. 


D. In the middle of the ocean. 


Exit Slip: Your ticket out the door. You will give this to me 
on your way out the door. 


20 Word Summary 


In 20 words or less, summarize the 


most important aspects of today’s 
lesson. 


Non-Fiction Pieces for Text Structure 
1* Quarter - 8" Grade 


Lesson Twenty Five 
Compare/Contrast Day One 


Time Frame: 


WALLS THAT 
TEACH: 
Compare and 
Contrast Text 


Content Objectives Practiced: 

I can explain the author’s purpose for using compare and 
contrast for this passage 

I can identify the main idea or topic of this essay. 


I can identify the supporting details of a text. 


I can understand the purpose of text features and the use of 
these features to locate information in a text. 


Language Objectives: 


ete and Students will write Cornell Notes over the compare/contrast 
Cue Words text structure. 
Students will read and talk about an expository text using the 
Post-Reading Quick Questions worksheet. 
Teacher Activating and Assessing Prior Knowledge (20%): 
Notes/ Students will complete the Bellwork. 
Accommodati 
ons: Student Active Participation (SAP) /Teacher Input: 


e Students will take Cornell Notes on the compare/contrast 
text structure. 

e Read the text with the students any way you like. 
However, today, I would recommend reading the story 
aloud today and discussing how you got /found the 
answers with the students since this is a new text 
structure. 

e Complete the Post-Reading Quick Questions as you read. 

e You may also use your favorite compare and contrast 
graphic organizer with the students. 


Identifying Student Success (15%): 
Students will complete the exit slip. 


Bellwork Quiz: 


You are to take Cornell Notes on the following 
grammar notes and practice examples. You have 
learned that a sentence must have both a subject and 
a predicate and express a complete thought, 
otherwise it is a fragment. 


Practice Examples: 

Combine each sentence in Column A with a fragment 
in Column B that makes sense, to make five new 
sentences. Remember to use correct punctuation and 
Capitalization. 


Column A 

1. We went camping over the weekend. 
2. I would like you to meet Laura. 

3. We tore down the goalposts. 

4. Reptiles make interesting pets. 

5. We decided to climb Pikes Peak. 


Column B 

A. After the final touchdown had been scored. 
B. Who will take over Eva’s duties. 

C. Simply to prove that we could do it. 


D. In spite of the rain. 
E. Especially chameleons. 


Definition of Expository Terms 


Expository Text Type: Text that is used to INFORM the 
reader 


Compare/Contrast Text Structure: 
The writer analyzes traits of two or more things or 


ideas then presents an explanation or description of 
their similarities and/or differences 


Cue Words: 

Although As well as As opposed to 
Both 

But Compared with Different from 
Either/or 

Even though However Instead of 

On the other hand... Similar to 


Yet 


Post-Reading Quick Questions 
Fill in: 


The title of this passage is 


The main idea of the passage talks about: 
Who? 
What? 
When? 
Where? 
Why did the author write this? 


So...the main idea is (combine the information above): 


Which text type best describes this passage? Persuasive 
Expository 
Technical 
Narrative 


Which text structure(s) does this passage use? Cause/Effect 
Compare/Contrast 
Problem/Solution 
Description 


The passage contains what text feature(s)? Bold Lettering 
Italics 
Larger Font 
Subtitles 
Footnotes 
Headings 
Subheadings 


What information is learned from the 
text feature(s)? - 


School Is Out, and Nutrition Takes a Hike 


By TARA PARKER-POPE 
Published: June 24, 2008 


As my 9-year-old daughter began summer day camp last week, we talked 
about swimming rules, sunscreen and ... cheese fries. 


Well? 
What happens to your child’s eating and activity habits during the summer? 


It was at Summer camp a few years ago that she first experienced the 
culinary joy of cheese fries, which can pack 800 or more calories ina 
serving. Her camp is typical of those around the country: days packed with 
archery, swimming and adventure climbing; menus packed with soft drinks, 
burgers, chicken nuggets and, once a week, cheese fries. 


Camp food is just one of the summertime nutrition challenges for parents 
these days. While childhood health advocates often blame schools for poor 
nutrition and a lack of physical activity, the problem often gets worse in the 
summer. Last year, The American Journal of Public Health published a 
provocative study showing that schools may be taking too much of the 
blame for the childhood obesity epidemic. 


Data from kindergarteners and first graders found that body mass index 
increased two to three times as fast in Summer as during the regular school 
year. Minority children were especially vulnerable, as were children who 
were already overweight. 


Notably, even children who were too thin and needed to gain weight 
appeared to have better eating habits during the school year. They actually 
gained more weight while in school and less in the summer. 


The data is far from conclusive; it is from 1998-99, the only time federal 
education officials gathered seasonal data on schoolchildren, said a co- 


author of the study, Douglas B. Downey, professor of sociology at Ohio 
State. Similar statistics were not collected for older children. 


Even so, the findings suggest that while school nutrition may not always be 
ideal, children — whether overweight or underweight — may benefit from 
the structured nature of the school year, which includes scheduled meals, 
Snacks and recess. 


“Schools likely provide a more structured day for most children,” Dr. 
Downey said. “Kids’ access to food is limited to lunch and snack, and they 
usually receive at least some consistent exercise. When children are at 
home in the summer they have freer access to food, and while there’s 
warmer weather, there may be less consistent exercise.” 


For parents, the data suggest a need to be extra vigilant about what their 
children eat during the summer. But that is easier said than done. While 
many school districts have nutritionists involved in lunch planning, 
relatively few summer camp programs do. Camps tend to focus on food 
safety — making sure the food doesn’t spoil in the hot sun. And parents 
who want to pack lunches struggle with the same problem, often resorting 
to packaged products that will hold up in the hot weather. 


“Camp food is terrible,” said Susan B. Roberts, director of the energy 
metabolism laboratory at the Friedman School of Nutrition Science and 
Policy at Tufts University. “The problem is that they are doing what is 
easiest — the lowest common denominator for what kids like, and on top of 
that usually it has to be not something that goes bad and is no work to 
prepare.” 


Despite the food, children who go to camp at least have the advantage of 
daily organized physical activity. Those who do not, particularly those in 
low-income families, often soend summers at home with little supervision 
or structure to their day. They end up watching television or playing video 
games and grazing on food all day. 


“During the year, television viewing habits are more limited because of 
school and homework, but in summer, all bets are off,” said Dr. David 
Ludwig, director of the obesity program at Children’s Hospital Boston. 
“They are lying around all day long with little supervision, watching TV and 
playing video games. The mythical childhood of summer at the beach is 
becoming increasingly rare, certainly for children in the inner city.” 


Weight gain aside, even brief exposure to certain foods can shape tastes 
and preferences for the rest of the year. Not only do children eat more 


when watching television, for instance, but they are also exposed to 
numerous commercials for sugar- and fat-laden foods and snacks. 


“They're being exposed to a huge number of food commercials for highest- 
calorie lowest-quality products,” Dr. Ludwig said. “Those effects have been 
demonstrated to alter food choice.” 


Parents concerned about those choices can take a lesson from the schools. 
Ask baby sitters to create more structure in the summer day, schedule 
lunches and snacks at regular times when possible and encourage children 
to take a “recess” outdoors a few times a day. And parents of children in 
day camp still have control over breakfast and dinner and all meals on 
weekends. 


“There’s not a lot of data on children’s summertime activities,” said Paul 
von Hippel, a former Ohio State researcher who was the lead author of last 
year’s study. “But | think what our data show is that it’s good to keep kids 
busy during the summer — just busy enough so they’re not eating all the 
time.” 


Exit Slip: Your ticket out the door. You will give this to me 
on your way out the door. 


Compare and Contrast 


Using complete sentences, write two 
sentences that explain how you and a 
good friend are similar. Then write two 
sentences explaining how you are 
completely different from your friend. 
Try to use at least one cue word that 
you learned yesterday. Circle the cue 
word when you finish writing. 


Non-Fiction Pieces for Text Structure 
1* Quarter - 8" Grade 


Lesson Twenty Six 
Compare/Contrast Day Two 


Time Frame: 


Content Objectives Practiced: 
I can explain the author’s purpose for using compare and 
contrast for this passage. 


I can identify the main idea or topic of this essay. 
I can identify the supporting details of a text. 


I can understand the purpose of text features and the use of 
these features to locate information in a text. 


Language Objectives: 
Students will read and talk about an expository text using the 
Post-Reading Quick Questions worksheet. 


Teacher 
Notes/ 
Accommodati 
ons: 


Activating and Assessing Prior Knowledge (20%): 
Students will complete the Bellwork. 


Student Active Participation (SAP) /Teacher Input: 

e Read the text with the students, helping them with the 
vocabulary and the concepts that they may not be familiar 
with in the article. 

e Have the students complete the Post-Reading Quick 
Questions worksheet before, during, and after they read. 
They may read in a small group, individually, with a 
partner, or as a whole class. 

e You may use your favorite graphic organizer as you read, 
as well. 


Identifying Student Success (15%): 


Students will complete the exit slip. 


Bellwork: 


You are to take Cornell Notes on the following 
grammar notes and practice examples. You have 
learned that a sentence must have both a subject and 
a predicate and express a complete thought, or 
otherwise it is a fragment. Now you will learn what a 
run-on sentence is and how to avoid it. 


Notes: 
A run-on sentence is two or more sentences 
written as though they were one sentence. 


Run-on The doctor cut off the sleeve of my shirt 
then she cleaned the deep gash in my arm. 


Correct The doctor cut off the sleeve of my 
shirt. Then she cleaned the deep gash in my 
arm. 


Practice Examples: 

Correct the following run-ons into two complete 
sentences in your Cornell Notes. Hint: Read the 
sentences aloud to yourself. Where you naturally 
pause is usually where the first sentence ends. 


1. The night was dark and foggy we drove right past 
our campsite. 

2. The three-point shot can really excite the crowd 
they are almost more exciting than dunks. 


3. Crafted objects found by archeologists are known 
as artifacts natural objects are called eco-facts. 


Post-Reading Quick Questions 
Fill in: 


The title of this passage is 


The main idea of the passage talks about: 
Who? 
What? 
When? 
Where? 
Why did the author write this? 


So...the main idea is (combine the information above): 


Which text type best describes this passage? Persuasive 
Expository 
Technical 
Narrative 


Which text structure(s) does this passage use? Cause/Effect 
Compare/Contrast 
Problem/Solution 
Description 


The passage contains what text feature(s)? Bold Lettering 


Italics 
Larger Font 
Subtitles 
Footnotes 
Headings 
Subheadings 


What information is learned from the 
text feature(s)? - 


Overseas Buzz Differs for Obama, McCain 


From Robin Oakley 
European Political Editor 


(CNN) -- Barack Obama's overseas trip has generated a lot more buzz than 
John McCain's foreign travels, but when it comes to popularity abroad, both 
candidates have their strengths. 


McCain is more of a familiar face among Europe's politicians. The senator 
from Arizona is better known because he's met with a lot of foreign leaders 
and has been active in conferences overseas, said Robin Niblett, a London, 
England-based international affairs analyst. 


But European lawmakers said McCain's experience could work against him 
because of the association with President Bush and the war in Iraq. 


Obama, on the other hand, is more of a fresh face abroad -- the trip is his 
first since sewing up the Democratic nomination in June. It's his first visit to 
Afghanistan and first to Iraq in two years. 


The novelty of Obama's trip increases the media attention because the 
storyline is more interesting, according to Michael Crowley, senior editor of 
The New Republic. 


"When McCain goes overseas, it's sort of 'dog bites man.' There's not really 
that much of an interesting angle to it," Crowley said Sunday on CNN's 
"Reliable Sources." 


"This is an incredible story, the first African-American nominee going 
abroad after a long period of anti-Americanism, promising a new start and 
a new direction for the country. There's so many fascinating angles, 
whereas McCain is sort of offering somewhat more of a continuation of 
what we already know." 


Although Obama is making his trip abroad as a senator from Illinois and not 
a presidential candidate, the tour is aimed at boosting his foreign policy 
credentials. 


So far, his trip has produced several high-profile photo ops -- including 
pictures of Obama with American troops and with leaders such as Afghan 
President Hamid Karzai and Iraqi Prime Minister Nuri al-Maliki. 


All three of the major U.S. broadcast networks’ anchors -- Katie Couric, 
Charlie Gibson and Brian Williams -- are set to cover Obama from overseas. 


"What that means, of course, is that the 'CBS Evening News,' 'NBC Nightly 
News' and ABC's 'World News' will be broadcast from Europe and the 
Middle East this week, throwing an even brighter spotlight on Barack's 
[Obama's] excellent adventure," said Howard Kurtz, host of CNN's "Reliable 
Sources." 


McCain, however, was met by zero anchors on his foreign trips since he 
became the presumptive Republican nominee, Kurtz pointed out. 


A recent poll from Britain's Guardian newspaper and ICM Research 
suggests Obama is five times as popular as McCain there. 


Conducted this month, the poll indicates that 53 percent think Obama 
would make the better president, compared with 11 percent for McCain. 
The remaining 36 percent declined to express a preference. 


Back in the United States, Obama leads McCain by a much smaller margin 
-- 47 percent to 41 percent, according to CNN's latest "poll of polls." 


Exit Slip: Your ticket out the door. You will give this to me 
on your way out the door. 


Compare and Contrast 
Using complete sentences, write two 
sentences that explain how you think 
high school will be just like middle 
school. Then, write two complete 
sentences that explain how you think it 
will be different. Try to use at least one 
cue word that you learned yesterday. 
Circle the cue word when you finish 
writing. 


Non-Fiction Pieces for Text Structure 
1* Quarter - 8" Grade 


Lesson Twenty Seven 
Compare/Contrast Day Three 


Time Frame: 


Content Objectives Practiced: 
I can identify the main idea or topic of this essay. 


I can identify the supporting details of a text. 


I can understand the purpose of text features and the use of 
these features to locate information in a text. 


Content Objectives Assessed: 
I can explain the author’s purpose for using compare and 
contrast for this passage. 


Language Objective(s): 
Students will write a benchmark test over the compare and 
contrast text structure. 


Teacher 
Notes/ 
Accommodati 
ons: 


Activating and Assessing Prior Knowledge (20%): 
Students will complete the Bellwork. 


Student Active Participation (SAP) /Teacher Input: 

e Students will take the benchmark test. 

e You may read the text for the benchmark with the 
students, helping them with the vocabulary and the 
concepts that they may not be familiar with in the article. 

e Have the students complete the Post-Reading Quick 
Questions worksheet before, during, and after they read, 
as this might help them be successful on the benchmark 
test. 


Identifying Student Success (15%): 
Compare and Contrast Text Structure Benchmark Test 


Students will complete the exit slip. 


Bellwork: 


You are to take Cornell Notes on the following 
grammar notes and practice examples. You have 
learned that a sentence must have both a subject and 
a predicate and express a complete thought, or 
otherwise it is a fragment. Now you will practice 
correcting run-on sentences. 


Practice Examples: 

Write the following sentences the correct way only in 
your Cornell Notes. Remember to use proper 
punctuation or capitalization. 


1. Sheila took two rolls of film then she developed 
them in the dark room. 


2. Choose your friends wisely you will be judged by 
the company you keep. 


3. The train was derailed outside of Washington all 
train traffic on that route will be delayed. 


4. Where is the boa constrictor that belongs in the 
science laboratory has it escaped again? 


5. Nina searched everywhere for her library book she 
had borrowed she couldn’t find it. 


Benchmark 11 Compare and Contrast FORM C 

I can explain the author's purpose for using the text structure of 
compare and contrast. 

Directions: Read the article, “Democrats Spar in Philadelphia” and answer the 
questions. 


Democrats Spar in Philadelphia 


City of Brotherly Love welcomes presidential hopefuls 
By John Foran and Jack Greenberg | “Time For Kids” April 17, 2008 


As the Democratic debate began in Philadelphia Wednesday night, Senator Hillary 
Clinton noted that this was the city "where our Founders determined that the 
promise of America would be available for future generations." 


"I am here," she added, "as is Senator Obama. Neither of us [was] included in 
those original documents. But in a very real sense, we demonstrate that that 
promise of America is alive and well." 


Clinton, who represents New York in the U.S. Senate, went on to say that many 
Americans are deeply worried. A failing economy, war in Iraq, and out-of-control 
health care costs are among their concerns. 


Senator Obama of Illinois agreed that Americans want a leader who can help 
solve their problems. "People are frustrated,” he said. "They don't feel like they're 
being listened to." 


For two hours, Obama and Clinton squared off at the National Constitution Center, 
in the heart of the city. Charles Gibson and George Stephanopoulos, the two 
moderators from ABC News, grilled them on topics ranging from the war to taxes 
and gun control. 


The two candidates have been campaigning for 15 months. But this was their first 
debate since February 26. Clinton currently trails Obama in the pledged delegate 
count by 139. The Pennsylvania primary, scheduled for April 22, is considered a 
must-win for her. 


Showdown of Supporters 


Before the debate, the atmosphere inside the Constitution Center was calm, as members 
of the press prepared to report on the much-anticipated exchange. But outside, behind 
barricades, the mood was hardly tranquil. Supporters of both candidates expressed their 
views loudly and in large numbers as police helicopters hovered overhead. 


Judging from the hundreds of signs and posters, Clinton fans seemed to 
outnumber Obama supporters. But, said Maria Norman of Philadelphia, "There are 
definitely a lot of Obama supporters out here." 


When asked why she was backing Obama, Norman told Scholastic News Online, 


"He has great ideas for this country." 


Maria Backalbalik, 11, of nearby Winwood also likes Obama. "He really talks to 
me," she said. "He speaks to everybody. It makes me feel great." 


Senator Clinton's supporters were equally passionate. "I think that [Clinton] would 
be a great first woman President," said Jamie Murphy, 12, of Philadelphia. "She 
has a lot more experience than Obama." One man said that he hadn't made up 
his mind about whom he would support in the general election in November. 
When asked if he thought he would vote Democratic, he said, "I want to hear the 
final debates from the two final candidates to make my final decision." 

The winner of the Democratic nomination will likely debate Senator John McCain. 
The Arizona Senator has already won enough delegates to earn the Republican 
nomination. 


And the Winner Is... 


After Wednesday's debate, Howard Wolfson, communications director for the 
Clinton campaign, defended the Senator's decision to stay in the race, despite 
calls for her to step aside. 


"We have a lot more voters yet to participate in this process," he told Scholastic 
News Online, "and we think their voices ought to be heard." 


Scholastic News Online also caught up with David Axelrod, the chief strategist for 
Senator Obama's campaign. We asked why Obama's presidency would be good 
for children. 


"It starts with making sure that every child gets the kind of education they need," 
he said. "In the future, that's going to be more and more important." 


How well did each candidate do? The answer may come Tuesday, when 
Pennsylvania voters go to the polls. 


ELECTION 2008 


Name 


Hour Date 
Benchmark 11 Compare and 
Contrast FORM C 


I can explain the author's 
purpose for using the text 
structure of compare and 
contrast. 

Directions: Read the article, 
“Democrats Spar in Philadelphia” and 
answer the questions. 


1. This passage is about 

A. the supporters for Clinton and 
Obama. 

B. the debate of the two 
candidates. 

C. the debate for future 
generations. 

D. the voters going to the polls. 


2. Clinton and Obama both agree that 
Philadelphia is a great city to have a 
debate because 
A. it is where the Founders signed 
famous documents. 
B. itis where America makes 
some promises. 
C. it is where the Constitution 
Center is located. 
D. itis where we debate about 
Iraq. 


3. Clinton and Obama supports are 
all 

A. Republicans 

B. Independents 

C. Democrats 


4. At this debate the Clinton fans 


the Obama supporters. 
. are less than 

. outnumber 

. are louder 

. are concerned 


0UOWDY> 


Name 

Hour Date 

Benchmark 11 Compare and 
Contrast FORM C 

I can explain the author's 
purpose for using the text 
structure of compare and 
contrast. 

Directions: Read the article, 
“Democrats Spar in Philadelphia” and 
answer the questions. 


1. This passage is about 

A. the supporters for Clinton and 
Obama. 

B. the debate of the two 
candidates. 

C. the debate for future 
generations. 

D. the voters going to the polls. 


2. Clinton and Obama both agree that 
Philadelphia is a great city to have a 
debate because 
A. it is where the Founders signed 
famous documents. 
B. itis where America makes 
some promises. 
C. it is where the Constitution 
Center is located. 
D. itis where we debate about 
Iraq. 


3. Clinton and Obama supports are 
all 

A. Republicans 

B. Independents 

C. Democrats 


4. At this debate the Clinton fans__ 
the Obama supporters. 

A. are less than 

B. outnumber 

C. are louder 

D. are concerned 


Exit Slip: Your ticket out the door. You will give this to me 
on your way out the door. 


Evidence Slips 


Your ticket out the door today is to 
write down two of the most important 
things you learned from today’s lesson. 


Non-Fiction Pieces for Text Structure 
1* Quarter - 8" Grade 


Lesson Twenty Eight 
Compare/Contrast Day Four 


Time Frame: 


Content Objectives Practiced: 
I can identify the main idea or topic of this essay. 


I can identify the supporting details of a text. 


I can understand the purpose of text features and the use of 
these features to locate information in a text. 


Content Objectives Assessed: 
I can explain the author’s purpose for using compare and 
contrast for this passage. 


Language Objective(s): 
Students will write a benchmark test over the compare and 
contrast text structure. 


Teacher 
Notes/ 
Accommodati 
ons: 


Activating and Assessing Prior Knowledge (20%): 
Students will complete the Bellwork. 


Student Active Participation (SAP) /Teacher Input: 

e Students will take the benchmark test. 

e You may read the text for the benchmark with the 
students, helping them with the vocabulary and the 
concepts that they may not be familiar with in the article. 

e Have the students complete the Post-Reading Quick 
Questions worksheet before, during, and after they read, 
as this might help them be successful on the benchmark 
test. 


Identifying Student Success (15%): 
Compare and Contrast Benchmark Test #2 


Students will complete the exit slip. 


Bellwork: 


You are to take Cornell Notes on the following 
grammar notes and practice examples. You have 
learned that a sentence must have both a subject and 
a predicate and express a complete thought, or 
otherwise it is a fragment. Now you will learn what a 
comma splice is and how to avoid it. 


Notes: 

A comma splice occurs when a writer joins two 
complete sentences with a comma instead of 
separating then with a correct end mark (period, 
exclamation point, or question mark). The result 
is a common type of run-on sentence. 


Comma Splice Debby arrived much too early, her 
new watch was running twenty 
minutes fast. 


Correct Debby arrived much too early. Her 
new watch was running twenty 
minutes fast. 


Comma Splice Where is the ruby that was on 
display at the jewelry store, has it 
been stolen? 


Correct Where is the ruby that was on 
display at the jewelry store? Has it 
been stolen? 


Name Hour Date 
Benchmark 11 Compare and Contrast FORM D 

I can explain the author's purpose for using the text structure of 
compare and contrast. 

Directions: Read the article, “McCain, Obama Campaigns Talk Education.” Fill 
out the graphic organizer below and explain how each candidate view education 
in our country. 


McCain and Obama: 


Benchmark 11 Compare and Contrast FORM D 


I can explain the author's purpose for using the text structure of 
compare and contrast. 

Directions: Read the article, “McCain, Obama Campaigns Talk Education.” Fill 
out the graphic organizer below and explain how each candidate view education 
in our country. 


McCain, Obama Campaigns Talk Education 


Representatives outline candidates’ priorities for schools 
By Madison Hartke-Weber | “Time for Kids” June 12 , 2008 


Education advisers for the presumptive Democratic and Republican presidential 
candidates met on Friday for their first head-to-head discussion on education at 
the Great American Education Forum in Washington, D.C. 


Lisa Graham Keegan spoke for Senator John McCain, and Jeanne Century 
represented Senator Barack Obama. The two outlined the candidates' positions 
on a wide variety of issues, including reading programs, national standards, 
research and development, technology in schools, and teacher support. 


The event was sponsored by the Association of Educational Publishers (AEP), and 
the discussion included panelists from USA Today, the National Education 
Association (NEA), and Scholastic Inc. 


Ms. Keegan, the former Arizona Superintendent of Public Instruction, said that 
Senator McCain strongly supports school choice and competition in education. 
She also noted his belief in the No Child Left Behind (NCLB) act. 


"Reading programs [like NCLB] have to be followed," Keegan said. "We have to be 
constantly monitoring teachers to make sure that they are doing that." 


The Republican presidential candidate is not in favor of national standards, 
however. He believes that states need to develop their own standards of learning. 


McCain believes the best tool to prepare students for work in a global economy is 
technology. "We should allow support for technology-based education so that 
students can follow new innovations," Keegan said. 


Ms. Century, director of science education and research and evaluation at the 
University of Chicago, outlined Obama's differences with McCain on NCLB. 


"No reading program is proven effective everywhere for every student." 
Instead, Senator Obama favors strong teacher support, including immediate 


feedback to teachers, rigorous national standards, and a curriculum that includes 
science, social studies, art, music, physical education, and foreign languages. 


"There are school districts in this country where over 100 languages are spoken 
by students," said Century. "Training our students to be bilingual, even 
multilingual, is something we should start even in elementary school." 


Scholastic News had the chance to ask McCain's representative about problems 
with the federal school-lunch program. Keegan believes that these lunch 
programs, which are run by the Department of Agriculture, are "hurting our 
students," because the meals are generally high in fat and calories. 


Senator McCain believes schools should have more control over the content of 
the meals they offer to students. Keegan pointed to a school in Arizona that 
abandoned traditional cafeteria meals in favor of a school lunch cart that offers 
healthy foods like hummus, pita bread, and fruit kebabs. 


The two advisers strongly disagreed on the topic of providing federal money for 
school vouchers that allow students to attend private schools. While McCain 
supports this kind of school choice, Obama opposes vouchers and believes in 
providing "strong public education for everyone," according to Ms. Century. 


At the end of the forum, Scholastic News spoke with former Governor Roy Rohmer 
of Colorado. He is the co-chair of a nonpartisan public awareness campaign called 


Strong American Schools. 


He pointed out that a Pew Research Center poll released on May 29 cited 
education as the No. 2 priority of voters in the 2008 election. That means this 
important issue will remain a major topic of discussion for the two presidential 
candidates as the campaign continues. 

ELECTION 2008 


Exit Slip: Your ticket out the door. You will give this to me 
on your way out the door. Choose two of the outcome 
sentences below and finish the thought using complete 
sentences. 


Outcome Sentences 
Today I learned... 
Today I discovered... 
Today I was surprised... 
I’m beginning to wonder... 
I now realize... 


| want to find out more about... 


Non-Fiction Pieces for Text Structure 
1* Quarter - 8" Grade 


Lesson Twenty Nine 
Cause and Effect Day One 


Time Frame: 


WALLS THAT 
TEACH: 
Descriptive 
Text Structure 
Definitions and 


Content Objectives Practiced: 

I can explain the author’s purpose for using cause and effect for 
this passage. 

I can identify the main idea or topic of this essay. 


I can identify the supporting details of a text. 


I can understand the purpose of text features and the use of 
these features to locate information in a text. 


Language Objectives: 
Students will write Cornell Notes on the cause and effect text 


Cue Words 
structure. 
Students will read and talk about an expository text using the 
Post-Reading Quick Questions worksheet. 
Teacher Activating and Assessing Prior Knowledge (20%): 
Notes/ Students will complete the Bellwork. 
Accommodati 
ons: 


Student Active Participation (SAP) /Teacher Input: 

e Students will take Cornell Notes on the cause and effect 
text structure. 

e Read the text with the students any way you like. 
However, today, I would recommend reading the story 
aloud today and discussing how you got /found the 
answers with the students since this is a new text 
structure. 

e Complete the Post-Reading Quick Questions as you read. 

e You may also use your favorite cause and effect graphic 
organizer with the students. 


Identifying Student Success (15%): 
Students will complete the exit slip. 


Bellwork: 


You are to take Cornell Notes on the following 
grammar notes and practice examples. You have 
learned that a sentence must have both a subject and 
a predicate and express a complete thought, or 
otherwise it is a fragment. You have also learned 
what a comma splice and a run-on sentence are and 
how to correct them. Now you will work on writing 
longer or more advanced, compound sentences. 


Notes: All run-on sentences from the previous lessons 
were corrected by rewriting them as two separate 
sentences. At times, though, the two or more related 
ideas in a run-on sentence can be combined in one 
compound sentence. 


Suggestion One: Related ideas can be combined in 
one sentence by using a comma and a conjunction. (A 
conjunction can be any of the following words that 
make up the acronym F.A.N. B.O.Y.S, or for, and, nor, 
but, or, yet, so) 


Comma Splice Mary stated her opinion boldly, 
she regretted it immediately. 


Easy Correction Mary stated her opinion 
boldly. She regretted it 
immediately. 


Conjunction CorrectionMary stated her opinion 
boldly, BUT she regretted it 


immediately. (Note how the 
comma is used.) 


Practice Examples: Rewrite the same sentence above 
over again two 

more times, each time using a different conjunction 
THAT MAKES 

SENSE! Remember, the comma comes before the 
conjunction. 


Definition of Expository Terms 


Expository Text Type: Text that is used to INFORM the 
reader 


Cause and Effect Text Structure: 
The writer analyzes THEN explains the causal 
relationship between things. 


Cue Words: 


As a result Because Consequently 
Effects of 


For this reason if...then in order to is 
caused by 


Leads/led to may be due to 
next 


So that therefore thus 


Post-Reading Quick Questions 
Fill in: 


The title of this passage is 


The main idea of the passage talks about: 
Who? 
What? 
When? 
Where? 
Why did the author write this? 


So...the main idea is (combine the information above): 


Which text type best describes this passage? Persuasive 
Expository 
Technical 
Narrative 


Which text structure(s) does this passage use? Cause/Effect 
Compare/Contrast 
Problem/Solution 
Description 


The passage contains what text feature(s)? Bold Lettering 
Italics 
Larger Font 
Subtitles 
Footnotes 
Headings 
Subheadings 


What information is learned from the 
text feature(s)? - 


Homeless Pets Crowd Shelters as Families Hit Hard Times 


By BRENDA GOODMAN 
Published: June 26, 2008 


ATLANTA — “Desperate Pets!” read the headline of an online classified ad 
posted from Lee County, Fla., which is ranked first in the nation in home 
foreclosures. 


Roger and Tammy West lost their house in Jasper, Ga., to foreclosure and 
moved to a rental property. They say they cannot afford to keep two of 
their three dogs. 


“Please Help!” begged a post from a pet owner in Carroll County, Ga., who 
said she had two dogs that would be homeless when her mother’s home 
was foreclosed on in a few weeks. “Our shelter has something like an 80 
percent kill rate,” the post said. “I have exhausted every effort | Know to 
find them a good home. No one wants a pregnant dog.” 


As mounting layoffs and foreclosures have caused many middle-class 
Americans to lose their economic footing, some are parting with their pets, 
a trend that has sent a tide of displaced dogs and cats to rescue groups 
and county animal shelters around the country, officials said. 


“One lady was crying to me today and said: ‘I’ve either got to feed my kid 
or feed my dog. What would you do?’ ” said Shari Johannes, owner of Dog 
Pack Rescue, a “no kill’ shelter in Kingston, Ga., that keeps animals until 
they are adopted. 


Like most such no-kill rescue groups in areas where foreclosures are high, 
Ms. Johannes, who is keeping 180 dogs on five acres, is over capacity. She 
will not accept any more animals, though people beg her daily to take their 
pets. 


When no-kill rescue groups turn pets away, the last option for owners is 
usually a county animal shelter, which will typically euthanize animals 
when space runs out. 


In Georgia, which ranked sixth in the nation in foreclosures in May, 
directors of county animal shelters reported that the number of pets 
surrendered by their owners spiked in the first part of the year. 


The number of pets left at Henry County Animal Care and Control in 
McDonough, Ga., was up 71 percent for the first four months of 2008 
compared with the same period in 2007, said Gerri Dueringer, the shelter’s 
director. 


In Clayton County, 22 percent more pets were surrendered in the first part 
of the year compared with 2007, said Mark Thompson, a police captain and 
director of the animal shelter in Jonesboro, Ga. 


Other areas of the country hit hard by foreclosures are seeing similar 
increases, said Wayne Pacelle, president and chief executive of the 
Humane Society of the United States. 


“In terms of relinquishment, I’d say this is the most serious circumstance 
that | can recall,” Mr. Pacelle said. And as more pets are being turned in, he 
noted, cash donations to animal rescue groups have declined and fewer 
people are adopting pets. 


“It’s a bit of a triple whammy,” he said. 


The Humane Society recently started a foreclosure fund, which offers 
grants of $500 to $2,000 to help nonprofit animal rescue groups weather 
the crisis. Since late March, when the fund was announced, 133 groups 
have applied for aid and 11 have been given grants. 


After months without construction work, Roger West of Jasper, Ga., began 
to miss mortgage payments. In May, he and his wife, Tammy, and their 6- 
year-old daughter, Macy, became the third family on their street to lose 
their home to foreclosure. 


“The way things have fell off, we’re just praying our way through it,” Mr. 
West said. 


Though they were able to move to a much smaller rental home, they 
decided that they could not afford to keep two of their three dogs, a 
German shepherd and a boxer. 


“It’s like losing a member of the family,” said Tammy West, who is trying to 
find the dogs a home on the Web site Craigslist. “They’re not bad or mean 


or anything. They are just dogs that are going through a bad situation like 
we are.” 


The Wests, who said they had $11 in the bank after they paid their bills 
recently, were able to persuade their new landlord to give them some time 
to find new homes for the dogs, but they know that other pet owners, and 
their pets, have not been so lucky. 


Exit Slip: Your ticket out the door. You will give this to me 
on your way out the door. 


Cause and Effect 
Using complete sentences, write at 
least four sentences explaining the 
causes that bring about the effect 
pollution. Use at least one of the cue 
words that you learned today. Circle 
the cue word when you finish. 


Non-Fiction Pieces for Text Structure 
1* Quarter - 8" Grade 


Lesson Thirty 
Cause and Effect Day Two 


Time Frame: 


Content Objectives Practiced: 
I can explain the author’s purpose for using cause and effect for 
this passage. 


I can identify the main idea or topic of this essay. 
I can identify the supporting details of a text. 


I can understand the purpose of text features and the use of 
these features to locate information in a text. 


Language Objectives: 
Students will read and talk about an expository text using the 
Post-Reading Quick Questions worksheet. 


Teacher 
Notes/ 
Accommodati 
ons: 


Activating and Assessing Prior Knowledge (20%): 
Students will complete the Bellwork. 


Student Active Participation (SAP) /Teacher Input: 

e Read the text with the students, helping them with the 
vocabulary and the concepts that they may not be familiar 
with in the article. 

e Have the students complete the Post-Reading Quick 
Questions worksheet before, during, and after they read. 
They may read in a small group, individually, with a 
partner, or as a whole class. 

e You may use your favorite graphic organizer as you read, 
as well. 


Identifying Student Success (15%): 
Students will complete the exit slip. 


Bellwork: 


You are to take Cornell Notes on the following 
grammar notes and practice examples. You have 
learned that a sentence must have both a subject and 
a predicate and express a complete thought, or 
otherwise it is a fragment. You have also learned 
what a comma splice and a run-on sentence are and 
how to correct them. Now you will work on writing 
longer or more advanced, compound sentences using 
conjunctions. 


Practice Examples: In your Cornell Notes, correct 
each run-on sentence or comma splice below ONLY 
BY using a comma and a conjunction. Remember, 
the comma ALWAYS comes BEFORE the conjunction. 


Help: Locate where the first sentence ends (where 
you would usually put a period). Then, insert a 
comma where the period would go and insert a 
conjunction (F.A.N.B.O.Y.S) that makes sense and 
then write the rest of the sentence. 


1. The union and management leaders reached an 
agreement a long strike was avoided. 


2. After the civil war long-staple cotton was grown on 
the Sea Islands it depleted the soil of nutrients. 


3. The police officer recognized the car it was the 
convertible that had been stolen. 


4. The passengers wanted to get off the bus to stretch 
their legs the bus driver said there was no time. 


Post-Reading Quick Questions 
Fill in: 


The title of this passage is 


The main idea of the passage talks about: 
Who? 
What? 
When? 
Where? 
Why did the author write this? 


So...the main idea is (combine the information above): 


Which text type best describes this passage? Persuasive 
Expository 
Technical 
Narrative 


Which text structure(s) does this passage use? Cause/Effect 
Compare/Contrast 
Problem/Solution 
Description 


The passage contains what text feature(s)? Bold Lettering 
Italics 
Larger Font 
Subtitles 


Footnotes 
Headings 
Subheadings 


What information is learned from the 
text feature(s)? - 


Fuel Prices Shift Math for Life in Far Suburbs 


By Kevin Moloney for The New York Times 
Published: June 25, 2008 


ELIZABETH, Colo. — Suddenly, the economics of American suburban life are 
under assault as skyrocketing energy prices inflate the costs of reaching, 
heating and cooling homes on the distant edges of metropolitan areas. 


Just off Singing Hills Road, in one of hundreds of two-story homes dotting a 
former cattle ranch beyond the southern fringes of Denver, Phil Boyle and 
his family openly wonder if they will have to move close to town to get 
some relief. 


They still revel in the space and quiet that has drawn a steady exodus from 
American cities toward places like this for more than half a century. Their 
living room ceiling soars two stories high. A swing-set sways in the breeze 
in their backyard. Their wrap-around porch looks out over the flat scrub of 
the high plains to the snow-capped peaks of the Rocky Mountains. 


But life on the edges of suburbia is beginning to feel untenable. Mr. Boyle 
and his wife must drive nearly an hour to their jobs in the high-tech corridor 
of southern Denver. With gasoline at more than $4 a gallon, Mr. Boyle 
recently paid $121 to fill his pickup truck with diesel fuel. In March, the last 
time he filled his propane tank to heat his spacious house, he paid $566, 
more than twice the price of 5 years ago. 


Though Mr. Boyle finds city life unappealing, it is now up for 
reconsideration. 


“Living closer in, in a smaller space, where you don’t have that commute,” 
he said. “It’s definitely something we talk about. Before it was ‘we spend 
too much time driving.’ Now, it’s ‘we spend too much time and money 
driving.’ ” 


Across the nation, the realization is taking hold that rising energy prices are 
less a momentary blip than a change with lasting consequences. The shift 
to costlier fuel is threatening to slow the decades-old migration away from 
cities, while exacerbating the housing downturn by diminishing the appeal 
of larger homes set far from urban jobs. 


In Atlanta, Philadelphia, San Francisco and Minneapolis, homes beyond the 
urban core have been falling in value faster than those within, according to 
an analysis by Moody’s Economy.com. 


Many factors have propelled the unraveling of American real estate, from 
the mortgage crisis to a staggering excess of home construction, making it 
hard to pinpoint the impact of any single force. But economists and real 
estate agents are growing convinced that the rising cost of energy is now a 
primary factor pushing home prices down in the suburbs, particularly in the 
outer rings. 


More than three-fourths of prospective home buyers are now more inclined 
to live in an urban area because of fuel prices, according to a recent survey 
of 903 real estate agents with Coldwell Banker, the national brokerage firm. 


Basic household arithmetic appears to be furthering the trend: In 2003, the 
average suburban household spent $1,422 a year on gasoline, according to 
the Bureau of Labor Statistics. By April of this year — when gas prices were 
about $3.60 a gallon— the same household was spending $3,196 a year, 
more than doubling consumption in dollar terms in less than five years. 


Exit Slip: Your ticket out the door. You will give this to me 
on your way out the door. 


Cause and Effect 
Using complete sentences, write at 
least four sentences explaining the 
effects that can occur after you don’t 
come home from your friend’s house on 
time. Use at least one of the cue words 
that you learned today. Circle the cue 
word when you finish. 


Non-Fiction Pieces for Text Structure 
1* Quarter - 8" Grade 


Lesson Thirty One 
Cause and Effect Day Three 


Time Frame: 


Teacher 
Notes/ 
Accommodati 
ons: 


Content Objectives Practiced: 
I can identify the main idea or topic of this essay. 
I can identify the supporting details of a text. 


I can understand the purpose of text features and the use of 
these features to locate information in a text. 


Content Objectives Assessed: 
I can explain the author’s purpose for using cause and effect for 
this passage. 


Language Objective(s): 

Students will write a benchmark test over the cause and effect 
text structure. 

Activating and Assessing Prior Knowledge (20%): 
Students will complete the Bellwork. 


Student Active Participation (SAP) /Teacher Input: 

e Students will take the benchmark test. 

e You may read the text for the benchmark with the 
students, helping them with the vocabulary and the 
concepts that they may not be familiar with in the article. 

e Have the students complete the Post-Reading Quick 
Questions worksheet before, during, and after they read, 
as this might help them be successful on the benchmark 
test. 


Identifying Student Success (15%): 
Cause and Effect Test Structure Benchmark Test 


Students will complete the exit slip. 


Bellwork: 


Practice Examples: In your Cornell Notes, correct 
each run-on sentence or comma splice below ONLY 
BY using a comma and a conjunction. Remember, 
the comma ALWAYS comes BEFORE the conjunction. 


Help: Locate where the first sentence ends (where 
you would usually put a period). Then, insert a 
comma where the period would go and insert a 
conjunction (F.A.N.B.O.Y.S) that makes sense and 
then write the rest of the sentence. Use three 
different conjunctions for the sentences. 


1. Everyone trusts Martha, she is a very reliable 
person when it comes to handling money. 


2. Rick’s job as an air traffic controller is very 
demanding he enjoys the job’s many challenges. 


3. Anthony watched the play, he then wrote a review 
for the morning edition of the news. 


Practice Examples: Re-write the fragments below in a 
complete sentence. First decide if they are missing a 
subject or a predicate. 


4. Sailing on the Mayflower II. 


5. Mayer George Jenkins, my father’s roommate in 
college. 


6. Under a chair in the back of the room. 


Name Hour 
Date 


Benchmark 12 Cause and Effect 

FORMA 
I can explain the author's purpose for using the text structure of cause 
and effect. 
Directions: Read the article, “Handling Violence” and fill out the graphic 
organizer below. Write your answers in complete sentences. 


Handling Violence. Robert Taibbi. 
Current Health 2, a Weekly Reader publication v20.n6 (Feb 1994): pp. 9(3). 


Abstract: 


The US has the highest homicide rate in the world. There are a number of ways 
to manage and diffuse violent conflict. Antagonists should avoid talking about 
each other and know when to back out of a potentially harmful situation. Both 
antagonists should attempt to find mediation, (antagonist: one that contends 
with or opposes another) 


Full Text: COPYRIGHT 1994 Weekly Reader Corp. 


You've seen or heard the statistics: The United States is number one in the 
world in homicides; murder is the number-one cause of death among African- 
American males; each day approximately 135,000 kids take guns to school. 
Violent crime continues to rise every year. The entrances to too many high 
schools are surrounded by metal detectors. Physical fights in classrooms and in 
halls are everyday occurrences. No one needs to tell you that it can get scary out 
there. 


When people talk about violence, they talk about it "erupting" the same way we 
talk about volcanoes, and it's a good description. Violence usually isn't planned. 
It happens when emotions get out of hand; an argument turns into a fight; 
someone gets angry and threatens another; someone feels threatened or 
challenged and tries to hurt someone. The starting point for handling violence is 
learning how to handle emotions—yours and those of people around you. 


Chill 


The most important emotion is anger. Violence breaks out when people don't 
have other ways of letting off steam. Each of us is responsible for our own anger, 
and the trick is to catch it before you lose control. If you have a quick temper, 
learn to slow yourself down. Count to 10 or 20 or 100; walk away and cool off; 
talk to a friend and get it out verbally. Don't blame your anger or your violence 
on other people. You're the only one who can really control how you feel—you 
can choose not to be angry. 


Arguments happen, of course, and they can be a good way to clear the air and be 
understood. Remember, however, that it always takes two to argue. You have a 
responsibility to help keep it within bounds. The way you communicate and 
handle your feelings will affect how other people handle theirs. Here are some 
tips: 


> Talk about you, talk about your feelings. Resist the temptation to talk 
about what the other person did to you. Make "I" statements: "I'm mad 
because you didn't show up," "I'm angry because I felt embarrassed by 
what you said," "I'm mad because I feel like you are telling me what to do." 


> Be clear, be assertive: Say what you want: "I don't want to go with you" "I 
want 
you to talk to me before you decide." 


Name-calling only makes people angry and distracts them from hearing your 
point. Similarly, don't bring up past mistakes or other situations that will 
only fuel others' anger more or hurt their feelings. 


> Back off if you need to. If the other person is getting angry and is no longer 
really 
hearing you or if he or she starts calling you names, says hurtful things, 
taunts 
you, or challenges you, stay in control. Stop talking. Tune out what is being 
said. 
Just let the person get it out. If you are afraid that you or the other person 
might 
lose it, physically back off. Tell the person you're going to leave and do it. 
Again, 
be responsible for you. 


> Seek mediation. Many schools and communities have peer mediators or 
conflict 
resolution centers to help people who can't do it alone. Check them out. If 
there is 
not one around, seek out an adult who can help you and the other person 
talk it 
out. 


Any police officer will tell you that preventing violence is the key to stopping it. 
You can deliberately plan to avoid dangerous and harmful situations. If someone 
gets angry, walk away; if a fight breaks out, leave the scene and get help, rather 
than getting sucked into it. Use good judgment: Don't go to unsafe places alone. 
Don't make yourself stand out as a possible target by appearing vulnerable—be 
assertive, make eye contact with people, act self-confident. Get street-smart. 


In the Line of Fire 

How you react to potentially violent situations will depend on the actual 
circumstances, your personality, and your strengths. Here are some tips from 
the experts: Talk, don't challenge. If someone pulls a knife or gun on you or tries 
to hit you, it's not a good time to act like Clint Eastwood or Arnold 
Schwarzenegger. Defend yourself if you have to, but don't threaten the person 
even more. 


> Don't panic. Easier said than done, of course. But if you can remain calm, 
you'll 
not only be better able to think about what to do, the other person may feel 
less 
threatened and won't panic. 


Give up material possessions. It's not worth being injured over something 
you can 
(eventually) replace. If someone tries to take something from you, give it 


up. 
Escape. If you can, get away from the situation: run, back away. Resist 
someone 

taking you somewhere. 

Get help. Scream, make a scene if other people are around. 


Survive. Do what you have to do to survive. That's always the bottom line. 


> Tell someone. If someone threatens you or hurts you, tell an adult whom 
you 
trust. He or she can help you decide what to do next. 


> Don't be a bystander. Don't just let violent situations go by. If you see 
violence 
going on, don't endanger yourself by jumping in, but do get help. 


It's Up to You 


In an increasingly violent world it's more important than ever to be responsible 
for yourself, both in terms of handling your own emotions and doing what you 
can to avoid attracting violence. Don't be afraid to stand up for yourself, but 
don't trample on others. By each person acting more responsibly, our schools and 
communities can become safer places. 


Exit Slip: Your ticket out the door. You will give this to me 
on your way out the door. 


Complete ONE of the questions below. 


1. What made learning easy for you 
today? 


2. What made learning difficult for you 
today? 


3. What do you still need to know 
before we move on? 


4. What did you learn today? 


5. What should our next step be? 


Non-Fiction Pieces for Text Structure 
1* Quarter - 8" Grade 


Lesson Thirty Two 
Cause and Effect Day Four 


Time Frame: 


Teacher 
Notes/ 
Accommodati 
ons: 


Content Objectives Practiced: 
I can identify the main idea or topic of this essay. 
I can identify the supporting details of a text. 


I can understand the purpose of text features and the use of 
these features to locate information in a text. 


Content Objectives Assessed: 
I can explain the author’s purpose for using cause and effect for 
this passage. 


Language Objectives: 

Students will write a benchmark test over the cause and effect 
text structure. 

Activating and Assessing Prior Knowledge (20%): 
Students will complete the Bellwork. 


Student Active Participation (SAP) /Teacher Input: 

e Students will take the benchmark test. 

e You may read the text for the benchmark with the 
students, helping them with the vocabulary and the 
concepts that they may not be familiar with in the article. 

e Have the students complete the Post-Reading Quick 
Questions worksheet before, during, and after they read, 
as this might help them be successful on the benchmark 
test. 


Identifying Student Success (15%): 
Cause and Effect Text Structure Benchmark Test #2 


Students will complete the exit slip. 


Bellwork Quiz: 


Practice Examples: Re-write the fragments into 
complete sentences, or correct the run-on using a 
COMMA and a CONJUNCTION. 


1. Americans have been called a generous people 
they contribute tens of billions of dollars to charity 
each year. 


2. Dutch elm disease is carried by the elm bark beetle 
once a tree is infected there is no known cure. 


3. Take public transportation, it saves gas. 

4. When the farmer lost his mule. 

5. The weather bureau has predicted severe 
thunderstorms the space shuttle launch will be 
postponed. 

6. The traffic department must put a traffic light at 
that busy intersection, there will be more fatal 


accidents there. 


7. No one could think of anything to say we were all 
too shocked by the terrible news. 


8. To meet Tina Turner after the concert. 


Name Hour Date 
Benchmark 12 Cause and Effect FORM B 


I can explain the author's purpose for using the text structure of cause 


and effect. 
Directions: Read the article, “Why Children are Killing Children” and fill out the 
graphic organizer below. Write your answers in complete sentences. 


“Why Children Are Killing Children - African American juvenile crime” - 
Abstract 


Ebony. Jan. 1999 by Joy Bennett Kinnon 


It starts and ends with tears. Tears and sobs of children and parents. 
Tears as the children are led away in handcuffs and sobs as they lie still in small 
white caskets, clutching teddy bears. 


Children and violent crime, including murder, has become a public health 
issue. In 1998, we witnessed an unprecedented string of violent crimes in which 
young children, many of them Black, were killed at the hands of other children, 
many of them Black. Six random school shootings occurred over the last 15 
months, killing 16 children and adults. African-American children were involved 
in one of the mass school shootings and in random shootings and stabbings from 
Baltimore to Bessemer Ala. 


Every four hours a Black child is murdered in the U.S., says Slenda Hatchett, 
chief presiding judge of the Fulton County Juvenile Court in Atlanta. 


In Michigan, a 12-year-old boy is charged with first-degree murder in the 
killing of Ronnie Lee 6reen Jr., 18. The suspect, who was 11 years old at the time 
of the crime, is the youngest child to be tried for first-degree murder in 
Michigan. He is being charged as an adult and faces life in prison if convicted. 


In California, second-degree murder charges have been filed against a 9- 
year-old boy charged with murdering his 11-year-old brother. The prosecutor 
there says neither he nor his supervisor can recall a younger suspect charged 
with murder in their county. 


A 14-year-old boy in Richmond, Va., is accused of opening fire in a high 
school hallway and faces up to 70 years in prison if convicted. He is being tried as 
an adult. 

The magnitude of violence has become a public health problem," says Evelyn K. 
Moore, president and CEO of the National Black Child Development Institute. 


Although juvenile violent crime arrests have declined in rite last two years, 
Black children are still disproportionately represented in the statistics, both as 
perpetrators and as victims. According to FBI reports, 2,900 juveniles were 
arrested for murder in 1996. Sixty-one percent of those arrested for murder 
were not White. Although Black children make up only 15 percent of America's 
youth population, 46 percent of juveniles in correctional facilities are Black, 
according to a study by the U.S. Justice Department's Office of Juvenile Justice 
and Delinquency Prevention. 


The new twist to this story is that murder is being committed by children 
whose feet can't touch the courtroom floor, who can't get into a PG-13 movie 
without an adult and who can’t comprehend why, in many cases, they can't go 
home with their mommy after murdering someone else's child. 


Adult concepts of dead and gone, never to return again, apparently don't 
apply to the video-age generation, which seems to believe in the old Southern 
proverb that every goodbye is not gone. 


Experts say children lingering in a fairy-tale world have been desensitized 
to the violence around them by our culture. "Young people don't fully 
understand what it is they are doing," says Dr. Robert Newby, professor and 
chair of Central Michigan University's sociology, anthropology and social work 
departments. "It seems to be a Hollywood script as opposed to real life, and 
that's one of the problems." 


Another fundamental problem, Newby says, is that society itself has 
condemned millions of Black children to a climate of violence. "Poverty is 
violent," he says. "People who live in poverty and particularly urban poverty live 
in a violent environment. It's not just guns and knives; the very existence itself 
is harsh," says Newby. 


The Rev. Jesse L Jackson, founder and president of Rainbow/PUSH Coalition, 
blames "a culture that is marketing violence for profit." Jackson says violent 
movies, violent video games and "violent music which says it is imitating reality 
when in fact it is creating reality" are part of the problem. 


By age 15, he says, this generation has watched 18,000 hours of television 
and has seen about 500 conflicts solved by murder. "So what is Chicago, or 
Jonesboro, Ark, or Paducah, Ky., or Springfield, Ore.?" he asked, speaking of the 
sites of school shootings last year. "It just shows how pervasive the marketing 
forces that determine the shape of our culture are." 


Clementine Barfield, founder and president of Save Our Sons and Daughters 
(SOSAD), knows firsthand the legacy of violence. Twelve years ago her two 
teenage sons were shot; Derick, 16, did not survive. Since then, she has been 
leading a crusade to reduce the level of violence. Barfield says the causes of 
violence have changed because children's reality has changed. "Children today 
have seen violence all of their lives,” she says. "When we talked to elementary 
schoolchildren, we found that 80 to 85 percent of them personally know someone 
who has been killed. The majority, believe it or not, have had a grandparent 
killed. If your reality is that you could die any day, then why is killing someone 
so farfetched?" she asks. 


A veteran of the anti-violence movement, Barfield has spent more than 11 
years trying to stop violence and killing. Her organization fights on two fronts to 
promote peace and to support families torn apart by grief. Most families, she 
says, suffer from posttraumatic stress reaction, similar to the posttraumatic 
stress of Vietnam Veterans, after a family member is killed. "I want to 
emphasize that it's not about getting over [the grief]; it's about getting 
through," she says. "It’s been 12 years since my son was killed and the trauma 


that we have experienced has taken a toll on my family. We are veterans of the 
war here on the streets in America's concrete jungle." 


One of the problems is that an increasingly large number of children are 
left home alone after school with access to guns, says child and adolescent 
psychiatrist Dr. Marilyn B. Benoit of Howard University Hospital and Medical 
School. 


"They are 1.2 million latch-key kids, unsupervised, with access to guns after 
school," says Benoit, who is secretary of the American Academy of Child & 
Adolescent Psychiatry. "Somewhere in the middle of this problem, the adults have 
disappeared.” There are, she says, two related problems: One, parents spend 
less time today with their children than they did 30 years ago, and two, the 
same children are growing up in very violent time. Between 1985 and 1995, there 
was a tremendous rise in murders in the U.S., she says, meaning that school-age 
children born and raised during this time also grew up in one of the most violent 
periods of this country. 


"We [the U.S.] have the most homicides and the most guns; put those two 
together and you have a very lethal situation," she says. 


Benoit says other contributing causes to the increasing number of children 
killing children include rampant drug abuse in our communities, the lack of 
parental supervision, and the breakdown of the family. "Kids witness most 
violence in the home," she says, adding that children witness poor control of 
aggression through domestic violence, and are also the victims of their parents’ 
abuse or neglect, brought on by parental mental illness [that's] exacerbated or 
brought on by extreme poverty. 


"Children are easily frustrated and have no coping skills. This [youth 
violence] is the psycho-social cost of poverty," she adds. 


To counter poverty, media violence, joblessness, hunger and other 
widespread systematic influences on children, experts say that society's 
institutions—family, church, state and government—need to mobilize. 


Dr. Diane R. Brown, president of the Association of Black Sociologists, says 
that young children do not inherit a tendency to commit violent acts and 
therefore need adults "to teach and reinforce an appreciation for the value of 
human life and to clarify the differences between fantasy and reality." 


Conventional and common-sense wisdom says it will take more than words to 
stop the senseless slaughter of children by children. SOSAD offers a violence 
prevention program in the schools that promotes a "philosophy of peace." 
Barfield says, "Our children have no frame of reference for peace, so we have to 
help them identify the words and character traits that represent peace. We've 
got to make peace popular. We also have to return to the African and African- 
American idea that it takes a village to raise a child.” 


Providing safe havens for children in the critical hours after school when 
children are on their own is one key area where church and state call make a 
difference, Barfield and other experts agree. "With so many fathers, mothers 
and grandmothers working," Moore adds, "we need federal and city governments 
that provide safe and caring places for children after school closes." 


Moore advocates early intervention programs for children, before there is 
a problem, as well as education for parents, "because if the adult hasn't been 
nurtured, it's hard to nurture a child. 


"I think," Moore continues, "we're not doing as good of a job with our 
children in terms of really loving them and developing relationships that are so 
loving and caring that they cannot bring themselves to do any harm." But only 
helping your own child won't work, experts add. "You can't sit in your door in 
peace, if the neighbors' kids are playing with guns on their porch, Jackson says. 
"They say it takes a village to raise a child? Well, sick, violent villages raise sick, 
violent children," he says. "And well-healed villages raise well-healed children. So 
the village must come together." 


The solution starts at home, but the problem is bigger than any one home, 
experts agree. "One of the long-term solutions is providing a more just society," 
says Newby. "Providing opportunities for people that they don't presently have 
so they feel like they have a stake in society ... I'm not optimistic. It's not a ‘just 
say no' program. There's no discussion on how to solve problems like joblessness 
and hunger." 


What's needed, Newby continues, is a basic reform of society, "so that we 
begin to have a different set of values where a human being is appreciated. 
Those are the kinds of things that will give people a little more hope and more 
stake in society." 


Exit Slip: Your ticket out the door. You will give this to me 
on your way out the door. 


Write five different examples of 
fragments. 


Non-Fiction Pieces for Text Structure 
1* Quarter - 8" Grade 


Lesson Thirty Three 
Main Idea Day One 


Time Frame: 


Content Objectives Practiced: 
I can understand the purpose of text features and the use of 
these features to locate information in a text. 


Content Objectives Assessed: 
I can identify the main idea or topic of this essay. 


I can identify the supporting details of a text. 


Language Objectives: 
Students will write a test over main idea and supporting details. 


Teacher 
Notes/ 
Accommodati 
ons: 


Activating and Assessing Prior Knowledge (20%): 
Students will complete the Bellwork. 


Student Active Participation (SAP) /Teacher Input: 

e Students will take the benchmark test. 

e You may read the text for the benchmark with the 
students, helping them with the vocabulary and the 
concepts that they may not be familiar with in the article. 

e Have the students complete the Post-Reading Quick 
Questions worksheet before, during, and after they read, 
as this might help them be successful on the benchmark 
test. 


Identifying Student Success (15%): 
Main Idea and Supporting Details Benchmark Test 


Students will complete the exit slip. 


Bellwork: 


Practice Examples: Rewrite the following paragraph 
in your Cornell Notes. Correct the fragments by 
joining them with complete sentences. Some may 
need conjunctions. If so, don’t forget the comma goes 
before the conjunction! Hint: You will write at least 
eight sentences. 


On a memorable day in October, Naomi 
Thompson Clinton of Columbia, South Carolina, 
saved the life of Harold Martin. A truck driver. 
Martin’s tractor-trailer collided with another 
truck. Carrying drums of gasoline. Several of the 
drums rolled onto the highway. Burst into 
flames. Martin was thrown out of his truck and 
into the flames. Instantly, Clinton rushed to his 
aid. Dragging him out of the inferno and 
smothering the flames on his burning clothing, 
risking her own life in the process. Clinton was 
able to rescue the imperiled truck driver. Martin 
survived and was taken to the hospital. With 
only minor burns and injuries. In recognition of 
her courageous actions, Clinton received a 
medal. From the Carnegie Hero Fund 
Commission. 


Benchmark 13 Main Idea/Details FORM A 


I can identify main idea, topic, theme, and supporting details in text. 
Directions: Read the article “The Games Turn Serious” and answer the 
questions. 


“The Games Turn Serious” By Andrea Delbanco 
TIME FOR KIDS. MAY 2, 2008. VOL. #13, ISS. #26 

No happy, cheering crowd greeted the Olympic torch last week in Jakarta, 
Indonesia. Instead, 100 protesters met the flame as it arrived at Bung Karno 
Stadium under cover of darkness and heavy security. Only invited guests were 
allowed to line the short relay route, which was guarded by 3,000 security 
officers. About 5,000 people were invited to welcome the torch. "I am excited to 
witness history," said Andrea Putri, 15. "This kind of thing does not happen every 
day." 


The torch's journey has been anything but ordinary. Protests broke out at 
the lighting ceremony and have persisted throughout the torch's 85,000-mile 
tour. In Australia, on Thursday, pro-Chinese demonstrators clashed with other 
protesters. The conflicts will likely continue in the months leading up to the 
August start of the Games in Beijing, China. 


Spotlight on China 

China, a growing economic superpower, has one-fifth of the world's 
population. The large country had hoped that hosting the Games would highlight 
its strengths. Instead, the Games have shed a critical light on China's poor human 
rights record and oppressive rule. China keeps tight control over its citizens, who 
are unable to freely elect national leaders or openly criticize the government. 


Recent events have also focused international attention on the Chinese 
government's treatment of the Tibetan people. China imposed a strict rule on 
Tibet in 1950. Tibet was largely independent before that time. In the 1960s, China 
cracked down on the Tibetan language and culture and the Buddhist religion. 
Earlier this year, the conflict between China and Tibet grew violent again. 
Protesters demanding a free Tibet have appeared throughout the torch's tour. But 
despite international pressure on the country to ease up on Tibet, China 
continues to play by its own rules. 


A Place for Politics? 

The 2008 Olympics aren't the first to draw worldwide attention to 
something other than sports. Politics have been a part of the Games many times 
before. From 1964 to 1992, South Africa's athletes were not allowed to compete 
in the Olympics. The country was being punished for its policies, which kept 
blacks and whites apart. In 1980, the U.S. did not send athletes to the Olympics in 
Moscow, which was then the capital of the Soviet Union, to protest that country's 
invasion of Afghanistan. Four years later, the Soviets and their allies stayed home 
when the U.S. hosted the Games in Los Angeles, California. 


So far, no nation plans to boycott the Beijing Games. But some critics of 
China's policies believe that boycotting the opening ceremonies would send a 
powerful message that the country needs to change its ways. British Prime 
Minister Gordon Brown and German Chancellor Angela Merkel have said that they 
will not attend. 

Others, including U.S. President George W. Bush, believe that boycotting is 
not the way to get China to change. "I don't view the Olympics as a political 
event," Bush says. "I view it as a sporting event." 


Beijing Gets Set to Play Host 
The opening ceremonies kick off on August 8. The 302 athletic competitions 


will be held in 31 sites across the capital, and in six venues outside of Beijing. The 
main stadium, known as the Bird's Nest, cost $450 million to build and seats 
91,000 people. The neighboring swimming arena, Known as the Water Cube, has 
brilliant blue walls. 


The Athletes’ Village will be home to nearly 17,000 athletes and officials. 
The 22 buildings that make up the Athletes’ Village get their heat and hot water 
from solar-powered systems. 


Tough rules go into effect in July in an effort to clean the city's heavily 
polluted air. Factories will close, building projects will stop and plans are in place 
to cut back on Beijing's 3.3 million cars. The city has also banned smoking in 
many public places, including restaurants, offices and schools. 


Athletes are training hard for the Games. Members of the U.S. team are 
trying to stay focused on winning, not on international conflicts.... "We are 
athletes, and we're going there to play a sport," says Abby Wambach, of the U.S. 
women's soccer team. 


"The Olympics are about competition," says U.S. gymnast David Durante. "It's 
about the athletes and bringing the world together." 


Name 

Hour Date 

Benchmark 13 
FORM A 

I can identify main idea, topic, 

theme, and supporting details in 

text. 

Directions: Read the article “The 

Games Turn Serious” and answer the 

questions. Circle the correct answer. 


Main Idea/Details 


1. The article tells mainly 

A. how the Olympics have gone on 
for years. 

B. how China has treated its 
citizens. 

C. how people are upset with 
China. 

D. how many countries are 
boycotting the games. 


2. The United States didn’t send 
athletes to Moscow in 

A. 1964 

B. 1980 

C. 1960 

D. 1992 


3. The games have focused on 
China’s control over 

A. Germany 

B. Great Brittan 

C. Moscow 

D. Tibet 


4. Who said they see the Olympic 
games as, “a sporting event.”? 
A. President George W. Bush 
B. Andrea Putri 
C. British Prime Minister Gordon 
Brown 
D. German Chancellor Angela 
Merkel 


Name 

Hour Date 

Benchmark 13 
FORM A 

I can identify main idea, topic, 

theme, and supporting details in 

text. 

Directions: Read the article “The 

Games Turn Serious” and answer the 

questions. Circle the correct answer. 


Main Idea/Details 


1. The article tells mainly 

A. how the Olympics have gone on 
for years. 

B. how China has treated its 
citizens. 

C. how people are upset with 
China. 

D. how many countries are 
boycotting the games. 


2. The United States didn’t send 
athletes to Moscow in 

A. 1964 

B. 1980 

C. 1960 

D. 1992 


3. The games have focused on 
China’s control over 

A. Germany 

B. Great Brittan 

C. Moscow 

D. Tibet 


4. Who said they see the Olympic 
games as, “a sporting event.”? 
A. President George W. Bush 
B. Andrea Putri 
C. British Prime Minister Gordon 
Brown 
D. German Chancellor Angela 
Merkel 


Exit Slip: Your ticket out the door. You will give this to me 
on your way out the door. 


Main Idea and Supporting Details 


Your topic is “The Mall”. Write a main 
idea sentence about the mall, and then 
write three supporting details that 
Support your main idea. Use complete 
sentences. 


Non-Fiction Pieces for Text Structure 
1* Quarter - 8" Grade 


Lesson Thirty Four 
Main Idea Day Two 


Time Frame: 


Content Objectives Practiced: 
I can understand the purpose of text features and the use of 
these features to locate information in a text. 


Content Objectives Assessed: 
I can identify the main idea or topic of this essay. 


I can identify the supporting details of a text. 


Language Objectives: 
Students will write a test over main idea and supporting details. 


Teacher 
Notes/ 
Accommodati 
ons: 


Activating and Assessing Prior Knowledge (20%): 
Students will complete the Bellwork. 


Student Active Participation (SAP) /Teacher Input: 

e Students will take the benchmark test. 

e You may read the text for the benchmark with the 
students, helping them with the vocabulary and the 
concepts that they may not be familiar with in the article. 

e Have the students complete the Post-Reading Quick 
Questions worksheet before, during, and after they read, 
as this might help them be successful on the benchmark 
test. 


Identifying Student Success (15%): 
Main Idea and Supporting Details Benchmark Test #2 


Students will complete the exit slip. 


Bellwork: 


Practice Examples: Re-write each of these run-ons or 
comma splices correctly. You must complete at least 
half using conjunctions. 


1. Some animals hibernate, this means they spend the 
winter in a sleeplike state. 


2. Scores of Native American reservations exist in the 
United States they occupy more than fifty million 
acres. 


3. That animal is odd-looking for a rabbit, it could be 
a Chinchilla. 


4. Maude Adams was an accomplished and beloved 
American actress, her most famous role was the 
leading part in Peter Pan. 


5. At the time of the Spanish Armada, Elizabeth I 
ruled England, Philip II was the ruler of Spain. 


6. The alligator snapping turtle may be large, it 
moves as slowly as other turtles. 


7. The stock market crashed in 1929 it did again in 
1987. 


8. Male parakeets have blue beaks the females’ beaks 
are brown. 


Benchmark 13 Main |dea/Details FORM B 

I can identify main idea, topic, theme, and supporting details in text. 
Directions: Read the article “A Fresh Start” and answer the questions. Circle the 
correct answer. 


A Fresh Start by Bryan Walsh 
Time for Kids April 18, 2008 Vol. #13, Iss. #24 


The deadly tornado that hit the small town of Greensburg, Kansas, on May 4, 
2007, took its time rolling up Main Street. Marvin George, a pastor at the Baptist 
church, found shelter in a closet. "I wasn't scared until the next morning," he 
says. That's when he saw the storm's damage. 


The tornado had measured 5 on the Enhanced Fujita scale, the highest possible 
rating. The National Weather Service uses the scale to measure tornado damage. 
It estimates that during an EF-5 tornado, winds blow at speeds above 200 miles 
per hour. 


The twister left hardly a single wall standing. "Big strong men looked at what was 
left and were near in tears," remembers Lonnie McCollum, who was then the 
town's mayor. 


More than 1,000 people, that's about two-thirds of the southern Kansas town's 
population, were left without homes. 


The Look of the Future 

At the start of the school year, 80% of the students in Greensburg were classified 
as homeless. "The first day of school was the first time some of the kids saw their 
classmates again," Darin Headrick, Greensburg's schools superintendent, told 
TFK. "But the normalcy of school is good for healing." 


And healing is just what Greensburg's citizens have been doing this year, along 
with planning, planting and building. Many saw in the town's devastation a blank 
slate on which to create a model community by building greener, more energy 
efficient homes and offices. "This is an amazing opportunity," says Daniel 
Wallach, a businessman from a nearby town who formed the nonprofit group 
Greensburg GreenTown. "It could demonstrate to the rest of the country and the 
world what a town of the future could look like." 


Wallach and others set out to show Greensburg's citizens that going green isn't 
just about climate change or saving polar bears. Their lives could be transformed. 
They could cut waste, save on rising fuel bills and build a better town. "Our old 
church sometimes cost up to $1,000 a month to heat," says George. The church 
will be rebuilt to meet the highest green standards. "We have to be responsible 
for how we use resources," he says. 


Green, Greener, Greenest 


Greensburg's leaders hope that their efforts will attract attention, businesses and 
new jobs. Starting on June 15, Planet Green, which is part of the Discovery 
Channel, will showcase the town's rebuilding story in a 13-part series. Consultants 
from the Department of Energy and the National Renewable Energy Laboratory 
are helping residents build new houses that are up to 50% more energy efficient 
than their old homes. 


In early January, the city council approved an ambitious master plan. Under the 
plan, all public buildings in Greensburg would meet the highest level of the U.S. 
Green Building Council's LEED (Leadership in Energy and Environmental Design) 
standards. That's something no other town in America has ever tried. 


Kids Hard at Work 

Hundreds of Greensburg's citizens worked on the plan. Many more are helping to 
resurrect their community. Kids are pitching in too. "You'll see kids at every 
meeting, sitting at the table," says Headrick. Earlier this month, the town's high 
school students planted 65 trees. 


Today, Greensburg is living up to the "green" in its name. Its leaders say that a 
solid foundation is being set for the future. John Janssen, the town's mayor, 
promises, "We're going to be one of the greenest towns in the world." 


Name 

Hour Date 

Benchmark 13 
FORM B 

I can identify main idea, topic, 

theme, and supporting details in 

text. 

Directions: Read the article “A Fresh 

Start” and answer the questions. 

Circle the correct answer. 


Main Idea/Details 


1. The article tells mainly about how 

A. Greensburg was hit by a 
tornado. 

B. Greensburg students are going 
back to school 

C. Greensburg will be going green 

D. Greensburg was destroyed by 
the environment 


2. The high school students in 
Greensburg planted 

A. 56 trees 

B. 80 trees 

C. 60 trees 

D. 65 trees 


3. Who will show how the town 
rebuilt? 
A. The Learning Channel 
B. The Discovery Channel 
C. The Disney Channel 
D. The History Channel 


4. On the first day of school 80% of 
the students were 

A. Homeless 

B. Excited 

C. Devastated 

D. Rebuilding 


Name 

Hour Date 

Benchmark 13 
FORM B 

I can identify main idea, topic, 

theme, and supporting details in 

text. 

Directions: Read the article “A Fresh 

Start” and answer the questions. 

Circle the correct answer. 


Main Idea/Details 


1. The article tells mainly about how 

A. Greensburg was hit by a 
tornado. 

B. Greensburg students are going 
back to school 

C. Greensburg will be going green 

D. Greensburg was destroyed by 
the environment 


2. The high school students in 
Greensburg planted 

A. 56 trees 

B. 80 trees 

C. 60 trees 

D. 65 trees 


3. Who will show how the town 
rebuilt? 
A. The Learning Channel 
B. The Discovery Channel 
C. The Disney Channel 
D. The History Channel 


4. On the first day of school 80% of 
the students were 

. Homeless 

. Excited 

. Devastated 

. Rebuilding 


0UOWD> 


Exit Slip: Your ticket out the door. You will give this to me 
on your way out the door. 


Main Idea and Supporting Details 


Your topic is “October”. Write a main 
idea sentence about the month of 
October, and then write three 
supporting details that support your 
main idea. Use complete sentences. 


Non-Fiction Pieces for Text Structure 
1* Quarter - 8" Grade 


Lesson Thirty Five 
Expository Writing Day One 


Time Frame: | Content Objectives Practiced: 
I can provide complete ideas and content in my expository 
writing. 


I can write sentences with a variety or lengths, beginnings, and 
structure to demonstrate fluency. 


Content Objectives Assessed: 
I can understand the purpose of text features and the use of 
these features to locate information in a text. 


Language Objectives: 
Students will begin writing their expository essays. 


Teacher Activating and Assessing Prior Knowledge (20%): 
Notes/ Students will complete the Bellwork. 

Accommodati 

ons: 


Student Active Participation (SAP) /Teacher Input: 
e Students will complete the benchmark test. 
e Go over the first step of the writing process for this 
expository essay. The students must complete each step. 
e The students could get started on the second step today 
as well. 


Identifying Student Success (15%): 
Text Features Benchmark Test 


Students will complete the Exit Slip. 


Bellwork: 

Complete each sentence by adding an independent 
clause (a fancy name for a complete sentence) 
beginning with the word or words in parentheses. 
Use capital letters, commas, and conjunctions where 
necessary. Hint: If the word in parentheses is a 
conjunction, then you know that you need to add a 
comma before it. 


Example: First, I tried the dictionary (and) 


Possible Answer: First, I tried the dictionary, and I 
still could not figure out what the word meant. 


Example: Some workers have too many 
responsibilities (for example). 


Possible Answer: Some workers have too many 
responsibilities. For example, one principal may 
have to supervise 150 teachers and 1400 students. 


1. The idea came from Dan Malone (he) 


2. The truck has been used to deliver newspapers for 
seven years (it) 


3. Kay trained as a diver for years, hoping to qualify 
for the Olympics (nevertheless) 


4. Some students fail to go to college because the 
tuition costs too much (however) 


5. Jim did not think his first interview for the report 
was very important (consequently) 


Name 

Hour Date 

Benchmark 14 ‘Text Features 
FORM A 

I can understand the purpose of 

text feature to locate information 

and gain meaning from a text. 

Directions: Read each question and 

circle the correct answer. 


1. Read pages 7—10 in Monster. 
Why does the author use the type of 
text located on page 9? 


A. To show who is writing the play 
and book. 

B. To show the credits that would 
be on a movie scene. 

C. To show how Steve feels about 
his trial. 

D. To show what is really 
happening in the trial. 


2. Read pages 7-10 in Monster. What 
does the author put the word 
monster in large letters on page 8? 

A. To show the title of the story. 

B. To show what Steve thinks of 


himself. 

C. To show what Steve’s lawyer 
thinks of him. 

D. To show how the world sees 
Steve. 


3. Read pages 7—10 in Monster. The 
author uses the text on page 10 to 
show 

A. who comes in order in the trial. 

B. who is in charge in the trial 

C. who is involved in the trial 

D. who Steve trusts in the trial. 


4. Read pages 7-10 in Monster. The 
text at the top of the page on page 7 
shows the handwriting of 

A. the judge 

B. the jury 

C. Steve 


D. Ernie 
Name 
Hour Date 
Benchmark 14 ‘Text Features 

FORM A 

I can understand the purpose of 
text feature to locate information 
and gain meaning from a text. 
Directions: Read each question and 
circle the correct answer. 


1. Read pages 7—10 in Monster. 
Why does the author use the type of 
text located on page 9? 


A. To show who is writing the play 
and book. 

B. To show the credits that would 
be on a movie scene. 

C. To show how Steve feels about 
his trial. 

D. To show what is really 
happening in the trial. 


2. Read pages 7-10 in Monster. What 
does the author put the word 
monster in large letters on page 8? 

A. To show the title of the story. 

B. To show what Steve thinks of 


himself. 

C. To show what Steve’s lawyer 
thinks of him. 

D. To show how the world sees 
Steve. 


3. Read pages 7—10 in Monster. The 
author uses the text on page 10 to 
show 

A. who comes in order in the trial. 

B. who is in charge in the trial 

C. who is involved in the trial 

D. who Steve trusts in the trial. 


4. Read pages 7-10 in Monster. The 
text at the top of the page on page 7 
shows the handwriting of 

A. the judge 

B. the jury 


C. Steve D. Ernie 


Step One: 
Prewritina er 


Directions: The writing process is made up of five steps that a good writer 
follows to write a strong, focused essay on a give topic. During this step, you will 
brainstorm three possible topics that your essay may be about. 


1. Simply complete the tables below and you will be well on your way of writing 
a solid theme essay. 


Cause: The school district makes it mandatory for all students to participate in 
physical education classes each semester, every year of middle school. 


Cause: Any student who does not pass both the state reading and math tests in the 


eighth grade is not allowed to get their driver’s license until they are 18. (A law now 
in Oklahoma.) 


Continued on next page 


Cause: The state legislature enacts a law that punishes parents and guardians with 
children who are truant with mandatory jail time. 


2. Now, read what you have written. Choose one of these topics that you feel you 
could write the most about, and that you feel the most passionate about. 
CIRCLE this table. 


3. We need to add some detail to this topic to help us make our essay longer and 
better. For each effect, you need to add either description or an anecdote (a 
short story or account) to make your essay more interesting. Do this in the table 
below on the topic that you circled above. 


Cause: 


Step Two: Drafting 


Directions: In each box below, you will see the information that you MUST 
include in each of the five paragraphs of your essay. On a separate piece of 
paper, begin drafting your essay using the information from the table above. 


Paragraph One: Introduction 

o Your first sentence must grab the reader’s attention. Do this 
by asking an interesting question or by making an interesting 
statement. 

o Briefly explain how this pertains to the cause you will be 
discussing. 

o Briefly explain the cause that you will be discussing. 

o Briefly mention how you think this cause came about. 

o Write a thesis statement. You may use the sentence below, or 
be creative and think of one on your own. “Because of this 
happening, three main effects could occur.” 


Paragraph Two: Body 


o In this paragraph, you will include the information that you 
wrote in the first effects column mentioned above. 
Add as much detail as you can in your writing. 
Telling anecdotes will really add to the voice in your writing. 
Cut out any irrelevant or unnecessary information. 
When you finish, go back and reread what you have written. 
If you simply write what was in the tables above, your essay 
will seem choppy and robotic. Find a way to make it flow. 


Paragraph Three: Body 


oO 


In this paragraph, you will include the information that you 
wrote in the second effects column mentioned above. 

Add as much detail as you can in your writing. 

Telling anecdotes will really add to the voice in your writing. 
Cut out any irrelevant or unnecessary information. 

When you finish, go back and reread what you have written. 
If you simply write what was in the tables above, your essay 
will seem choppy and robotic. Find a way to make it flow. 


Paragraph Four: Body 


oO 


In this paragraph, you will include the information that you 
wrote in the third effects column mentioned above. 

Add as much detail as you can in your writing. 

Telling anecdotes will really add to the voice in your writing. 
Cut out any irrelevant or unnecessary information. 

When you finish, go back and reread what you have written. 
If you simply write what was in the tables above, your essay 
will seem choppy and robotic. Find a way to make it flow. 


Paragraph Five: Conclusion 

o Begin this final paragraph with a transition. You can simply 
say, “In conclusion...” and then RESTATE the last sentence 
in your introduction. 
Summarize only the BIG IDEAS or DETAILS from your 
second paragraph in one or two sentences. 
Summarize only the BIG IDEAS or DETAILS from your third 
paragraph in one or two sentences. 
Summarize only the BIG IDEAS or DETAILS from your third 
paragraph in one or two sentences. 
End your essay with a sentence that tells the reader 
whether or not this cause will be good or bad overall. 
Be careful not to mention any new information. You are 


Step Three: Revision 


Directions: This step of the writing process focuses on the content of your 
writing. This means that you are going to have a partner read through your 
FINISHED rough draft for the purpose of seeing if you actually explained three 
effects that may happen because of the one cause, in a way that makes sense 
and in a way that sounds honest and real. 


After your partner reads your rough draft and you read his or hers, they are 
going to WRITE on your paper a rating. A rating of 3 means that your partner 
needs to make some corrections, but overall the writing is acceptable. It is 
acceptable, because at the end of it you clearly know three effects that could 
happen. A rating of 1 means that your partner needs to rewrite the essay 
because you are left confused, are missing information, or their effects are 
illogical. Your partner will SIGN his/her signature below. 


Signature of Partner Rating you gave the paper 


Step Four: Editing 


Directions: This step of the writing focuses on making your writing GREAT. This 
means that you are going to have a DIFFERENT partner read through your 
paper. This partner will read your paper a total of THREE TIMES. 


First Reading: Your partner only looks for mistakes in SPELLING. 

Second Reading: Your partner looks for mistakes in PUNCTUATION (fragments 
and run-ons) 

Third Reading: Your partner looks for mistakes in GRAMMAR. 

IMPORTANT NOTE: A rating of 3 in the category means that there are 
less than 10 errors in the category. A rating of 1 means that there are 
more than 10 errors in the category. 


Your partner will WRITE ON YOUR PAPER YOUR SCORES IN ALL THREE 
CATEGORIES, as well as the CIRCLED corrections that you need to make! 


Signature of Partner 


Rating you gave the paper in SPELLING How many mistakes were made? 


Rating you gave the paper in PUNCTUATION How many mistakes were made? 


Rating you gave the paper in GRAMMAR How many mistakes were made? 


Step Five: Publishing 


Directions: All corrections and revisions need to be made to your first draft. This 

new draft will become your final draft. Your teacher will decide if a third draft is 

necessary. To pass these two writing benchmarks, you need to score no less than 
3 in every category of the rubric. 


Exit Slip: Your ticket out the door. You will give this to me 
on your way out the door. 


Main Idea and Supporting Details 


Your topic is “Benchmarks”. Write a 
main idea sentence about benchmarks, 
and then write three supporting details 

that support your main idea. Use 
complete sentences. 


Non-Fiction Pieces for Text Structure 
1* Quarter - 8" Grade 


Lesson Thirty Six 
Expository Writing Day Two 


Time Frame: 


Content Objectives Practiced: 
I can provide complete ideas and content in my expository 
writing. 


I can write sentences with a variety or lengths, beginnings, and 
structure to demonstrate fluency. 


Content Objectives Assessed: 
I can understand the purpose of text features and the use of 
these features to locate information in a text. 


Language Objectives: 
Students will continue writing their expository essays. 


Teacher 
Notes/ 
Accommodati 
ons: 


Activating and Assessing Prior Knowledge (20%): 
Students will complete the Bellwork. 


Student Active Participation (SAP) /Teacher Input: 
e Students will complete the benchmark test. 
e You will continue with the expository writing packet. Step 
three should be completed today. Step four could be 
begun today. 


Identifying Student Success (15%): 
Text Features Benchmark Test #2 


Students will complete the exit slip. 


Name 


Hour Date 

Benchmark 14 ‘Text Features 
FORM B 

I can understand the purpose of 

text feature to locate information 

and gain meaning from a text. 


Directions: Read each question and 
write the correct answer. 


1. Why does the author put a name in 
bold and capital letters before each 
conversation? 


2. Look at pages 159 and 161 in 
Monster. Why is the writing different 
on page 159 than on page 161? 


3. Look at pages 14 and 15 in 
Monster. Why are some of the words 
in bold? 


4. Look at page 24. Why does the 
author write the word monster in 


gray? 


Name 


Hour Date 

Benchmark 14 ‘Text Features 
FORM B 

I can understand the purpose of 

text feature to locate information 

and gain meaning from a text. 


Directions: Read each question and 
write the correct answer. 


1. Why does the author put a name in 
bold and capital letters before each 
conversation? 


2. Look at pages 159 and 161 in 
Monster. Why is the writing different 
on page 159 than on page 161? 


3. Look at pages 14 and 15 in 
Monster. Why are some of the words 
in bold? 


4. Look at page 24. Why does the 
author write the word monster in 


gray? 


Exit Slip: Your ticket out the door. You will give this to me 
on your way out the door. 


Main Idea and Supporting Details 


Your topic is “The Way My Teacher 
Dresses”. Write a main idea sentence 
about the mall, and then write three 
supporting details that support your 
main idea. Use complete sentences. 


Non-Fiction Pieces for Text Structure 
1* Quarter - 8" Grade 


Lesson Thirty Seven 
Expository Writing Day Three 


Time Frame: | Content Objectives Assessed: 
I can provide complete ideas and content in my expository 
Two Days writing. 


I can write sentences with a variety or lengths, beginnings, and 
structure to demonstrate fluency. 


Language Objective(s): 
Students will finish their expository essay. 


Teacher Activating and Assessing Prior Knowledge (20%): 
Notes/ Students will complete the Bellwork. 

Accommodati 

ons: 


Student Active Participation (SAP) /Teacher Input: 
Students will have their partner edit their drafts. They should 
complete step four today and should begin working on their 
final drafts. 


Identifying Student Success (15%): 


Final Expository Essay 


RubiStar ( http://rubistar.4teachers.org ) 


6+1 Trait Writing Model : Cause and Effect Expository Writing 


Student Name: 


CATEGORY 5 3 1 
Introduction The introduction is The introduction states | There is no clear 
(Organization) inviting, states the the main topic, but introduction of the 


main topic and 
previews the structure 
of the paper. 


does not adequately 
preview the structure 
of the paper nor is it 
particularly inviting to 
the reader. 


main topic or structure 
of the paper. 


Body There is one clear, Main idea is somewhat | The main idea is not 
well-focused topic. clear but there is a clear. There is a 
Main idea stands out need for more seemingly random 
and is supported by supporting collection of 
detailed information. information. information. 

Body There is one clear, Main idea is somewhat | The main idea is not 
well-focused topic. clear but there is a clear. There is a 
Main idea stands out need for more seemingly random 
and is supported by supporting collection of 
detailed information. information. information. 

Body There is one clear, Main idea is somewhat | The main idea is not 


well-focused topic. 
Main idea stands out 
and is supported by 
detailed information. 


clear but there is a 
need for more 
supporting 
information. 


clear. There is a 
seemingly random 
collection of 
information. 


Conclusion 
(Organization) 


The conclusion is 
strong and leaves the 
reader with a feeling 
that they understand 
what the writer is 
"getting at." 


The conclusion is 
recognizable, but does 
not tie up several loose 
ends. 


There is no clear 
conclusion, the paper 
just ends. 


Fragments, Run-ons, 
and Conjunctions 


Every paragraph has 
sentences that vary in 
length. No fragments 
or run-ons appear in 
the text. 


Some sentences vary 
in length. There are 
fragments and run-ons 
present. 


Sentences rarely vary 
in length and 
punctuation is non- 
existent. 


Grammar & Spelling 
(Conventions) 


Writer makes no errors 
in grammar or spelling 
that distract the reader 
from the content. 


Writer makes 3-4 
errors in grammar or 
spelling that distract 
the reader from the 
content. 


Writer makes more 
than 4 errors in 
grammar or spelling 
that distract the reader 
from the content. 


Capitalization & 
Punctuation 
(Conventions) 


Writer makes no errors 
in capitalization or 
punctuation, so the 
paper is exceptionally 
easy to read. 


Writer makes a few 
errors in capitalization 
and/or punctuation 
that catch the reader's 
attention and interrupt 
the flow. 


Writer makes several 
errors in capitalization 
and/or punctuation 
that catch the reader's 
attention and greatly 
interrupt the flow. 


